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REPORT TO THE UNDERGRADUATE CURRICULUM COMMITTEE

Date:
March 15, 2012
The following proposals are being forwarded for the March 29, 2012 meeting:

	Type of Action
	Description of Item and Contact Information

	Consent
	Revise Course Prerequisites/Corequisites–LTCY 420, Literacy Methods in the Elementary Grades

Contact:  Cassie. Zippay, cassie.zippay@wku.edu 745-2679



	Action
	New Course, SPED 335, Foundations of Special Education
Contact:  J. Dusteen Knotts, Jdusteen.knotts@wku.edu  745-3747

	Action
	New Course, SPED 340, LBD Elementary Instructional Methods

Contact:  J. Dusteen Knotts, Jdusteen.knotts@wku.edu  745-3747

	Action
	New Course, SPED 345, LBD Secondary Methods

Contact:  E. Gail Kirby, gail.kirby@wku.edu   745-3746

	Action
	New Course, SPED 350, Assessment in Special Education

Contact:  Marty Boman, marty.boman@wku.edu   745-8833

	Action
	New Course, SPED 400, Behavior Management Strategies in Special Education

Contact:  Marty Boman, marty.boman@wku.edu   745-8833

	Action
	New Course, SPED 424, Inclusion, Collaboration and Diversity in the Classroom

Contact:  J. Dusteen Knotts, Jdusteen.knotts@wku.edu  745-3747

	Action
	New Course, SPED 425, LBD Language Interventions:  Strategies and Materials

Contact:  :  E. Gail Kirby, gail.kirby@wku.edu   745-3746

	Action
	New Course, SPED 480, Senior Project for Learning and Behavior Disorders    

Contact:  Janet Applin, janet.applin@wku.edu   745-6105

	Action
	Revise a Program, 553, Exceptional Education:  Learning and Behavior Disorders

Contact:  Janet Applin, janet.applin@wku.edu   745-6105


Proposal Date: 12/7/11

College of Education and Behavioral Sciences

School of Teacher Education

Proposal to Revise Course Prerequisites

(Consent Item)

Contact Person:  Cassie F. Zippay (cassie.zippay@wku.edu; 745-2679)

1.
Identification of course:

1.1 Course prefix (subject area) and number:  LTCY 420

1.2 Course title: Literacy Methods in the Elementary Grades

1.3 Credit hours: 3

2.
Current prerequisites: LTCY 320 and ELED 345 with grades of "C" or higher and admission to Teacher Education.
3.
Proposed prerequisites: LTCY 320 and either ELED 345 


or SPED 340 with grades of “C” or higher and admission to Teacher Education.
4.
Rationale for the revision of prerequisites: 
The revision is needed to align this course accurately with new courses in the Special Education LBD/Elementary Dual Certificate Program.
5.
Effect on completion of major/minor sequence: None. 
6.
Proposed term for implementation:  Fall 2013
7.
Dates of prior committee approvals:


School of Teacher Education



12/14/2011

CEBS Curriculum Committee


__2/7/2012

Professional Education Council


03/14/2012

Undergraduate Curriculum Committee

___________________


University Senate




___________________

Attachment:  Course Inventory Form
Proposal Date: 11/18/2011
College of Education and Behavioral Sciences 
  School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person:  J. Dusteen Knotts, Jdusteen.knotts@wku.edu
Office: 745-3747 

1.
Identification of proposed course:

1.1 Course prefix (subject area) and number: 
SPED 335

1.2 Course title: 




Foundations of Special Education

1.3 Abbreviated course title: 


Foundations of Special Educ
1.4 Credit hours and contact hours: 

3 hours 

1.5 Type of course:



Lecture

1.6 Prerequisite:




SPED 330 
1.7 Course catalog listing:  A foundational methods course of special education history, law and procedures for effective design to manage, plan, assess, and teach P-12 students in LBD programs. Field experience may be required. Students are responsible for their own transportation.

2.
Rationale:

2.1 Reason for developing the proposed course: 

The proposed course was developed as part of an extensive revision of the undergraduate program in special education (formerly exceptional education).  The previous program, Exceptional Education, blended course topics to cover Council of Exceptional Children (CEC) standards for two areas of certification in special education, Learning and Behavior Disorders and Moderate-Severe Disabilities (LBD/MSD).  Current laws, No Child Left Behind (NCLB) and Individuals with Disabilities Education Improved Act (IDEIA) require special education teachers to be highly qualified in a content area when they are the teacher of record. This course was designed to create a foundation for the new program with certifications in both Learning and Behavior Disorders and the content area of Elementary Education. 
2.2 Projected enrollment in the proposed course:
 20 per offering based on average enrollment of last four years
2.3 Relationship of the proposed course to courses now offered by the department: EXED 330, Introduction to Exceptional Education: Diversity in Learning is an overall introduction to the role of all certified teachers in the special education process but as it does not delve into the extensive role of the special education teacher, it was judged as not sufficient for special educators. EXED 331, Early Childhood Education for Children with Disabilities (part of the MSD portion of the previous program) contained many of the topics proposed for this course, but it will be deleted after the proposed program revision. The EXED 331, Early Childhood Education for Children with Disabilities course was not appropriate for the proposed revised program, which is for P-12 certification.   EXED 421, Special Education Law: Interpretation and Application has many components underlying the special educator’s role in the legal process but does not address the instructional aspect of meeting the needs of students with disabilities.
2.4 Relationship of the proposed course to courses offered in other departments:  Other departments have some courses that overlap by addressing very general services for students with disabilities but do not provide the specific composite of skills needed.  Examples of these are: CD 486- Language Disorders, and CD 491- Management of Communication Disorders in the School, PSY 410- Psychology of Learning covers some of the topics in the proposed course, but not from an applied perspective a needed by teacher candidates. 
2.5 Relationship of the proposed course to courses offered in other institutions: Most programs have a foundational course in the content area. A special education foundations course is a typical offering found in both benchmark universities as well as other Kentucky universities.  Six of the twenty the WKU benchmark universities have a similar course. 

	Benchmark University                         / Course 

	Ball State 
	SPCED 202-Legal Professional Foundations

	Indiana State University
	SPED 200- Students with Mild Intervention needs.

	Northern Arizona University
	EXE 380- Introduction to Special Education

	Towson University
	SPED 301- Introduction to Special Education

	
	

	Kentucky Universities                          / Course  

	Morehead University
	EDSP 360- Characteristics of LD

	Murray State University
	SED 350- Roles and procedures in Special Education

	Eastern Kentucky University
	SED 356- Special Education methods and materials

	Northern Kentucky University
	EDS 322- Planning & Implementing instruction for Students with Disabilities


3.
Discussion of proposed course: 

3.1 Course objectives:  At the end of this course, each student will be able to:
· Outline the special education process & procedures 
· Reference case law related to special education
· Recognize critical components of both Part B and Part C of IDEA serving both  school age and early childhood students with disabilities 
· Recognize Response to Instruction (RTI) tiers
· Define the special education teacher’s role in RTI
· Construct Individualized Educational Programs, IEP  
· Define Least Restrictive Environment and the IEP process  
· Outline Present Level of Progress (PLOP)  
· Create an agenda for an IEP meeting
· Create KTIP instructional lesson plans
· Describe the WKU Teacher Work Sample (TWS) structure
· Demonstrate how to schedule students for service in a resource room 
· Describe components of a) Teacher Professional Development Plan and b) Teacher Dispositions Plan-  
3.2 Content outline:

· Special education history

· Case law affecting special education

· Legislation governing special education processes

· Procedures & resources dictated by law and best practices
· Directed instruction/ Explicit instructional methods

· Measurement of student progress

· Lesson/unit plans

· WKU teacher work sample

· KY standards

· IEP agenda

· Parent participation in IEP process

· Classroom environments seen in resource rooms, self-contained rooms, general education rooms
3.3 Student expectations and requirements:  Student performance will be evaluated by work completed on-
· Projects

· Research 

· Papers

· Field experience

· Tests
3.4 Tentative texts and course materials:

Bateman, B. D., &  Herr, C. M. (2006). Writing measurable IEP goals and objectives. Verona, Wisconsin: IEP Resources.

Bateman, B. D., & Linden, M. A. (2006) Better IEP’s; How to develop legally correct and educationally useful programs, 4th edition. Verona, Wisconsin: IEP Resources.

