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Teacher Work Sample Standard I: Contextual Factors Essay 

                                         XXXXXXX U.S. History 

XXXXXXX is located in a rural area of XXXXXX.  The city of XXXXXXXX itself, 

however, has a population right at 50,000 persons, making it a borderline metropolitan area. 

XXXXXXX is a very stable community, which is constantly growing and expanding. The city is 

also the home of XXXXXXX.  The university brings many employment opportunities, 

intellectuals, academic programs, and an overall sense of diversity to the area. In addition, 

although growing, XXXXXXX remains small enough to avoid such problems as high crime rates, 

insufficient housing, overcrowding in schools, or governmental fragmentation.  An excellent 

learning environment. It consists of approximately 1350 students with an overall 94.5% 

attendance rate. It is a very large, spacious school that is very clean and well-decorated with 

student work. The classrooms are large and filled with technology. The hallways are handicap 

accessible with elevators and special signs for the blind beside each door. 

       Each class is taught by a teacher that is certified for the subject and grade level, with 83% of 

the faculty having a Masters degree or higher. The school as a whole has a 4:1 student to 

computer ratio.  XXXXXX ranks above the district and state in all areas of the XXXXXX test. 

Seventy-seven percent of graduates go on to pursue a degree of higher education. 

       Much of XXXXXXXX aforementioned success can be attributed to the high SES of the 

school and parental involvement. Only 13.3% of XXXXXXX students receive a free or reduced 

lunch. This high SES allows for more parental involvement. In all, over 75,000 volunteer hours 

have been served by the parents of the XXXXXXXX community, an impressive figure. 

       The physical layout of my classroom is equally impressive. A computer, two printers, a 

scanner, a TV, a VCR, an overhead, a telephone, and a power point projector are all accessible.
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Maps, textbooks, supplementary books, and other various resource kits are also abundant in the 

class. The rules of the class are strict and straightforward. Routines have been clearly established. 

Students are aware of the high expectations of proper behavior established in the classroom. This 

is reinforced by a relatively high amount of parental involvement in this particular class. All 

parental involvement in this class is in support of the teacher. 

        The students of this particular class are very homogeneous. There is one black student, the 

rest being Caucasian. A high SES is the theme of the class. There are no "special needs." The 

linguistic learning style seems to dominate. Being at least 16 or 17 years old, the students are 

reasonably mature and attentive. As a whole, the class operates at a relatively high academic 

level.  There are a select few who are highly intelligent and another few who dp not live up to 

their potential. In essence, the students are coming into this class with a high degree of prior 

knowledge. 

        All of these factors drastically dictate my instruction. I am able to lecture at more length and 

more in depth because of the students' academic level and age level. I have the liberty to assign 

various projects with the understanding that the students will have to financial resources to 

complete the assignment (i.e. a computer at home, the Internet at home, supplies, etc.). My 

assessments can require more writing, incorporating more higher-level objectives. I can also feel 

free to "challenge" the students because I know the parental support is there to back up these 

"challenges." Essentially, I am working in a very educationally appropriate and educationally 

supportive environment.
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 Teacher Work Sample Standard II: Learning Goals 

 •  Learning Goals for Unit 33: "The War To End All War" 

 1.  Examine the significance of various terms and persons during the WWI period. (Application) 

 2.  Explain, in detail, the events and characteristics of the Great War. (Comprehension). 

 3.  Analyze the role of United States women, blacks, and laborers on the war effort. (Analysis) 

 4.  Evaluate the impact of the Great War on the course of American history, focusing on the 

specific impacts that led to WWCL (Evaluation) 

 •  Connections to National, State, and Local Standards 

    This unit addresses XXXXXXXXX bulIet SS-H-5.2.4, which states, "During the 

 Progressive Movement, World War I, and the Twenties, Americans experienced significant 

social, political, and economic changes." Numerous XXXXXXXX Academic Expectations are 

also addressed throughout these objectives. In fact, each goal is addressed in some way. Goal 1 is 

represented by 1.2 and 1.3 because students must read materials and observe various pictures, 

videos, etc. to fully meet these goals. Goal 2 is represented in numerous ways. Examples would 

include 2.14,2.15, 2.19, and 2.20. Students must learn about justice, freedom, rights and 

responsibilities, geography, people, and historical events, trends, and issues to completely master 

these objectives. Students must also leam on their own (3.7), develop a world view (4.5), use 

critical thinking skills such as analyzing (5.1), and use what they already know to acquire new 

knowledge (6.2) to fully meet these objectives. 

