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SPED 425 – TopPrep Clinical Semester 4 
Fall 2017 Syllabus

Instructors: Susan Keesey, Ph.D.                     

E-mail: susan.keesey@wku.edu Phone: 270-745-4640 (Dr. Keesey) 

Class Location: Parker Bennett Curry Elementary School 
                                                               165 Webb Drive, Bowling Green, KY  42101 

Instructors’ Office Hours:   
 

Dr. Keesey’s Office Hours - GRH 1105 
M T W R F 

11:30 a.m. –    
3:30 p.m. 

 Available on 
site at PBC 

  

 11:30 a.m. – 
3:30 p.m. 

  Available on 
site at PBC 
 

  Available by 
appointment 

Best to make an appointment!   
Email: Susan.keesey@wku.edu 

 

*Note: This document and other class related materials are available at https://blackboard.wku.edu. 
 
Course Description:  
 
SPED 425. LBD LANGUAGE INTERVENTIONS: STRATEGIES AND  
MATERIALS. Language and reading development with emphasis on remediation using  
research-based strategies, methods, and materials for students with LBD, including English learners. 
Prerequisites: SPED 335 and admission to professional education. 
Rationale: The vast majority of students with learning disabilities struggle in the area of reading and 
language. It is critical that special education teachers have the tools necessary to remediate these areas of 
difficulty through the use of explicit instruction. It is also imperative that English learners are also 
provided with the literacy tools necessary to experience success. 
Additional coursework, including but not limited to math instruction and culturally relevant pedagogy, 
will be included to complete the clinical experience. 
 
Prerequisites for TopPrep Semester 4:  Successful completion of TopPrep Clinical Semester 3 
  
Learning Outcomes:  
Course objectives are part of a comprehensive program to meet both KY teacher standards  
( 1.1, 1.2, 1.3, 1.4, 1.5, 2.2, 2.3, 2.5, 3.3, 4.2, 5.2, 6.2, 7.1, 8.2) and Council for Exceptional Children {1.1, 
1.2, 2.1, 3.1, 3.3, 4.1, 4.2, 4.3, 4.4, 5.1, 5.2, 5.4, 5.6, 6.1, 6.2, 6.3, 7.2, 7.3}. All course objectives must 
remain in place for all sections.  Faculty may add to but not delete from this base list.  
Learner Outcomes:      

1. Demonstrate knowledge of reading and writing characteristics of students with LBD {1.1, 1.2, 
3.1, 5.4, 6.3}  

2. Demonstrate knowledge of the role of assessments in diagnosing difficulties, designing literacy 
instruction, monitoring progress, adjusting instruction, assessing achievement, and evaluating 
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program effectiveness for children with special needs 
{1.2, 2.1, 3.1, 4.1, 4.2, 4.3, 4.4, 6.2} 

3. Demonstrate mastery of Direct Instruction and lesson preparation {3.1, 3.3, 5.4, 5.6, 6.2}  
4. Research and demonstrate strategies for teaching phonological awareness and concepts of print to 

students with special needs {1.2, 3.1, 5.1, 5.4, 5.6, 6.1, 6.2, 6.3}    
5. Monitor student performance using curriculum-based measurement {3.1, 4.1, 4.2, 4.4} 
6. Demonstrate strategies for teaching and refining the alphabetic principle with students with 

special needs, including an awareness of the difficulties of applying phonics instruction for 
students whose mastery of English sounds is limited 
{1.1, 1.2, 5.1, 5.4, 5.6}  

7. Research and demonstrate knowledge of effective interventions in the key areas of reading 
instruction (Phonemic Awareness, Phonics, Fluency, Vocabulary, and Reading Comprehension) 
as recommended by the National Reading Panel (2000)  
{3.1, 5.1, 5.4, 5.6, 6.2, 7.2, 7.3} 

8. Use data to make appropriate instructional decisions and then use data, including CBMs, to 
modify instructional material {3.1, 3.3, 4.1, 4.2, 4.3, 4.4, 5.2, 5.6}  

9. Write goals and objectives for Individualized Education Programs {2.1, 3.1, 3.3, 4.3, 5.1, 6.1, 6.3, 
7.2, 7.3}  

1.  
Textbooks and Required Materials: 
 
Adams, M. J., Foorman, B. R., Lundberg, I., & Beeler, T. (2010). Phonological awareness in young 

children. Baltimore, MD: Paul H. Brookes Publishing Co. 
 
Bursuck, W. D. & Damer, M. (2014). Teaching reading to students who are at risk or have disabilities 

(3rd ed.). Boston, MA: Pearson.  
Note: This book was utilized last semester but will be studied in more depth this semester 
 
Klinger, J., & Eppoliot, A. M. (2014). English Language Learners: Differentiating between language 

acquisition and Learning Disabilities. Arlington, VA: Council for Exceptional Children. 
 