Kauffman, J. M, & Hallahan, D. P. (2005). Special Education: What it is and why we need it. Boston: Pearson.

Mercer, C. D., Mercer, A. R. & Pullen, P. C. (2011). Teaching Students with Learning Problems, (8th Ed).  Boston: Pearson.  
Sorrells, A. M., Rieth, H. J., & Sindelar, P. T. (2004).  Critical issues in special education; Access, diversity, and accountability. Boston: Allyn and Bacon.

Wright, P. W., & Wright P. D. (2007). Special Education Law, 2nd edition. Hartfield, VA: Harbor House Law Press.
 4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.   

4.2 Computer resources:  Existing resources are sufficient.   

5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.

5.2 Special equipment needed:  Current resources are adequate.
5.3 Expendable materials needed:  Current resources are adequate.
5.4 Laboratory materials needed:  No additional laboratory materials will be needed.

6.
Proposed term for implementation: Spring 2013

7.
Dates of prior committee approvals:


School of Teacher Education


 11/18/2011

CEBS Curriculum Committee

2/07/2012

Professional Education Council  

3/14/2012

Undergraduate Curriculum Committee
__________________


University Senate



__________________

 Attachment:  Library Resources Form and Course Inventory Form
Proposal Date:11/18/2011

College of Education and Behavioral Sciences 

  School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person: J. Dusteen Knotts, Jdusteen.knotts@wku.edu Office: 745-3747 
1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 340

1.2 Course title: LBD Elementary Instructional Methods 

1.3 Abbreviated course title: LBD Elementary Instruc Methods 

1.4 Credit hours and contact hours: 3

1.5 Type of course: Lecture

1.6 Prerequisite: SPED 335 
1.7 Course catalog listing:  Research-based instructional methods for elementary students with mild disabilities. Field experiences may be required. Students are responsible for their own transportation to assigned sites.
2.
Rationale:

2.1 Reason for developing the proposed course:  The proposed course was developed as part of an extensive revision of the undergraduate program in special education (formerly exceptional education).  The previous program, Exceptional Education, blended course topics to cover Council for Exceptional Children (CEC) standards for two areas of certification in special education, Learning and Behavior Disorders and Moderate-Severe Disabilities (LBD/MSD). The proposed revised program will focus on instruction for students with mild disabilities so the MSD components are being removed from the program.  In addition, other courses are being added to the Special Education program so that program graduates will be eligible for certification in elementary education as well as special education.  The proposed revised program will focus on preparing teacher candidates to provide appropriate accommodations, as needed to facilitate each child’s progress in the general education classroom addressing Kentucky teacher standards as well as national CEC standards.  This course will examine the methodologies to address the characteristics of special education as outlined by Kaufman & Hallahan (2005).  Methods will be taught to allow the teacher candidate to adapt instruction as needed in reference to pace, quantity of material, reinforcement, intensity of instruction, teacher- pupil ratio and attentiveness while measuring student performance.
2.2 Projected enrollment in the proposed course:  20 per offering based on average enrollment of last four years
2.3 Relationship of the proposed course to courses now offered by the department: EXED 331, Early Childhood Education for Children with Disabilities, from the previous program included many of the proposed course’s topics with the MSD component and early childhood component (IECE).  Most of that course needed revision to fit the state LBD certification (P-12) focus and to remove the MSD component and IECE component.  Rather than making extensive revisions to EXED 331, the faculty decided that creating a new course seemed prudent.  The School of Teacher Education (STE) offers many courses that address instructional methods.  Some examples are: (ELED 345- Teaching Strategies for Elementary Teachers I; IECE 322- Planning Curriculum and Instruction for Diverse Learners; ELED 365- Teaching Strategies for Elementary Teachers II; LTCY 420- Literacy Methods in the Elementary Grades; as well as content specific instructional methods courses in elementary social studies, math and science (ELED 407, 405 & 406).  Some of these elementary education courses will be included in the proposed revised SPED/ELED program.  The proposed course will be different from existing STE courses in that it focuses on instructional methods that are effective for students who are unsuccessful in general education classrooms due to their specific disability and the instructional methods that research has shown to be successful with this population. 
2.4 Relationship of the proposed course to courses offered in other departments:  Education courses for elementary students can be found in other departments such as ART 310- Art Education in the Elementary School; and MUS 314. Comprehensive Arts Education for the Elementary Teacher.  The arts are important and will be included in the proposed program but the proposed course will provide instructional methods skills outside of the arts. Other topics in the proposed course are found scattered in other courses such as PSY 321- Child Developmental Psychology, PSY 405- Cognitive Psychology, PSY 443- Behavior Modification, FACS 296- Curriculum and Development for Pre-school and Kindergarten Children, and FACS 496- Addressing Challenging Behavior in Young Children.  However none of these courses contain the focus of the elementary (P-5) student with mild disabilities and methods for instruction in the classroom.
2.5 Relationship of the proposed course to courses offered in other institutions: Virtually all other special education programs offer instructional methods courses but the approach to divide the instruction between the elementary and middle/secondary years is not universally used. Most focus on elementary skills and neglect the secondary student. A few of WKU’s benchmark universities have elected to divide methods courses for special education between the elementary and secondary settings.    
	Benchmark Universities
	SPED Elementary methods

	Ball State
	SPCED  376- Methods in Mild Interventions

	Indiana State
	SPED 315- Special Educ. Approaches- Curriculum and Assessment I

SPED 316- Special Educ. Approaches- Curriculum and Assessment II

	Eastern Michigan
	SPLI 468 Education of Children with Learning Disabilities.

	Northern Arizona University
	 ESE 422- Interdisciplinary Educational Lab

	
	

	Kentucky Universities
	SPED methods

	Murray State Univ.
	SED 443- Curriculum & Instruction for Children & Youth with Disabilities.

	Northern Kentucky University 
	EDS 472- Special Education Methods and Materials


3.
Discussion of proposed course:

3.1 Course objectives: At the end of this course, each student will be able to
· Design a learning environment for elementary students with mild disabilities
· Select and create unit plan to meet student needs
· Create a system for home-school communication  
· Identify strategies to manage student academic, social, emotional and behavioral development  
· Describe techniques of scheduling in a resource room, and self-contained classroom, using para-professionals in a consultation collaboration model  
· Recommend various instructional strategies that are effective for students with mild disabilities in content area
· Demonstrate knowledge of the procedures for inclusion of students with disabilities in the school assessment system.  

3.2 Content outline:

· Creating effective environments  
· Scheduling for special education services 
· Creating classroom policies/ rules and management systems
· Working and communicating with parents

· Using research-based instructional methods 
· Levels of critical thinking used in lesson preparation/assessment

· Writing standards based IEP’s using case studies
· Promoting student engagement

· Creating unit plans using WKU Teacher Work Sample (TWS)
· Documenting change and student progress monitoring
3.3 Student expectations and requirements: Performance will be evaluated by -
· Projects

· Research 

· Papers

· Field experience

· Tests
3.4 Tentative texts and course materials:

Johns, J. L. & Lenski, S. D. (2005).  Improving reading: Strategies and resources.  Dubuque, Iowa: Kendall Hunt Publishing Company.

Kaufman, J. M. & Hallahan, D. P. (2005). Special education: What it is and why we need it. Upper Saddle River, New Jersey: Pearson.   

Marzano, R. J. (2003).  What works in schools: Translating research into action.  Alexandria, VA: Association for Supervision and Curriculum Development.

Mercer, C. D., Mercer, A. R. & Pullen, P. C. (2011). Teaching Students with Learning Problems.  Upper Saddle River, NJ: Pearson.

 O’Connor, R. E. (2007). Teaching word recognition: Effective strategies for students with learning difficulties.   NY: The Guilford Press,.

Reed, R. & Lienenmann, T. O. (2006). Strategy instruction for students with learning disabilities. Alexandria, VA: Association for Supervision and Curriculum Development. 

4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.   