    The NCSS curriculum strands that apply are "Time, Continuity, and Change" and "Individuals, 

Groups, and Institutions." The objectives also incorporate numerous NCSS skills. Some would 

include: interpret what is read by drawing inferences, taking notes, examine critically 

relationships between and among elements of a topic, express personal convictions, communicate 

orally and in writing, among many others. All of these are major or intense skills for the high 

school student.
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 •  Types and Levels of Learning Goals 

 *The level of each goal has been placed in parentheses with the corresponding goal. 

*Each goal listed is a cognitive goal. Skills will be included in the outline of instruction. 

 •  Context of the Learning Goals 

    These goals are appropriate because they deal with WWI, which falls into the scope and 

sequence for the 11th grade. Students come into this class with a prior knowledge of U.S. History 

up to 1865. We have covered events from 1865 up to WWI in class thus far this year, the last unit 

dealing with a prelude to war. The goals are also appropriate because they are directly linked with 

content to be taught, as specified by KERA and NCSS. The cognitive level of these goals varies\ 

substantially, but are all challenging. XXXXXXX High students, especially those in my class, are 

able to rise to the high standards set by these goals. The prior knowledge of the students in this 

class is impressive, as is their capability to respond to high demands. These goals also address 

some of the essential skill designated by the NCSS as major or intense for the high school 

student.  

 

Teacher Work Sample Standard III: Assessment Plan 

    •  Overview of Assessment Plan 

    The following assessment plan is explicitly outlined in the table found at the conclusion of this 

section. Each learning goal has a pre-, post, and formative assessment that corresponds with that 

particular goal. Formats vary from simple quizzes to research projects. All adaptations are made 

for the multiple "gifted and talented" students within the classroom. 

    •  Description of Pre-and Post-Assessments 

    In terms of the pre-assessment, I have chosen to assess it quite differently than most of the 

other assessment measures. It would be quite unfair to grade it for accuracy. The purpose of the 

pre-assessment is to simply become aware of what the students need to know so the teacher can 

modify
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his/her instruction appropriately. However, it should be assessed. It would also be unfair to ask 

the students to complete a pre-assessment and then give them no credit for it. If this were the 

case, the students would quit attempting to complete the pre-assessment accurately. 

     I have chosen to give the students a written pre-assessment of 15 questions. These questions 

vary in cognitive levels. However, most are at the lower level. It would be unfair to assume 

students could answer higher-level questions without any instruction. Nevertheless, the questions 

paint a relatively clear picture of what the students do and do not know about the upcoming unit. 

     In terms of evaluating this assessment, I have chosen to do it based on effort. If the students 

complete the questionnaire, they will receive 15 points (one point for each question). If they did 

not complete the pre-assessment, they will not receive the points. Fifteen points gives the activity 

enough worth that students should take it seriously. After collecting the results of the pre-

assessment, I will evaluate each question. If all students answered one question correctly, I will 

spend little time discussing that topic and vice versa. This assessment will aid me in 

understanding which goals need the most work. 

    The unit assessment, like the pre-assessment, is in a written format. It contains 17 multiple 

choice, 8 identification, 5 listing, 10 true / false and two essays. The cognitive levels addressed 

vary dramatically, and the unit assessment contains many questions dealing with higher level 

thinking skills. Each learning goal is addressed by multiple questions on the test. Therefore, I will 

be able to monitor how well each student did in terms of meeting each learning goal. If every 

student failed to complete a particular learning goal, I would go back and try to communicate the 

learning goal more clearly the following class meeting. Overall, the test is worth 100 points. 

        In terms of evaluation of the students, I will assess the unit exam for correctness. Multiple 

choice questions are either right or wrong. At two points each, they are worth 34 points. The other 

questions follow suit. The two essays are worth 10 points apiece. Grading depends upon facts,
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logical argument, and grammar. The students will have met the Learning Goals 1-3 if they answer 

100% of the questions dealing with that particular goal correctly. The students will have 

satisfactory met Learning Goal 4 if they answer 75% of that goal correctly. This goal is much 

more difficult and involves high-level thinking skills. This goal also requires answering more 

questions. 