Stein, M., Kinder, D., Silbert, J., & Carnine, D. (2006). Designing effective mathematics instruction: A 

direct instruction approach. Upper Saddle River, NJ: Pearson. 
 
During the course of the semester, students will be asked to use additional resources found online, in 
research journals, or texts. Additional textbooks may be required.  
 
 
Electronic Resources from the following sites will be utilized this semester:   
 
Online library resource. http://www.kyvl.org/  
 
WKU Blackboard  
   
WKU Portal  
 
WKU’s Homepage http://www.wku.edu/   
 
KY Core Academic Standards- accessed online 
 
During the course of the semester, students will be asked to use additional resources found online, in 
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research journals, or texts. Additional textbooks may be required.  
 
 
Major Course Topics: 
 
Course Topics (some, but not all-inclusive of topics that may be covered during the term):  

 Introduction of research in reading instruction for students with disabilities (SWDs) and 
English Language Learners (ELLs) 

 Phonemic awareness and early literacy instruction 
 National Reading Panel (2000) recommendations for effective instruction: phonemic 

awareness, phonics, fluency, vocabulary, and comprehension 
 Structure of the English language 
 Using appropriate scope and sequence for literacy and math instruction 
 Role of patterns to determine strengths and weaknesses for SWDs and ELLs 
 Assessing beginning reading and math skills in a multi-tier model or Response to Intervention 

model 
 Increasing reading fluency in SWDs and ELLs 
 Vocabulary building strategies & use of technology to improve reading and writing skills for 

SWDs and ELLs 
 Using multiple strategies to maximize student gains in reading comprehension for SWDs and 

ELLs in a multi-tier model or Response to Intervention model 
 One-on-one, small group, and whole class literacy instruction 
 Using data and student feedback to guide literacy and math instruction 

 
 

Description of Course Assignments: 
 

SAFMEDS: Two SAFMEDS decks will be completed during the semester with a third deck available for 
extra credit. Each deck contains 40 cards with half the semester to complete each deck. Three official timings 
are required each week with the expectation of daily practice and self-monitoring and recording. Student 
graph is required to receive points. 
 
Basic Skills: This semester is the culmination of student learning and is demonstrated through considerable 
time in the classroom teaching individual, small group, and whole class lessons. Teacher candidates also 
participate in literacy clinic twice a week. Therefore, knowledge of content and delivery is a must. Checks 
throughout the semester are required to ensure candidates have the knowledge and skills to effectively support 
students. These include sound card check-offs, content, and delivery check-offs. 
 
Lesson Plans: Students will teach individual, small group, and whole class lessons in both reading and math, 
along with content instruction as suggested by adjunct faculty. Lesson plans are required for all lessons taught 
during reading clinic and also for formal lesson instruction. Lesson plan templates and scoring rubrics for 
both literacy clinic and group/whole class instruction are available on Blackboard. 
 
Decodable Readers: During literacy clinic teacher candidates will create their own decodable readers 
specifically designed to meet the needs of their student. Readers will be at an appropriate skill level along 
with special consideration of the student's interests and cultural and linguistic background. 
 
CEC Poster/Project: Teacher candidates will extend classwork by researching a topic of particular interest. 
Groups of 2–3 students will collaboratively research and develop a poster, with supporting materials, to 
present at the KYCEC conference in November. 
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Notebook: Throughout the semester teacher candidates will accumulate research articles and materials 
specific to course content and teaching. Notes and materials on each topic area will be arranged and saved in a 
notebook designed for use as a reference when teaching. 
 
Student Progress Report: This is the culmination of the semester working with an individual student in 
literacy clinic. This report will include pre-/post-testing data, DIBELS progress monitoring, explanation and 
analysis of semester teaching, and data supporting student learning. Goals reached during the semester along 
with future goals, based on KAS, will also be included. 
 
Final Exam: A final exam will be held during finals week to allow teacher candidates to demonstrate mastery 
of concepts presented throughout the semester. Information on the exam will pertain to assigned readings, 
course lectures, field experiences, other assignments, and in-class activities.  
 