4.2 Computer resources:  Existing resources are sufficient.   
5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.

5.2 Special equipment needed:  Current resources are adequate.
5.3 Expendable materials needed:  Current resources are adequate.
5.4 Laboratory materials needed:  No additional laboratory materials will be needed

6.
Proposed term for implementation: Fall 2013
7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011

CEBS Curriculum Committee

2/07/2012

Professional Education Council  

3/14/2012

Undergraduate Curriculum Committee
__________________


University Senate



__________________

Attachment:  Library Resources Form and Course Inventory Form
Proposal Date: 11/18/2011

College of Education and Behavioral Sciences 

School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person: E. Gail Kirby  gail.kirby@wku.edu
Office: 270-745-3746

1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 345

1.2 Course title: LBD Secondary Methods

1.3 Abbreviated course title: LBD Sec Methods

1.4 Credit hours and contact hours: 3

1.5 Type of course: L

1.6 Prerequisite: SPED 335 
1.7 Course catalog listing:  Methods, strategies, and models for providing curricular and instructional methodologies in the education of secondary LBD students. Integration of appropriate age- and ability-level academic instruction preparing for transition to work. Field experiences required. Students are responsible for own transportation to designated sites.
2.
Rationale:
2.1 
Reason for developing the proposed course: The proposed course will replace EXED 333- Transition: School to Adult Life. As part of an extensive program revision that will change the certification areas for program graduates from Learning and Behavior Disorders (LBD) and Moderate to Severe Disabilities (MSD), to LBD and Elementary Education, faculty are revising program course work by removing MSD-related topics and skills and adding general elementary education topics and skills. After removing the MSD topics from this course, faculty recognized the need for research-based instructional methods for secondary students with Learning and Behavior Disorders. The proposed course is designed to examine the academic, social, and emotional needs of the adolescent with learning and behavior problems as well as focus on their transitional needs after high school. 

2.2
Projected enrollment in the proposed course:  20 per offering based on average enrollment of last four years.

2.3
Relationship of the proposed course to courses now offered by the department:  Several courses were reviewed in the course and program revision process.  Listed are examples of the ones reviewed. Middle grades education offers methods courses about effectively teaching the LBD population. MGE 275- Foundations of Middle Grades Instruction; MGE 385- Middle Grades Teaching Strategies; MGE 475- Teaching Language Arts; MGE 477- Teaching Middle Grades Mathematics; MGE 479- Teaching Science; and MGE 481- Teaching Social Studies.  Likewise, a number of courses in secondary teaching methods were reviewed. SEC 351- Teaching Strategies for Secondary Schools; SEC 352- Planning for Student Diversity; SEC 453- Management of Instruction; SEC 475-Teaching Language Arts; SEC 477- Teaching Mathematics; SEC 479- Teaching Science; SEC 481- Teaching Social Studies. None of the reviewed courses provide the specific content and skills of the proposed course, which will focus specifically on secondary students with LBD and the special education teacher’s role in the learning process. 
2.4
Relationship of the proposed course to courses offered in other departments: PSY 422Adolescent Psychology has some components of the proposed course but does not address instructional methods for secondary LBD students.  
2.5
Relationship of the proposed course to courses offered in other institutions: Several benchmark and Kentucky universities offer courses similar to the proposed course. Some examples are: 

	Benchmark Universities
	SPED LBD Language Intervention

	Towson University
	SPED 441: Curriculum/Methods of Instruction

	Indiana State University
	CIMT 410M: Teaching and Learning in the Middle School

	
	SPED 400: Secondary School, Community and Family Interactions

	Ball State
	SPCED 371:Introduction to Mild Interventions

SPCED 476: Interventions for Adolescents and Young Adults with Exceptional Needs.

	
	

	Kentucky Universities
	

	EKU
	SED 356: Special Education Methods and Materials

	Murray State Univ.
	SED 443: Curriculum and Instruction for Children and Youth with Mild Disabilities

	Morehead
	EDSP 372: Transition to Adult Life

	NKU
	EDS 572: Secondary Special Education Programs


3.
Discussion of proposed course:

3.1 
Course Objectives: The proposed course will explore laws, assessments, methodology, and programs, as well as developmental, compensatory and social aspects of teaching secondary students with special needs. This course is designed for preservice special education teachers in the mild/moderate (LBD) program. It is part of a comprehensive program created to meet the Council for Exceptional Children (CEC) standards http://www.cec.sped.org/content/navigationmenu/professionaldevelopment/professionalstandards/ and certification standards of Special Education K-12 teacher candidates for the state of Kentucky http://www.kyepsb.net/certification/certlist.asp
At the conclusion of this course, students will be able to: 
· demonstrate knowledge of federal and state law pertaining to eligibility, IEP development, transitional processes and graduation requirements for adolescents with mild to moderate disabilities. (CEC/KY 1, 7, 8, 10)
· demonstrate the collaborative skills required and the role of the student, outside agencies, school professionals,  and family in the program development and decision making for a student with mild to moderate disabilities. (CEC/KY 1, 7, 8, 10)
· demonstrate knowledge about standards, curricula, accommodation/modifications and instructional practices used in the development of appropriate IEPs meeting student needs as determined by both formal and informal assessment. (CEC/KY 4, 8)
· collect research-based instructional strategies and learning strategies in the areas of communication, language, reading, math, social skills and vocational skills for youth with mild or moderate disabilities. ( CEC/KY 3, 4, 5, 6)
· review and discuss current trends, issues, and challenges for education of students with mild to moderate disabilities including transition, ESL, scheduling, exit testing and graduation requirements. (CEC/KY 6, 8, 9, 10)
· examine the effectiveness of various class routines, physical arrangement, technology, group size for instruction of youth with mild to moderate disabilities. (CEC/ KY 3, 5)
· review current methods for augmentative, alternative and assistive technology to support communication used in daily living, secondary and post secondary educational settings (CEC/KY 6.2, 6.3, 7.2, 7.4, 9.1)
3.2 Content outline:

Legal Perspectives

School, Family, and Community Collaboration

Transition planning 

Instructional Methods derived and driven by assessment

Teaching Across the Content Areas

Culturally Responsible Teaching

Standards, Curricula, & the IEP

Inclusion through Response to Intervention Models

Current Trends, Transition & Beyond

3.3 
Student expectations and requirements: Student learning will be will be evaluated based on papers, projects, class presentations, and tests. 

3.4
Tentative texts and course materials:

Schloss, P., Smith, M.A., & Schloss, C.N. (2001). Instructional methods for secondary students with learning and behavior problems (4th ed.). Boston: Allyn & Bacon.



 4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.   

4.2 Computer resources:  Existing resources are sufficient.   

5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.

5.2 Special equipment needed:  Current resources are adequate.
5.3 Expendable materials needed:  Current resources are adequate.
5.4 Laboratory materials needed:  No additional laboratory materials will be needed.

6.
Proposed term for implementation: Fall 2013

7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011

CEBS Curriculum Committee

2/07/2012


Professional Education Council  

3/14/2012


Undergraduate Curriculum Committee
__________________


University Senate



__________________

Attachment:    Library Resources Form and Course Inventory Form

Proposal Date: 11/18/2011

College of Education and Behavioral Sciences 

School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person:  Marty Boman, marty.boman@wku.edu; 745-8833  
1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 350

1.2 Course title: Assessment in Special Education

1.3 Abbreviated course title: Assessment in SPED

1.4 Credit hours and contact hours: 3

1.5 Type of course: L: Lecture

1.6 Prerequisites: SPED 335 and admission to professional education
1.7 Course catalog listing:  Assessment of students with disabilities – progress monitoring, formative, summative, eligibility determination, and inclusion in accountability systems. 

2.
Rationale:

2.1 Reason for developing the proposed course: The proposed course was developed as part of an extensive revision of the undergraduate program in special education (formerly exceptional education). The proposed course will replace EXED 417: Assessment and Curriculum I for Students with Moderate/Severe Disabilities and EXED 430: Diagnosis for Instructional Planning: Mild Disabilities.  According to the Council for Exceptional Children (CEC), teachers of students with disabilities must have both knowledge and skill in a variety of assessment practices. CEC professional standards require proficiency in the following areas for initial certification teachers: create and monitor student progress using evaluation tools; administer, score and interpret individually administered assessments designed for eligibility determination; adapt, modify and provide accommodations for school, class, district and state assessments; work collaboratively with general education teachers in the design and implementation of instruction based on assessment results. The proposed course is designed to teach these skills.