     •  Discussion of Formative Assessment Plan 

     In terms of formative assessment, I have chosen to incorporate numerous types that address 

numerous cognitive levels to ensure student learning. To begin with, I always attempt to 

informally   assess students' learning each day with a Q & A review session to begin each class. 

This is important because it informs me each day where the students are coming from in terms of 

prior knowledge. Thus, I know where to begin my instruction that day. Some days, considerable 

review is necessary and vice versa. I realize, however, this does not specifically constitute a 

formal form of formative assessment and cannot always accurately depict the knowledge of each 

student. 

     I have also incorporated an Identification / Short Answer / Map Activity. This activity is a 

basic, lower level activity that requires students to identify and define various terms and places. It 

is important, however, because this information is necessary to build a proper foundation upon. If 

students cannot recognize basic terms and places, higher-level thinking will never occur. This 

assessment is essential to monitoring Learning Goal 1. 

    Another formative assessment used in this unit is the quiz. Quizzes are a quick, simple, and 

effective form of formative assessment. They are also a good way to review and ensure that 

students are accountable for reading the chapter. In addition, some mid-level thinking skills can 

be assessed by a quiz. For all these reasons, I incorporated two ten-question quizzes in this unit. 

    I have also chosen to use a creative writing assignment in this unit. This assignment deals with 

what it would have actually been like to fight in the trenches of France. This assignment is 

important not only because it requires the students to understand a great deal about the combat of
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WWI, but it also forces the students to relate to the people who actually took part in this combat, 

thus (hopefully) making the material meaningful. If the material is meaningful, the students will 

want to learn and will do so more effectively. After collecting this assignment, I should be able to 

interpret how well the students understand what is really happening in Europe at this time. The 

computer lab research, the intrapersonal intelligence, and the creativity required to complete this 

assignment also make it important. 

    I have also selected a source analysis assignment. In this assignment, the students analyze 

various sources dealing with the war in terms of their credibility. This is used to assess student 

knowledge dealing with the events of the war and to assess the skill of analyzing sources in 

general. Thus, it is a two-purpose assignment. This assignment will inform me on how students 

are progressing in terms of knowledge of the unit and reading skills in general, which will be 

helpful in later units. 

    The final form of formative assessment I have selected is a video analysis / evaluation 

assignment. In this assignment, students analyze a video on WWI in terms of historical accuracy 

and evaluate the video as a whole. This is important because the students must understand the war 

as a whole in order to effectively analyze the film. Therefore, this assignment addresses each 

learning goal in some way. Granted, some are addressed more than others. The higher-order 

thinking skills required to complete this assignment will inform me on exactly how high the 

students are operating in terms of Bloom's Taxonomy
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Teacher Work Sample Standard IV: Design for Instruction 

     •  Results of Pre-Assessment 

     After administering the pre-assessment, I found that the performance of the students prompted 

me to alter my instruction in numerous ways. The main aspect of the pre-assessment (as a whole) 

that I found interesting was the overall scores. Most students only answered 3-5 questions 

correctly. The students simply did not do well. (A table of exact scores is included.) I took this to 

indicate a lack of prior knowledge on WWI. Therefore, I altered my instruction in numerous 

ways.   

First of all, I included more background and more detailed material in my lectures. I 

addressed much subject matter that the book "took for granted." I also chose to include more 

forms of formative assessment to monitor the students' progress much more closely to ensure they 

really are learning. An example of this would be the ID assignment. Although this assignment 

was a lower-level one, I included it to ensure the students had a proper base on which to build. I 

also allotted an extra day of study to this particular unit. I felt it necessary to go more slowly and 

cover the material more thoroughly. 

    In terms of particular Learning Goals, I also noticed some outcomes that altered my instruction. 