2.2 Projected enrollment in the proposed course:
 20 per offering based on average enrollment of last four years

2.3 Relationship of the proposed course to courses now offered by the department: EXED 430: Diagnosis for Instructional Planning: Mild Disabilities is outdated when compared/aligned to the revisions of IDEIA and NCLB. Several courses relating to assessment and instruction are offered by the department. Examples are ELED 345: Teaching Strategies for Elementary Teachers I and ELED 365: Teaching Strategies for Elementary Teachers II. These courses include assessment correlated to instruction in the general education classroom. The emphasis in other departmental courses includes general education needs or psychological services. By contrast, the proposed course is developed specifically concerns the role of the special education teacher to - interpret and administer educational assessments, create appropriate classroom assessments, and monitor the progress of students with disabilities. No other course in the department is designed for these objectives.

2.4 Relationship of the proposed course to courses offered in other departments: Several courses with assessment content were reviewed. For example, PSY 361: Psychological Tests and Measurement covers a portion of the required topics but covers assessment more broadly and not applied to special education practice.  Also, CD 433: Communication Evaluation in Autism Spectrum Disorders; CD 440: Phonology and Language Disorders; CD 434: Communication Intervention in Autism Spectrum Disorders and CD 485: Diagnostic Procedures for Communication Disorders are all offered as a portion of the Speech Language Pathologist program. Although teachers of students with Learning and Behavior Disorders work on communication issues, the CD courses currently offered do not meet the broad-based assessment needs of the scope of the LBD teacher’s requirements.  Finally, FACS 294: Assessment of Young Children concerns assessment of students younger than those in P-12 classrooms, the population with whom special education teachers work.
2.5 Relationship of the proposed course to courses offered in other institutions: Appropriate assessment and interpretation to drive instruction is the backbone of special education, so the proposed course is a typical offering at both benchmark universities and Kentucky universities.  Examples are: Murray State University, SED 537:  Diagnostic Methods; Morehead State University, EDSP 367: Educational Assessment; Eastern Kentucky University SED 351: Special Education Assessment; Northern Kentucky University EDS 464: Assessment of LBD; Ball State University, SPCED 375: Assessment; and Towson University, SPED 425: Formal Tests and Measurements. 

3.
Discussion of proposed course:

3.1 Course objectives:

At the end of this course, students will be able to:






· Identify and use basic assessment terminology

· Define the legal provisions and ethical principles regarding assessment of students with disabilities

· Identify, define and follow screening, pre-referral, referral and determination of eligibility for special education services  

· Administer, score, interpret and report results of a variety of assessment data typically used in assessments of students with mild to moderate disabilities- 

· Interpret data from state and district tests

· Use assessment data to make educational recommendations

· Create appropriate instructional plans based on student assessment  

· Identify, describe and prescribe accommodations based on student academic needs 

· Design, administer and interpret formal and informal assessments and data recording to monitor on-going student progress

3.2 Content outline:

· Principles of assessment – legal and ethical issues

· Concerns of diversity issues in assessment

· Design, administration and interpretation of formal assessment tools

· Design, administration and interpretation of informal assessment tools

· The use of accommodations in accountability systems

· Differentiating between the use of norm referenced versus criterion referenced assessments

· Interpret and/or valuate and report student progress to involved stakeholders

· Use assessment results to plan for instruction

3.3 Student expectations and requirements: Students will be evaluated based on participation in group activities, papers, tests, quizzes as well as performance events.  Specific expectations will be:

· Interpretation of individualized test results for students with mild to moderate disabilities

· Administration, scoring, and interpretation of selected tests appropriate to classroom teacher assessments

· Creating curriculum-based tests to align with standards 

3.4 Tentative texts and course materials:

Taylor, R. L. (2009). Assessment of exceptional students. Saddle River, N.J.: Merrill.

Kritkos, E. P. (2010). Special education assessment: Issues and strategies affecting today’s classrooms. Saddle River, N.J.; Merrill.

4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.   
4.2 Computer resources:  Existing resources are sufficient.
5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate. 

5.2 Special equipment needed:  Current resources are adequate.

5.3 Expendable materials needed:  Current resources are adequate.

5.4 Laboratory materials needed:  No additional laboratory materials will be needed.

6.
Proposed term for implementation: Fall 2013

7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011

CEBS Curriculum Committee

2/07/2012

Professional Education Council  

3/14/2012

Undergraduate Curriculum Committee
__________________


University Senate



__________________

Attachment:    Library Resources Form and Course Inventory Form
Proposal Date: 11/18/2011

College of Education and Behavioral Sciences 

School of Teacher Education

 Proposal to Create a New Course 

(Action Item)
Contact Persons: Marty Boman; marty.boman@wku.edu; 745-8833  
1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 400

1.2 Course title: Behavior Management Strategies in Special Education

1.3 Abbreviated course title: Behavior Management in SPED

1.4 Credit hours and contact hours: 3

1.5 Type of course: L: Lecture

1.6 Prerequisites: SPED 424 and admission to professional education
1.7 Course catalog listing: Classroom management strategies specific to students with mild to moderate disabilities. Special consideration for the function, measurement, documentation, and modification of specific behaviors to improve student progress academically and socially. Fieldwork may be required. Students are responsible for their own transportation to designated sites.
2.
Rationale:

2.1 Reason for developing the proposed course: This course was developed as part of an extensive revision of the undergraduate program in special education (formerly exceptional education).  Students with mild to moderate special needs frequently develop inappropriate behaviors as a way of coping with their disabilities.  These behaviors interfere with their progress in the general education curriculum. Special education teachers must define, measure, analyze function, and develop appropriate programs to help students develop self-monitoring and adaptive skills to function successfully in the general education classes. 

2.2 Projected enrollment in the proposed course:
  20 per offering based on average enrollment of last four years

2.3 Relationship of the proposed course to courses now offered by the department:  Classroom behavior is a main focus in today’s classrooms.  The School of Teacher Education has numerous courses with major components relating to this need.  Examples are: MGE 385- Middle Grades Teaching Strategies; ELED 345- Teaching Strategies for Elementary Teachers I; ELED 365- Teaching Strategies for Elementary Teachers II; IECE 323-Positive Behavior Support; SEC 351- Teaching Strategies for Secondary Schools; and SEC 453-Management of Instruction. None of these courses focus on strategies for addressing classroom behavior of students with mild/moderate disabilities who are assigned to general education classrooms. The proposed course has a unique focus to outline federal and state laws governing the identification, development, and monitoring of inappropriate student behavior typically manifested by students with mild to moderate disabilities.  The course will also addresses milder behavior management concerns manifested when students with disabilities do not understand expectations due to their disabilities (such as processing language) and due to frustration from lack of success (such as poor reading skills and the pace of class).  While the School of Teacher Education offers three courses focusing on behavior management, EXED 432 Applied Behavior Analysis, EXED 433 Models of Positive Behavior Supports, and IECE 323 Positive Behavior Supports, none of these courses is specifically targeted to mild/moderate students with disabilities working in the general education curriculum. The two EXED courses will no longer be offered after the proposed program revision has been fully implemented and students in the current program have had the opportunity to complete it.
2.4 Relationship of the proposed course to courses offered in other departments: Few courses were found outside of the department with overlapping areas except PSY 440 Abnormal Psychology and PSY 443- Behavior Modification.  However, neither course specifically addresses classroom behavior management of children with special needs. Due to the nature of emotional/behavior disorders in the mild/moderate categories covered by this course, some similar components were found in SMED 320- Classroom Interactions; SWRK 330- Human Behaviors in the Social Environment, and SWRK 356- Services for Juvenile Offenders and Their Families.  However, none would provide all of the necessary content and skills of the proposed course.  
2.5 Relationship of the proposed course to courses offered in other institutions: Course work to address behavior management problems of students with disabilities struggling in school is found in all benchmark universities and regional universities.  Examples are: 

	 University
	Course

	Eastern Kentucky University
	SED 341- Behavior Management

	Ball State University
	SPCED 309-Behavior Support

	Indiana State University
	SPED 215- Behavior management

	Northern Arizona University
	ESE 425- Classroom management for Exceptional Children

	Towson University
	SPED 429- Curriculum/Methods of Classroom Management


3.
Discussion of proposed course:

3.1 Course objectives: At the end of this course, each student will be able to:


· Review current research and trends for students with behavioral concerns in special education   

· Name prominent theories of behavior management 

· Comprehend the legal and procedural measures for legal discipline protocol as applied to students with disabilities   

· Define the characteristics of students with emotional disorders, common etiologies and medical aspects including common medications  

· Identify research-based strategies for managing behavior, de-escalation, re-direction, self-awareness, self-management, reinforcement, and extinction

· To isolate target behaviors, review antecedent and consequential procedures, take baseline data, plan behavioral interventions, and complete a behavior plan  

· Research and design social skills instruction  

· Observe and document student behavior  

· Discuss the roles of family, paraprofessionals, other stakeholders and the student in the behavior program of a student with disabilities   

3.2 Content Outline:  

· Defining behavior

· Measurement

· Appropriate behavior and expectations

· Diversity and expectations

· EBD characteristics and subcategories, etiologies

· Function of behavior 
· Sensory Integration
· Medical aspects

· Law governing students with disabilities and behavior concerns

· Research based strategies: De-escalation, Re-direction, Life Space, Skill streaming, Behavior contracts, etc. 

· Least Restrictive Environment

· Lesson plans including behavior goals

· Social skill strategies and programs

· Working with counselors

3.3 Student expectations and requirements: Student performance may be monitored by work completed through the following assignments as specified by the assigned professor.
· Projects

· Research 

· Papers

· Field experience

· Tests

3.4 Tentative texts and course materials:

Alberto, P. A. & Troutman, A. C. (2009). Applied behavior analysis for teachers. (8th ed.). Saddle River, N.J.: Pearson. 

Kerr, M. M. (2010). Strategies for addressing behavior problems in the classroom (6th ed).  Boston, MA; Merrill.

4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.   

4.2 Computer resources:  Existing resources are sufficient.   
5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.

5.2 Special equipment needed:  Current resources are adequate.

5.3 Expendable materials needed:  Current resources are adequate.

5.4 Laboratory materials needed:  No additional laboratory materials will be needed
6.
Proposed term for implementation: Fall 2013 

7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011 

CEBS Curriculum Committee

2/07/2012

Professional Education Council  

3/14/2012

Undergraduate Curriculum Committee
__________________


University Senate



__________________

 Attachment:  Library Resources Form and Course Inventory Form
Proposal Date: 11/18/2011

College of Education and Behavioral Sciences 

School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person:  J. Dusteen Knotts, Jdusteen.knotts@wkuledu Office: 270- 745-3747 

1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 424
1.2 Course title: Inclusion, Collaboration and Diversity in the Classroom

1.3 Abbreviated course title: Inclusion Collab and Diversity

1.4 Credit hours and contact hours: 3

1.5 Type of course: Lecture

1.6 Prerequisites: SPED 335 and admission to professional education or instructor approval.  
1.7 Course catalog listing: 

Develops and enhances communication in the collaboration roles of key stakeholders working with at-risk, identified, and diverse students in the special education process.  Field experience required. Candidates are responsible for their own transportation to assigned sites.
2.
Rationale:

2.1 Reason for developing the proposed course: The proposed course was developed as part of an extensive revision of the undergraduate program in special education (formerly exceptional education).  Due to federal mandates, such as No Child Left Behind and the Individuals with Disabilities Education Act (2004), Kentucky students with mild disabilities are increasingly educated within settings that involve the active participation of teams of professionals who combine expertise and services. As such, it is imperative that teacher candidates understand the interpersonal dynamics of this complex service delivery system.  This course will also look critically at student diversity, team composition and “best practice” as they relate to effective communication and the special education process. Students from diverse backgrounds are often funneled into special education LBD programs with noted differences in learning that may be a result of cultural differences and expectations. In other cases, teachers may overlook (and fail to provide services for) students with disabilities, instead attributing students’ lack of progress to cultural differences. The proposed course will emphasize effective inclusion methods and co-teaching models that are currently demanded in programs for students with mild learning and behavior disorders (LBD).  

2.2 Projected enrollment in the proposed course: 20 per offering based on average enrollment of last four years
2.3 Relationship of the proposed course to courses now offered by the department: This course was created to replace EXED 422, Collaboration and Inclusion in School and Community Settings. Major portions of the existing course address working with students who have moderate/severe disabilities and very young children (birth to primary age) with or without disabilities; thus, the existing course is not appropriate to prepare teachers to work with students who have mild disabilities.  Graduates of this program will be eligible for certification to teach P-12 students who have disabilities but program graduates will not qualify for preschool certification. Outside of special education there are several existing education courses that address diversity and students’ special needs but there is not a course that specifically addresses the combination of topics  in the proposed course. Examples of some courses considered are: ELED 345- Teaching Strategies for Elementary Teachers I; ELED 355- Student Diversity in the Classroom; and IECE 322- Planning Curriculum and Instruction for Diverse Learners.
2.4 Relationship of the proposed course to courses offered in other departments:  Several courses in other departments deal with small group interactions, diversity, work communication and working with families.  Examples are: CD 491- Management of Communication Disorders in the School; COMM 349- Inter personal Communication; COMM 362- Organizational Communication; COMM 448- Advanced Interpersonal Communication; COMM 450- Family Communication; PSY 355- Issues in Cross-Cultural Psychology; PSY 350- Social Psychology; SWRK 330- Human Behavior in the Social Environment; SOCL 310- Behavior in Small Groups and FACS 297- Family, Community and Early Childhood Programs. None were designed with the purpose of training pre-service teachers to work effectively with students with mild disabilities and/or diversity in the school systems covering the pertinent topics as outlined in Council of Exceptional Children standards.

2.5 Relationship of the proposed course to courses offered in other institutions:

Federal law necessitates courses similar to the proposed course common at most universities with programs to train special educators. The concepts to be taught in the proposed course have become integral to the set of special education teachers’ required skills and competencies as outlined in both legislation and practice. Some examples of similar courses at other institutions are:
	Morehead University
	EDSP 365- Inclusion of students with diverse needs

	Indiana State
	SPED 226- The exceptional learner in the regular classroom

	Univ. of Northern Iowa
	220:150- Meeting the needs of diverse learners in classrooms

	Florida Atlantic Univ.
	EEX 4751- Collaboration with professionals and families

	Middle Tennessee State University
	SPED 4380- Collaboration and consultation


3.
Discussion of proposed course:

3.1 Course objectives: At the end of this course, each student will be able to 
· Observe and determine the contextual factors of an elementary classroom on the WKU Teacher Work Sample (TWS) format.   
· Outline skills to work collaboratively with other professionals 
· Develop a group lesson plan using research-based differentiated components for diverse learners
· Complete documentation outlining planning, assessment and analysis of a collaborative project implementing tools and resources learned in this course 
· Recognize implementation of Council of Exceptional Children (CEC) standards and state standards 
· Know the steps needed to develop a Professional Development Plan  
· Locate resources and materials to use in collaboration and inclusion settings. 
· Examine cultural factors and select effective strategies to work with families and colleagues from diverse backgrounds. 
3.2
Content outline:

· The role of collaboration in the Response to Intervention (RTI) model
· Best practices for inclusion 
· Documentation of collaboration as recorded in student progress documentation
· Diversity & Disability in the classroom (co-morbid presentation) 
· Tools and methods for inclusion & collaboration

· Co-Teaching Models

· Differentiation instructional techniques 
· Critical thinking to cue higher order thinking (Blooms, Armbruster)

· How to disagree in professional manner

· Language of report

· Conflict resolution

· Appropriate use of technology for communication, professional communication
· Documenting student progress in the inclusion class.

· How to work with Paraprofessionals for inclusion settings

· WKU Teacher Work Sample for inclusion settings

· Professional development process 
3.3 Student expectations and requirements: Student performance will be evaluated by work completed on:
· Projects

· Research 

· Papers

· Field experience

· Tests
3.4      Tentative texts and course materials: 
Dettmer, P., Thurston, L. P., Knackendoffel, A. & Dyck, N. J. (2009). Collaboration, consultation, and teamwork: For students with special needs. Upper Saddle River, N. J.: Pearson Education, Inc.

Tomlinson, C. A. (2001).   How to differentiate instruction in mixed-ability classrooms. (2nd ed).  Alexandria, VA: Association of Curriculum and Development.