For example, the students did poorly on the question dealing with the role of African-Americans 

(Learning Goal 3). Only one student answered correctly. Therefore, I spent more time discussing 

the role of blacks in the war. I also created more quiz questions dealing with this Learning Goal. I 

also found that many students answered the first three questions correctly (Learning Goal 1). I 

then decided to devote less time discussing this goal. The questions dealing with the remaining 

two goals were answered relatively poorly by the students, especially Learning Goal 4. Therefore, 

I decided to take the measures discussed above. 

    •  Activities ( prompts of each activity are included ) 

Activity #1: Creative Writing Assignment 
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This activity is essentially what it sounds like: a creative writing activity. In this activity, the 

students conduct research dealing with what the actual combat was like in WWI. They research 

the daily life of a soldier, the conditions in the trenches, the weapons of war, etc., etc. After 

conducting this research, they have two options. The can either write a "letter home from the 

trenches" or compose a song dealing with life in WWI. This assignment requires creativity, 

technology, and a sense ofintrapersonal intelligence. The option to incorporate the musical 

intelligence also adds to the depth of the assignment. The assignment deals directly with Learning  

Goals 1 and 2 and will hopefully facilitate a proper learning base for completing Learning Goal 4. 

The activity stems from my pre-assessment in the fact that I want to give the students an 

assignment that makes the material meaningful to them. Obviously, the lack of prior knowledge 

indicates that the students were not interested in WWI in previous classes. I hope to spark interest 

in this assignment. XXXXXXX High School, with its relatively high SES, has a good computer 

lab. Thus, I chose to let the students explore the information on their own. I have also noticed that 

these particular students enjoy using technology, most being very efficient with technology. All 

that is needed to complete this assignment is an Internet-ready computer for each student and 

your basic paper and pencil. A rubric for assessing the activity is attached to the prompt. 

Activity #2: Source Analysis Assignment 

        In this assignment, students are given 4 different sources dealing with WWI. One source is 

primary, another is a secondary textbook, another is a secondary novel, and the last is biased 

propaganda. Students are required to rank the sources in order of credibility. There is no exact 

right or wrong answer. However, a proper justification must be given for each rank. The sources 

in this assignment are very graphic and detailed. My intention in including these particular 

sources, as stated above, was to evoke an emotional response, to spark an interest, and to instigate 

a desire for further knowledge. Again, this was fueled by my analysis of the pre-assessment. The 

purpose of this assignment is twofold. For one, the content the students are required to read 

directly relates to Learning Goals 1 and 2. In addition, the students also are required to master the 
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higher-level thinking skill of source evaluation. This skill is marked by NCSS as a skill that 

should be practiced intensely at the high school level. I thought this proper due to the context of 

the students in this class. Although their prior knowledge on the war was lacking, the students, as 

a whole, are intelligent and capable of climbing Bloom's Taxonomy. The prompt given to the 

students includes a rubric for assessing the activity. All the students need to complete the activity 

is the packet that will be distributed by the teacher. 

 Activity #3: Video Analysis Assignment 

         Students will be required to view the WWI film "All Quiet on the Western Front." After the 

viewing of the film, the students will be required to analyze the film in numerous ways, the main 

aspect being historical accuracy. The film is a good activity because it aids the visual-spatial 

learners in "seeing" the material we have been discussing. Again, like the other activities, I feel 

the storyline of the movie makes the content meaningful to the students by evoking an emotional 

response. The movie, although the students are unaware, is very historically accurate. Therefore, 

it is a good instructional aid as well. By analyzing the film, the students must be able to meet each 

Learning Goal, but especially Goals 1 and 2. Therefore, the film is an excellent review of the 

lectures. The maturity of the class and the lack of discipline problems enable the somewhat 

lengthy movie to be shown. The higher-level of the students (and the school as a whole) also 

enables the assignment to be completed successfully. All that is needed to complete the 

assignment is a TV, VCR, the movie itself, and a writing prompt. The rubric for assessing this 

activity is listed on the prompt. 