4.
Resources:
4.1 Library resources:  Existing library resources are sufficient.   

4.2 Computer resources:  Existing resources are sufficient.   
5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.

5.2 Special equipment needed:  Current resources are adequate.
5.3 Expendable materials needed:  Current resources are adequate.
5.4 Laboratory materials needed:  No additional laboratory materials will be needed.

6.
Proposed term for implementation: Fall 2013

7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011

CEBS Curriculum Committee

2/07/2012

Professional Education Council  

3/14/2012

Undergraduate Curriculum Committee
__________________


University Senate



__________________

 Attachment:  Library Resources Form and Course Inventory Form
Proposal Date: 11/18/2011

College of Education and Behavioral Sciences 

School of Teacher Education

 Proposal to Create a New Course 

(Action Item)

Contact Person: E. Gail Kirby  gail.kirby@wku.edu
Office: 270- 745-3746

1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 425

1.2 Course title: LBD Language Interventions: Strategies and Materials

1.3 Abbreviated course title: LBD Lang Interv: Strat & Mater

1.4 Credit hours and contact hours: 3

1.5 Type of course: L

1.6 Prerequisites: SPED 335 and admission to professional education.

1.7 Course catalog listing:  Language and reading development with emphasis on remediation using research-based strategies, methods, and materials for students with LBD, including English Learners.

2.
Rationale:

2.1 Reason for developing the proposed course: This course was developed as part of the extensive revision of the undergraduate program in special education (formerly exceptional education).  The previous program, Exceptional Education, blended course topics to cover CEC standards for two areas of certification in special education, Learning and Behavior Disorders and Moderate-Severe Disabilities (LBD and MSD).  The proposed course is designed to provide the research base of effective reading strategies to help special education teachers identify and assist students who may have difficulty developing literacy skills due to having a specific learning disability (as defined by the IDEA), including English Learners with disabilities.

2.2 Projected enrollment in the proposed course:  20 per offering based on average enrollment of last four years
2.3 Relationship of the proposed course to courses now offered by the department: EXED 431, Language Intervention: Strategies and Materials is similar in that it also addresses students with disabilities who struggle with reading, but a major revision of EXED 431 would be needed to merge the content of other literacy courses with the skills needed by the special education teacher in addressing language and literacy needs of students with disabilities. Literacy, one major part of this course, is a strong component in the department.   The following courses are found in Literacy – LTCY 310: Early Reading, Language, and Literacy; LTCY 320: Teaching Literacy in Elementary School; LTCY 420: Reading in the Primary Grades; and LTCY 421: Reading in the Middle School. None of these contain the required topics dictated by CEC standards. A course focused on these instructional methods is required. In the proposed new course, teaching English Learners who have a learning disability has been included, as well as updated content to reflect effective teaching practices in Response to Intervention Models for students with LBD.
2.4 Relationship of the proposed course to courses offered in other departments: Several courses in Communication Disorders address students with various language issues.  Examples are CD 347: Bases of Speech; CD 405: Phonetics; CD 440: Phonology and Language Disorders; CD 434: Communication Disorders in Autism; CD 481: Speech and Language Development; CD 483: Articulation Disorders; CD 485: Diagnostic Procedures of Communication Disorders; and CD 486: Language Disorders.  Communication Disorders focuses on diagnosis and treatment of language disorders rather than on instructional classroom methods. None of the CD courses teach the special educator how to adapt instruction for students in the Learning and Behavior Disorders category and English Language Learners with LBD.  In addition, none of the CD courses include the required topics dictated by CEC standards, in contrast to the proposed course. Statistics show that the majority of LBD disorders have a direct impact on the instruction of reading, writing, listening, and spoken language.  No courses in other departments focus specifically on language development and reading disabilities for students with LBD. 
2.5 Relationship of the proposed course to courses offered in other institutions:  A special education reading course is a typical offering found in both benchmark universities as well as other Kentucky universities.  Six of the twenty the benchmark universities have a similar course. 

Language is a major factor and is apparent in both benchmark universities and other Kentucky universities as indicated by the examples below.

	Benchmark Universities
	SPED LBD Language Intervention

	Northern Kentucky University
	EDU 302 Teaching of Reading, EDU 317 Teaching of Phonics

	Towson University
	ELED 322 Foundations of Reading and Language Arts, ELED 323 Principles/Practices of Instruction in Reading and Lang. Arts

	Indiana State University
	ELED 397 Teaching Developmental Reading and Other Language Arts, ELED 398 Corrective Reading in the Classroom

	Northern Arizona University
	ESE  472 Foundations and Methods for Culturally and Linguistically Diverse Exceptional Students

	Ball State
	EDRDG 430 Corrective Reading, SPAA;  270 Language Development

	
	

	Kentucky Universities
	

	EKU
	SED 260 Language and Speech Disorders of Exceptional Children

	Murray State Univ.
	CDI 205/ SED 425 Introduction to Communication Disorders

	Morehead
	EDSP 353 Characteristics of Learning Disabilities


3.
Discussion of proposed course:

3.1 Course objectives: This course is designed for preservice special education teachers in the mild/moderate program. Empirically validated instructional procedures are presented to address reading for students with disabilities, including English Language Learners. The focus will be on assessing students’ skills, planning and implementing appropriate instructional procedures, and monitoring students’ progress.

At the conclusion of this course, students will be able to: 
· Demonstrate knowledge of reading and writing characteristics of students with LBD. 

· Demonstrate knowledge of the role of assessments in diagnosing difficulties, designing literacy instruction, monitoring progress, adjusting instruction, assessing achievement, and evaluating program effectiveness for children with special needs. 

· Demonstrate mastery of using Direct Instruction and lesson preparation. 

· Research and demonstrate strategies for teaching phonological awareness and concepts of print to students with special needs.   

· Monitor student performance using curriculum-based measurement (CBM).
· Demonstrate strategies for teaching and refining the alphabetic principle with students with special needs, including an awareness of the difficulties of applying phonics instruction for students whose mastery of English sounds is limited. 

· Demonstrate using CBM to modify instructional material. 

· Write goals and objectives for Individualized Education Programs (IEPs). 

3.2 Content outline:

· Introduction of research in reading instruction for students with disabilities (SWDs) and English Language Learners (ELLs).

· Role of patterns to determine strengths and weaknesses for SWDs and ELLs.

· Assessing beginning reading skills in a multi-tier model or Response to Intervention model.

· Increasing reading fluency in SWDs and ELLs.

· Vocabulary building strategies & use of technology to improve reading and writing skills for SWDs and ELLs.

· Using multiple strategies to maximize student gains in reading comprehension for SWDs and ELLs in a multi-tier model or Response to Intervention model.

3.3 Student expectations and requirements:  Student learning will be evaluated based on a combination of papers, projects, class presentations, and quizzes.

3.4
Tentative texts and course materials:

Bursuck, W. D. & Damer, M. (2011).  Teaching reading to students who are at risk or have disabilities (2nd ed.).  Boston: Pearson.  

Griffin, J.E.. Artiles, A., & Ortiz, A. (2002). English language learners with special education needs: Identification, placement, and instruction. McHenry, IL: Delta.
Klingner, J.K., Hoover, J.J., & Baca, L.M. (2008). Why do English language learners struggle with reading?: Distinguishing language acquisition from learning disability. Thousand Oaks, CA: Corwin Press.
Reyes, M. (1992). Challenging venerable assumptions: Literacy instruction for linguistically different students. Harvard Educational Review, 62, 427-446. 
4.
Resources:

4.1 Library resources:  Existing library resources are sufficient.
4.2 Computer resources:  Existing electronic resources are sufficient.

5.
Budget implications:

5.1 Proposed method of staffing: Current staffing is adequate at the present time.    
5.2 Special equipment needed:  Current equipment offered by the College of Education and Behavioral Sciences will be appropriate.
5.3 Expendable materials needed:  Current resources are adequate.
5.4 Laboratory materials needed:  Current resources are adequate.

6.
Proposed term for implementation: Fall 2013

7.
Dates of prior committee approvals:


School of Teacher Education


11/18/2011

CEBS Curriculum Committee

02/07/2012


Professional Education Council  

3/14/2012


Undergraduate Curriculum Committee
__________________


University Senate



_________________

Attachment:    Library Resources Form and Course Inventory 










Proposal Date: 11/18/2011

College of Education and Behavioral Sciences

School of Teacher Education

Proposal to Create a New Course

(Action Item)

Contact Person:   Janet Applin, janet.applin@wku.edu, 745-6105

1.
Identification of proposed course:

1.1 Course prefix (subject area) and number:  SPED 480

1.2 Course title:  Senior Project for Learning and Behavior Disorders

1.3 Abbreviated course title:  Senior Project for LBD

1.4 Credit hours and contact hours: 3.0

1.5 Type of course: P (Practicum)

1.6 Prerequisite:  SPED 424 and admission to professional education, or instructor approval. 

1.7 Course catalog listing: Supervised field placement in P-12 settings serving students with LBD. Students are responsible for arranging their own transportation to designated or assigned sites. 

2.
Rationale:

2.1 Reason for developing the proposed course: This course was developed as part of a proposed extensive revision of the undergraduate program in special education (formerly exceptional education).  It will be similar to field experience courses in the current program, in that students will complete supervised field experience in classrooms for students with learning and behavior disabilities. The proposed course has been developed to replace the previous field experience for teacher candidates seeking Learning and Behavior Disorder certification. The total hours required in this field experience are fewer as the new program readjusts the number of field hours spent for other courses and the course objectives have changed to place a greater focus on the Council for Exceptional Children standards and the Kentucky Teacher Standards.  All institutions in the Commonwealth of Kentucky who prepare certified teachers in special education require field experience prior to student teaching.  Kentucky has recently revised the requirements pertaining to the number of hours required of pre-service teachers prior to student teaching, and all initial teacher preparation programs must meet these guidelines.
2.2 Projected enrollment in the proposed course: Based upon current undergraduate enrollment, it is estimated that 10-30 students per year will enroll in this course. 
2.3 Relationship of the proposed course to courses now offered by the department: Many other undergraduate courses within the School of Teacher Education require field experience prior to the student teaching semester

(e.g., ELED 355 Student Diversity in the Classroom, ELED 365 Strategies for Elementary Teachers II, ELED 405 Teaching Mathematics in the Elementary School , ELED 406 Teaching Science in the Elementary School. . However, these other courses are designed for field work in particular content areas. The proposed course is designed to allow future special educators additional field work opportunities in a variety of settings within different content and grade levels, with specific focus on students with learning and behavior disorders.  
2.4 Relationship of the proposed course to courses offered in other departments: Many undergraduate programs in the College of Education and Behavioral Sciences require field experience courses. Because all programs in CEBS have goals of serving individuals in the community through education, counseling, and understanding or treating those requiring assistance, all offer some type of field experience course to provide authentic experiences in the respective fields. An example outside of the School of Teacher Education from the College of Education and Behavioral Sciences is PSY 390 Field Experience in Psychology.  Departments in other colleges also offer or require field experience courses in their programs to provide real world experiences.  Some examples are Social Work (SWRK 480 Social Work Field Practice I and SWRK 482 Social Work Field Practice II) and Nursing (NURS 344 Clinical Mental Health Nursing; NURS 433 Clinical Medical-Surgical Nursing; NURS 422 Senior Practicum). The field experiences offered in these and other programs outside of the School of Teacher Education focus on real world application of knowledge specific to the respective disciplines. The field experience for the proposed course has a focus on working with students with Learning and Behavior Disorders within P-12 settings. 

2.5 Relationship of the proposed course to courses offered in other institutions: Field experience is considered the hallmark of well-respected teacher education programs across the nation as well as in Kentucky. Of our benchmark universities offering undergraduate special education teacher education programs, all require field experience prior to student teaching. The proposed course will be similar to those at other institutions in that students will be required to complete a certain amount of hours in the field. For example, Eastern Kentucky University has SED 375, Practicum in Special Education. Murray State University has SED 455, Practicum. Morehead State University has EDSP 359, Practicum in Teaching Students with LBD.   While this proposed course will have many similarities as others around the state and the nation, The activities that will be required in the proposed course are performance-based, and will evaluate students not only on their teacher behaviors and dispositions but on their impact on student learning while in the field. Students in the proposed course will be evaluated based upon Kentucky Teacher Standards and The Council for Exceptional Children’s Initial Common Core Set of Standards for Special Education, as well as on the Initial Level Knowledge and Skills for Special Education Teachers of Individuals with Exceptional Learning Needs with Learning Disabilities and Emotional and/or Behavioral Disorders.  
3.
Discussion of proposed course:

3.1
Course objectives: Upon completion of this course, students will be able to: 

· Observe daily routines, schedules, and learning environments serving students with learning and behavior disorders. 

· Plan and implement academic lessons and interventions aimed at increasing the academic achievement of students with learning and behavior disorders while being observed by university personnel.  

· Plan and implement behavioral interventions aimed at increasing the academic achievement of students with learning and behavior disorders while being observed by university personnel.   

· Plan, implement, and analyze assessment of student learning within the context of a lesson and/or unit while being observed by university personnel.   

· Incorporate relevant educational technology into lesson plans and instruction while being observed by university personnel.   

· Reflect upon teaching based upon analysis of student learning. 

· Reflect upon professional dispositions based upon analysis of collaboration with other professionals in the field and response to observation feedback from university personnel. 

· Demonstrate leadership within the school, community, and profession through extracurricular involvement in school and/or university activities impacting P-12 children in the community.  

· Document all of the above in a field experience electronic record to be uploaded to the electronic portfolio system as their critical performance indicator for the course. 

3.2 
Content outline:

· Orientation to field experience requirements, assignments, and expectations

· Participation in two separate field experience placements for 5 weeks each for approximately 14 hours per week for a total of 140 hours. 

3.3
Student expectations and requirements:

· Students will participate in a professional manner in the assigned field experience placements as documented by observations of university personnel.  During this course, students will apply and demonstrate knowledge, ideas, strategies, and best teaching practices in real-world settings working with students with and without learning and behavior disorders as well as other education professionals. 

· Students will complete a digital journal documenting all required assignments and evaluations. 

· Students will adhere to all WKU CEBS Professional Teaching Dispositions in all aspects and settings related to this field experience. 

· All of the above will be documented in a field experience electronic record to be uploaded to the electronic portfolio system as their critical performance indicator for the course. 

4.
Resources:

4.1 Library resources: Existing library resources are sufficient

4.2 Computer resources: Existing computer resources are sufficient

5.
Budget implications:

5.1 Proposed method of staffing:  Current staffing is adequate at the present time

5.2 Special equipment needed: None

5.3 Expendable materials needed: None

5.4 Laboratory materials needed: None

6.
Proposed term for implementation: Fall 2013
7.
Dates of prior committee approvals:


School of Teacher Education: 


11/18/2011

CEBS Curriculum Committee


02/07/2012


Professional Education Council (if applicable)
3/14/2012


Undergraduate Curriculum Committee

___________________


University Senate




___________________

Attachment:  Library Resources Form and Course Inventory Form
11/18/2011

College of Education and Behavioral Sciences

School of Teacher Education

Proposal to Revise A Program

(Action Item) 

Contact Person:  Janet Applin, janet.applin@wku.edu, 745-6105

1.
Identification of program:

1. Current program reference number: 553

2. Current program title: Exceptional Education: Learning and Behavior Disorders and Moderate and Severe Disabilities

3. Credit hours:  79

2.
Identification of the proposed program changes:

 Specific changes proposed include: 

· Changing the name of the program from Exceptional Education Learning and Behavior Disorders and Moderate and Severe Disabilities to Special Education: Learning and Behavior Disorders and Elementary Education

· Developing a dual certification program in Elementary Education (P-5) and Learning and Behavior Disorders (P-12).  