 

 

 

 

 

 



•  Technology 

    In terms of technology usage in this unit, the main source lies in the Internet research 

assignment. Each student will be allowed to use an Internet-ready computer for approximately 

one hour to research material dealing with the unit. In addition to this, I have used the Internet 

myself to search for ideas and lesson plans dealing with this unit. Some of the material 

incorporate in the lecture came from Internet research. Lastly, each source, prompt, overhead, 

test, etc. was word-processed and printed by myself on my personal computer. 
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     Teacher Work Sample Standard V: Instructional Decision-Makinr 

     •  Example #1 

     When reflecting back upon the eight days that it took to cover this unit, I can think of 

numerous occasions where I found it necessary to modify my instruction in some way, shape, or 

form. In fact, one of the first lessons I learned in my student teaching experience was that units, 

lessons, and activities rarely go according to planned. A key quality essential in a good teacher is 

adaptability.  As I stated previously, this unit was no exception. In the following paragraphs, I 

will detail a specific example of instruction decision-making that occurred within this unit. 

     On the very first day oftheWWI unit, I began by introducing the events that led to the outbreak 

of war in Europe. Theoretically, the students should have studied these events in their World  

History class last year. This class is a United States history class and, thus, addresses the war 

from an American viewpoint. Therefore, I chose to be somewhat brief in my discussion of the 

aforementioned topic. I began by discussing the assassination of Archduke Francis Ferdinand. I 

discussed the Austro-Hungarian ultimatum, the German "blank check", Russian mobilization, the 

Schlieffen Plan, and I had begun to discuss the German violation of Belgian neutrality. At this 

time a student raised her hand. I feel it pertinent to mention that this was not a typically low-

performing student. She asked me, "Austria-Hungary declared war on who?" Needless to say, I 

was taken back a little. I answered, "Serbia." Then she said, "What does that have to do with 

Russia?" I then realized that the students where probably not operating on the prior knowledge I 

had hoped that they were. I decided it was useless to press onward if the students did not have the 

proper base upon which to construct their knowledge. I shortly ended the "lecture," and gave the 

students an activity. 

        That night I went home a hunted up my old college World Civilization textbook. I also 

found a high school World History text I had used in my prior education classes. I re-read each 
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chapter dealing with WWI and took corresponding notes. I then designed an overhead with an 

outline of causes and events leading to the outbreak of war in Europe. The next day, before class 

started, I turned the maps in the classroom to the map that dealt with WWI in Europe. When the 

students entered the class, I began another discussion on the outbreak of war. However, it was 

much more detailed. It listed the background, underlying causes of the war such as alliances, 

militarism, and nationalism. I also detailed the sequence of events much more slowly with added 

explanation. I also chose to employ the usage of more questions in this lecture to ensure the 

students were not getting left behind. The discussion took much longer than I hand originally 

planned. However, the students seemed to be more responsive and active. I also chose to quiz the 

students on the material the next day to ensure that they really were absorbing the information. As 

a whole, I would say they did very well. The other aspect of the "instructional decision-making" 

incident was the fact that I had to extend the length of the unit from the planned seven days to the 

actual eight days. Overall, however, I felt the extra time and effort was well worth it. The only 

drawback I could notice was the fact that a select few "high-achievers" seemed to get rather bored 

with the prolonged discussion. I feel my action was justified, though, because the majority of the 

class benefited. I do not think that the students could have properly met any of the Learning 

Goals, especially 1 or 2, without the proper knowledge base. 

    •  Example #2 

    The aforementioned incident was not the only example of instructional decision-making that 

occurred during my unit on WWI. The third day of the unit fell on a Friday. I felt that a Friday 

was a good day to take the students to the computer lab to do research for their creative writing 

assignment. I had initially planned to take the students to the lab at the beginning of class. I had 

assumed that they could search the Internet and conclude their research within 45 minutes. That 

would leave another 30 minutes or so to discuss their findings and give them an opportunity to 
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begin writing in class. I wanted to give them some time so they would do a good job and I could 

monitor whether or not they were on the right track. In addition, because this unit had a 

substantial workload, I also wanted to ease their burden with some time to complete work at 

school. 

     As it turns out, however, things did not work out according to planned. I did take the students 

to the computer lab at the beginning of Friday's class. I gave the students the assignment to 

research the conditions and elements of "trench warfare." They began. As I walked around the 

lab, I noticed a student with her hand raised. This student is the type of student who loves to 

socialize. She does not really "enjoy" school per say, and she has made it clear that history is not 

her favorite subject by any means. I walked over to address her question, but she had none. She 

merely wanted to show me a picture of'trenchfoot." Ten minutes later she was showing me a 

picture of a group of amputees. Five minutes later she was informing me on how a rat could eat 

the flesh off of a rotting corpse in a few hours. Essentially, she was fascinated. She was not the 

only one. I also noticed a few other students who were notorious for getting "off-task" actually 

conducting the research. I decided that as long as the students worked, I would let them stay in 

the lab. After all, who am I to stand in the way of learning? The students were doing exactly what 

I wanted them to do regardless if it fit into my plan or not. I took the opportunity and tried to 

capitalize on the "teachable moment." When all was said and done, we stayed in the lab the whole 

period. Needless to say, this caused me to have to alter my lesson plans yet again. Nevertheless, I 

felt it was definitely worth it.  I really enjoyed watching the students discover the information I 

was trying to tell them about. I like to think the experience made the material personal and 

interesting by allowing the students to get out of the textbook and into a situation where most of 

them felt more comfortable. All in all, I feel as though the extra time in the lab benefited each 

student. I truly believe that the extra research time greatly increased the students' likelihood of 

meeting Learning Goals 1, 2, and 4. In fact, I believe the students learned more about trench 

warfare than anything else.



     Teacher Work Sample Standard VI: Analysis of Student Learnins 

     -  Whole Class 

     After formulating the data into tables and graphs, I was much more capable of actually judging 

the exact progress my students made towards the Learner Goals. I found the results were positive, 

for the most part. The criteria I set for students to meet Learner Goal 1 were very high. Seeing as 

this goal was a lower-level goal, I decided the students had not truly met the goal unless they 

were able to answer 100% of the questions correctly. I was pleased to see that 13 of 19 students 

answered 100% of the questions correctly. Only one student answered more than one of these 

questions incorrectly. The remaining five students only missed one question. I established the 

same lofty goals for the second Learner Goal for essentially the same reasons. Basically, I have 

high expectations for these students. I was again pleased to leam that 10 of 19 students answered 

100% of the questions correctly. Three students missed more than one question. Goal 3 is the area  

in which I was most heavily impressed. This goal was a higher-level learning goal. However, I 

did spend a majority of time on this goal because the pre-assessment results were disappointing. I 

also feel as though this goal is most directly aligned with the core content. Therefore, I also 

established the 100% criteria for properly meeting this goal. Fifteen of nineteen students 

successfully met this goal. This was very encouraging to me. Three of the remaining four students 

missed only one question. On the pre-assessment no student answered 100% of the questions 

correctly. In fact, seven of the nineteen students failed to answer any of the questions correctly. 

Learning Goal 4 was the highest level goal and consisted of the majority of the questions on the 

pre-assessment. Therefore, I established a 75% as a criterion for meeting this Learner Goal. Only 

2 of the 19 students met this criterion. Granted, some did come close. However, some also did 

not. The positive note on the subject was the fact that each student did make progress from pre- to 

post-assessment. As a whole, the data tells me that the majority of the students were successful in
Appropriate conclusions are not drawn from the data (ex. Goal 4 is an evaluative 
goal but the pre-assessment is only multiple choice. 



 

meeting the first three goals. However, Goal 4 was not satisfactorily met. This teUs me that the 

higher-level learning was the major weakness in my teaching. However, the data does show me 

that each student made progress from pre- to post assessment. Only one student on one learning 

goal decreased the percentage of questions answered correctly. 

 
   •  Subgroups 

          In this section I have chosen to analyze high - vs. middle - vs. low-performers. I have done 

so because these characteristics sum up my classroom. There are 4 students in my class who 

should be in an Advanced Placement class. They are extremely intelligent. Likewise, there are 4 

students who are struggling a great deal with their scholastic experience. One has been 

recommended for Special Education. The remaining students fall directly in the middle. 

         The data I gathered deals with Learner Goal 4. I chose this goal because it was the one 

where the class had the most trouble. The first aspect I noticed is that the higher-level learners are 

coming into the class with more knowledge on the subject than lower learners. The pre 

assessment data shows this. However, higher and mid-level learners came in with the same pre-

assessment scores. Each of the higher-level learners made progress, each reaching at least 66% of 

the established criteria. Not all of the mid or lower-level learners made progress. The progress 

that was made by the mid and lower-level learners was not as substantial as that of the higher-

level learners. I would deduce from this that I might have directed my teaching to higher-level 

students, i.e. I taught at a higher-level.  This limited the progress the lower-level learners were 

able to make.  The data also depicts the key role that prior learning plays in meeting objectives. 