· Deleting the Moderate and Severe Disabilities certification course work (SPED 415 Prescriptive Programming for Individuals with Severe Emotional and Behavior Disorders; SPED 416 Field-Based Practicum with Individuals with Moderate and Severe Disabilities; SPED 417 Assessment and Curriculum I for Students with Moderate/Severe Disabilities; and SPED 418 Assessment and Curriculum II for Students with Moderate/Severe Disabilities). Updating course offerings in special education to reflect current service delivery models, laws, the current research base in special education and the current Council for Exceptional Children standards and Kentucky Teacher Standards. Adding course work required for Elementary Education ELED 365; ELED 407; ELED 405; ELED 406; ELED 489; PE 354; HIST 456 or GEOG 451; MUS 314; LTCY 420; Math 205; Math 206; and Math 308. 
3.
Detailed program description:

	CURRENT PROGRAM
	PROPOSED PROGRAM

	Major in Exceptional Education: Learning and Behavior Disorders and Moderate and Severe Disabilities

The program of study leading to the Bachelor of Science degree in Exceptional Education, Learning and Behavior Disorders (LBD) and Moderate and Severe Disabilities (MSD) in grades P-12 (reference number 553), is a dual certification program in compliance with 704 KAR 20:235. 

Program Requires a Total of 79 Hours: 

Required courses are: EDU 250, SPED 330, (Grade of B or higher),LME 318, LME 448, PSY 310, LTCY 320, SPED 331, 332, 333, 334, 415, 416, 417, 418, 419, 422, 430, 431, 432, 433, 434, and 490. The student must meet the general academic proficiency requirement of Teacher Admissions no later than the semester of enrollment in SPED 331, SPED 333, 419 and 432. Enrollment in SPED 332, 334, 415, 416, 417, 418, 422, 430, 431 and 433 is permitted only after admission to both Professional Education and Exceptional Education.

Each level in the program sequence has standards for both the required exhibits for the cumulative portfolio as well as critical performance indicators. Because each critical performance is the foundation for succeeding tasks, the student should take the courses in the following sequence: Semester 1 (in the program): PSY 100; Semester 2: EDU 250; Semester 3: PSY 310; Semester 4: LTCY 320, SPED 330; Semester 5: SPED 331, SPED 333, 432, 419. The student must be admitted to Professional Education in order to be formally admitted to the dual SPED LBD and MSD major and the five course block sequence, SPED 332, 334, 422, 430, 431 and 433. The last sequence of coursework prior to admission to student teaching (SPED 434 and SPED 490) is SPED 415, 416, 417, 418 and 431.

The student must have met or exceeded the standards for both the portfolio and critical performance indicators, and completed all SPED coursework, prerequisite courses EDU 250 (B or higher), PSY 310 and Specialty Coursework –

MATH 211, MATH 212, LME 448, LME 318/407, LTCY 320 (with no grade lower than a “C”) prior to enrollment in SPED 434 and SPED 490 (Student Teaching Semester).

Additional information about the SPED major, including the required course sequence and undergraduate information handbook, can be found on the program website in the School of Teacher Education (http://www.wku.edu/ste).

	Major in Special Education: Learning and Behavior Disorders and Elementary Education

The goal of this dual certification program in special education and elementary education is to prepare the most highly qualified teachers for all learners in a global society and to adhere to the College of Education and Behavioral Sciences’ vision to produce graduates to lead and serve in a dynamic world. Graduates of this dual certification program will be prepared to teach students in K-5 classrooms in an elementary school setting as well as in K-12 classrooms for students with learning and behavior disorders. The dual certification major provides extensive field experience prior to student teaching. 
Program Requirements  (Total:  91 hours) 

EDU 250 Introduction to Education (3 hrs) (grade of B or higher)
PSY 310 Educational Psychology: Development and Learning (3 hrs)

LTCY 320 The Teaching of Reading (3 hrs)
SPED 330 Introduction to Exceptional Education: Diversity in Learning (Grade of B or higher) (3 hrs);

ELED 365 Strategies for Elementary Teachers (3 hrs); 
ELED 407 Materials/Methods in Social Studies (3 hrs);

ELED 405 Teaching Mathematics in the Elementary School (3 hrs); 

ELED 406 Teaching Science in the Elementary School (3 hrs)
PE 354 Physical Education in Elementary Schools (3 hrs)

HIST 456 Kentucky History/GEOG 451 Geography of Kentucky (3 hrs) 
MUS 314 Comprehensive Arts Education for the Elementary Teacher (3 hrs)

LTCY 420 Reading in the Primary Grades (3 hrs) 
MATH 205 Number Systems/Theory for Teachers (3 hrs);

MATH 206 Fundamental Geometry for Teachers (3 hrs);

MATH 308 Rational Numbers/Data Analysis for Teachers (3 hrs);

LME 318 Children’s Literature (3 hrs);

LME 448 Technology Applications in Education (3 hrs)

or

CIS 141 Basic Computer Literacy (3 hrs);

SPED 335 Foundations of Special Education (3 hrs); 
SPED 340 LBD Elementary Instructional Methods (3 hrs); 
SPED 345 LBD Secondary Methods (3 hrs); 

SPED 350 Assessment in Special Education (3 hrs); 

SPED 400 Behavior Management Strategies in Special Education (3 hrs); 

SPED 424 Inclusion, Collaboration and Diversity in the Classroom (3 hrs); 
SPED 425 LBD Language Intervention: Strategies and Materials (3 hrs); 
SPED 480 Senior Project for LBD (3 hrs); 
EDU 489 Student Teaching Seminar (3 hrs); 

ELED 490 Student Teaching (5 hrs)

SPED 490 Student Teaching LBD (5 hrs)
NOTES: 

· Students must be admitted to the Professional Education Unit (Teacher Education) in order to register for ELED 365; SPED 424; and ELED 407 Block I courses. Students should begin the teacher admission process while enrolled in EDU 250. 

· The standardized test requirement for admission to teacher education must be complete and students must obtain a 2.75 GPA before registering for SPED 424. 

· Except for SPED 330 and EDU 250 (which require a grade of B or higher), a grade of C or higher is required for all courses in the major. 

Prior to enrolling in SPED 490 and ELED 490 (Student Teaching), students must meet all student teaching admission requirements including a C or higher in all professional education courses and a B or higher in SPED 330 and EDU 250. In addition, they must have 
met or exceeded the standards for both the portfolio and critical performance indicators, and completed all SPED/ELED coursework, prerequisite courses EDU 250 (B or higher), PSY 310 and specialty coursework – Math 205, Math 206, Math 308, LME 448 or CIS 141 or CS 145, LME 318, and LTCY 320 (with no grade lower than a “C”) prior to enrollment in Student Teaching. 

 


4.
Rationale for the proposed program changes:

The Special Education program faculty members recognize and embrace that the roles and required qualifications of special education teachers have changed in the past decade. Based upon an internal audit of the current undergraduate Special Education initial teacher preparation program, the current research base in special education teacher preparation, and the continued shortage of special education teachers, the need for a program revision is evident to prepare teacher candidates for the second decade of the 21st century and beyond. 

· To better market and promote our program so that our program is easily recognizable, a program title change from Exceptional Education to Special Education is proposed.  The name of the graduate program has recently been changed from Exceptional Education to Special Education for the Teacher Leader. 

· Current laws (NCLB & IDEIA) require special education teachers to be highly qualified in a content area when they are the teacher of record. The proposed dual certification program will meet the “highly qualified” requirement by adding the elementary education certification and dropping the MSD certification, therefore preparing our graduates to be better prepared and more employable. 

· Offering dual special education certification in Moderate and Severe Disabilities and Learning and Behavioral Disorders is not preparing students to be highly qualified teachers in content areas. While students can successfully complete MSD course work at the undergraduate level, interviews with program graduates indicate that fairly extensive training must be provided to them by the school systems in the first years of employment. The Moderate and Severe certification is better suited for advanced preparation at the graduate level due to the specialized nature of implementing instruction for students with moderate and severe disabilities. WKU’s graduate programs currently offer advanced preparation in MSD to meet the need for this certification.  

· Removing the MSD concentration and updating courses to reflect the current research base and law requires revision significant enough as to demand new courses. New courses are needed to align the program with 21st century special education standards. New courses are being developed with program assessment in mind to ensure that the program is meeting its revised vision and mission.  Adding course work required for Elementary Education certification allows students to obtain both the general education expertise as well as that required for special education. 

5.
Proposed term for implementation and special provisions (if applicable): Fall 2012 – The current program will be phased out over the next two years to allow those enrolled to complete their programs already on file. 

6.
Dates of prior committee approvals:


School of Teacher Education



November 18, 2011

CEBS Curriculum Committee


 February 7, 2012 

Professional Education Council


3/14/2012

Undergraduate Curriculum Committee

___________________


University Senate




___________________