Education builds upon itself. 

    "  Individuals 

    In this unit there were two students who performed vastly different.  Student # 6 was very 

successful in this unit. He successfully met each of the four Learner Goals. His pre-assessment 

These subgroups should have 
been described in contextual 
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was impressive. He met 66% of Goal 1, 66% of Goal 2, 33% of Goal 3, and 17% of Goal 4 before 

the unit even began.  Thus, he had a head start.  Again, this depicts the importance of prior 

learning. What I will teach students today will be essential to their success in the future. Student # 

6 was also very successful in completing the-formative assessments. He scored perfectly on the 

Identification/mapping assignment, did very well on his quiz (90%), scored perfectly on his 

creative writing assignment, and scored a 95% on his summative assessment.  He met each 

Learning Goal by mastering 100% ofLGl, 100% ofLG 2, 100% ofLG 3, and 83% ofLG 4. 

Although this student came into the unit with a noteworthy amount of prior knowledge, it is 

obvious that significant learning did take place. Learning goals 1 and 2 were mastered 100% (as 

was LG 3). The formative assessments focused on these two goals more so than the others. 

    Student # 11 did not fair as well. This student struggled throughout the unit. This student's pre 

assessment data is as follows: 33% ofLGl, 33% ofLG 2, 0%, ofLG 3, and 17% ofLG 4. From the 

start, this student was behind student # 6.  Throughout the unit, student # 11 had trouble with the 

formative assessments. His quiz score was 70%. His creative writing assignment, although on 

target, included mistakes and was less impressive than the works of the majority of the students. 

The Identification / mapping assignment lacked detail and the Source Analysis assignment was 

essentially done incorrectly.  The correct order should have been C, A, D, B.  This student's 

summative test score was 73%. He met LG 1 100%, LG 2 66%, LG 3 100%, and LG 4 17%. This 

indicates that this student made no learning progress on LG 4. This indicates higher-level 

thinking did not take place. This is probably due to the fact that LG 2 was not satisfactorily met, 

although much of the class did meet this goal. The majority of the formative assessment dealt 

with LG2, and this student still failed to meet the goal, indicating an overall lack of learning 

taking place. 

    It is extremely important to understand why these two students performed the way they did. 

First of all, it is important to know why the first student succeeded in order to understand what 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



 

 

 

 



     Teacher Work Sample Standard VII: Reflection and Self-Evaluation 

     •  Areas of Success 

     When reflecting back upon this unit dealing with WWI, I would say that the students had the 

most success meeting Learning Goal 3, although they met Learning Goals 1 and 2 very well also.  

Goal 3 required the students to be able to analyze the role of women, African-Americans, and 

laborers in the Great War. I feel as though there are numerous reasons for the students' success in 

meeting this goal. For starters, this goal is a somewhat lower-level goal compared to that of 

Learning Goal 4. To effectively meet this goal, the student would need to operate at the "analysis" 

level of Bloom's taxonomy, as opposed to Goal 4, which reaches the "evaluation" level. In 

addition to this, another reason the students met this goal is because a considerable portion of the 

lecture dealt with this goal. As stated in Section V of the T.W.S., I had to spend a great deal of 

time developing a proper learning base for the students. We had to discuss many of the events 

that occurred in great detail. I focused on this goal considerably due to the poor answers on 

question # 11 of the pre-assessment, which dealt with this goal. This took a great deal of time. 

This also meant that the higher-level Learning Goal did not receive the proper time it deserved, m 

my defense, it is impossible to reach the evaluation level if the lower levels are not mastered. 

Nevertheless, I feel as though my lecture focused on this Goal more than the others. 

     I also feel as though my tools of formative assessment focused mainly on Goals 1 and 2. The 

creative writing assignment, the source analysis assignment, and the video critique assignment all 

dealt primarily with Learning Goal 2. Therefore, the majority of student learning centered around 

this goal. Thus, students also did well with these goals. That was good. However, the lack of 

success on Learning Goal 4 was not so good. This is something that is my fault. I could have 

designed more higher-level formative assessments that dealt with the Goal 4. That is something 
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that I hope to remedy in the future. Too many times in the history classes, teachers try to drill 

names, facts, and dates into students instead of attempting to make the students think, "But why?"           

Although factual information is important, learning the lessons of history and relating them to 

today should be the focus. Therefore, in the future, I hope to include more higher-level activities 

in my units. 

     •  Areas of Concern 

     As stated in the above section, the students were less successful meeting Learning Goal 4. This 

goal required the students to evaluate the war on the course of American history, focusing on how 

this World War led to the next World War. As you can probably deduce from the above section, 

one reason I feel that this goal was not properly met was the fact that it did not receive the time it 

should have. In the "Instructional Decision-Making" section, I discussed how I had to modify my 

plans numerous times. Basically, I did not have the amount of time to discuss Goal 4 as I would 

have wished. I did not, however, want to prolong this unit over the fall break. I need to improve 

my techniques of time management. Nevertheless, I really only spent '/a to 1 day discussing Goal 

4.  Not only that, the formative assessments and activities did not center around this goal. In the 

future, I could design more activities and assessments that address the higher-level goals. I should 

make sure that each goal has ample activities and assessments to accompany it. I should also be 

careful not to devote too much time to one goal while neglecting another. Another reason I feel 

this goal was not met centers around the way I tried to convey the information to the students. As 

I look back, I realize that I may have presented the material in a manner that was "a little over 

their head." Throughout college, I have always done well in history. I have a 4.0 at WKU and 

even won the A.M. Stickles Award for academic achievement in the field of history. At times, I 

believe I take for granted that the students possess knowledge that they actually may not. I realize 

now that they may not understand the "economic fallacy" of the Treaty of Versailles or the 

"political vacuum" that it created. For example, to understand the economics of the Treaty, one 

would have to understand the concept of hyperinflation. In essence, I believe I did not do the best 



job "teaching" the forth Learning Goal to the students. In the future, I will attempt to be more 

basic and ask the students more questions to ensure that they are following along. 

     •  Professional Development 

     After reflecting on this unit, I realized there are many ways I can improve in the future. Of 

course, there are always many ways every teacher can improve. No one can ever "master" the art 

of teaching. Professional development is an unending process. It is a constant challenge to keep 

the material interesting and the activities "fresh." Nevertheless, I feel as though there are 

numerous aspects of the lesson which I could improve upon to make the unit much more of a 

success in the future. 

     For starters, I realized that I need to "spice up" my lecture / discussions. As previously stated, I 

have a knack for history and find it naturally interesting. I realize some others do not. I realize 

that I need to convey the information in a much more animated and positive manner. I truly 

believe that sometimes students simply stop listening to my lectures. I need to perk their interest 

level to keep their attention. I will attempt to move around the room more, vary my voice tone, 

tell more stories, and try to give more "real-life" examples. I may also try dividing the lecture 

portion of the class into multiple parts. All of these examples should help improve my lecturing 

techniques. This should hold student attention and increase the likelihood of students meeting the 

Learning Goals. 

     I also realized that I need to avoid falling victim to the traditional "names and dates" style of 

teaching history. Whether presenting lecture material or designing activities or assessments, I 

need to be sure to provoke higher-level thinking. I never need to ignore the "Why?" question. I 

will try to improve in this area by making sure that at least one Learning Goal for each unit is of a 

higher cognitive level, and that this goal is addressed by some activity or formative assessment. I 

will also try to make more "real-life" connections so the students can understand why the material 

is meaningful to them. Unless the material is meaningful, it is rarely truly understood. 
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    Finally, I also hope to be able to include a wider variety of activities within each unit. I do not 

desire to fall into a "routine." I plan to read articles, conduct research, and observe other teachers 

so I can compile a list of activities I would like to employ in my classroom. 

    Overall, I really enjoyed teaching this unit. I do think, as a whole, it went fairly well. I must say 

that I learned as much by teaching the unit and the students did by participating. That is perfectly 

acceptable with me, however. When I stop learning, so will my students. 
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