Course Grading and Evaluation: 

 
 
                   Assignment Name Point Value Due Date 
   SAFMEDS (40 x 2) 80    Mid- and End-of-term 
   Sound Cards (20 x 2) 40    Weeks 3 & 7 
   Segmenting/Syllable Check 15    Completed by week 6 
   Rules of Language Check 25    Completed by week 8 
   Literacy Format Checks (10 x 3) 30    Completed by week 10 
   Weekly Assignments (10 x 12)       120    Weekly 
   Lesson Plans (20 x 5)       100    Throughout semester 
   One-on-one literacy lessons (10 x 20)       200     Weeks 7, 9, 11, 12, 13 
   Decodable Readers (10 x 2)         20    As needed for instruction 
   CEC Poster/Project       100    Drafts periodically, Final Nov. 
   Student Progress Report        100    Last day of classes 
   Notebook 50    Last day of classes 
   Final Exam       150    Finals Week 
                  TOTAL     1030  
  
 
The following represents the grade equivalent for accumulated points: 
 
A = 958–1030 (93-100%) 
B = 876–957 (85-92%) 
C = 794–875 (77-84%) 
D = 721–793 (70-76%) 
F = <720 (<70%) 
 
 
Attendance and Participation Policy: 
Timely participation and punctual assignments are mandatory components to successfully completing this 
course. Given the clinical nature of this course, attendance and advance preparation are paramount. Any 
absence will require students to provide written explanation for the absence along with a plan on how the 
missed work will be completed. All missed clinical hours must be made up outside of class time. We 
consider missing more than two classes, for any reason, a disposition violation. Therefore, you will lose 
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one letter grade for this course upon the third absence. Exceptions will only be made for extenuating 
circumstances; documentation will be required. 
 
Due Dates/Late Policy: 
Teaching is a profession requiring numerous due dates and strong time management skills. To better 
prepare students for effective teaching, due dates will be adhered to. Work that is due in class is due when 
the class begins at 7:30 a.m. All out-of-class assignments are due by 11:59 p.m. on the designated day. 
Work may be submitted early. Work failing to meet the deadline will be subject to a penalty of 10% per 
day with a maximum of three (3) assignments accepted late. All assignments must be satisfactorily 
completed to earn an “A” in the course. 
 
Instructional Methods and Activities: 
TopPrep Clinical Semester 4 is delivered via a clinical model format, which includes frequent 
involvement with practicing teachers and their students. Teacher candidates also participate in the 
Literacy Clinic held in the TopPrep Classroom twice a week. Additionally, activities may include, but are 
not limited to—media presentations, performance tasks/projects, lecture, group and individual activities, 
writing projects, research, and observations. Instructor retains the right to modify work assigned. 
 
Classroom Communication Policy: 
When referring to classroom observation experiences, students should: (a) maintain confidentiality 
regarding schools, school personnel, students, and students’ families and (b) avoid negative 
evaluations/comments regarding others both in and outside of the course.  
 
Please use “people first” language. Meaning, you always refer to a person first and the disability as 
secondary.  For example, person with autism is correct –autistic student is incorrect.  Points will be 
deducted for misuse of people first language. 
 
Formatting:  
 All papers submitted in this course will be typed and formatted according to the Publication Manual of 
the American Psychological Association (6th ed.). APA style will not be taught as a part of this course. 
Students are individually responsible for obtaining and following APA style conventions, for part of the 
grade of each applicable assignment will be based upon the extent and accuracy to which these 
conventions are used. APA’s Publication Manual is on sale at the campus bookstore, and students may 
also wish to consult the web for information on citing electronic references:  
http://www.apastyle.org/elecref.html 
 
Technology Management  
 All work must be typed unless otherwise noted. Word processing must be done either in Microsoft 

WORD .doc or .docx format. You have free access to MS Office 365 by using your WKU 
information. Visit the WKU Microsoft Office 365 website for details.  

 Use you WKU email for all correspondence. 
 
WKU College of Education and Behavioral Science Dispositions:  
The Educational Professional Demonstrates the following:  
Values Learning as evidenced by:  

 Class Participation  
 Attendance 
 Class Preparation  
 Communication  

Values Personal Integrity as evidenced by:  
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 Emotional Control  
 Ethical Behavior  
 Values Diversity  
 Values Collaboration  

Values Professionalism as evidenced by:  
 Respect for school rules, policies and norms  
 Commitment to self-reflection and growth  
 Professional Development and Involvement  
 Professional Responsibility 

Deficiencies in any of these areas may warrant a meeting with the professors. Teaching 
candidates noted as weak in these areas will find difficulty procuring letters of 
recommendation for employment. 
 

Professionalism Policy: 
One of the most important aspects of becoming a teacher is learning appropriate professional behavior. 
Professionalism is expected in both the college classroom and your field experience classroom. 
 
This includes: 

1. Bringing assigned materials to class;  
2. Arriving to class on time and remaining in class the entire time;  
3. Refraining from using cell phones for calls and/or texts; cell phones must be turned off during class 
    meetings (including in your field site); 
4. Participating in class/small group discussions;  
5. Treating classmates, cooperating teacher and professors in a respectful manner in classroom 

discussions, meetings, and emails; 
6. Completing required readings, homework assignments, etc. as required; 
7. Arriving to class with appropriate dress/appearance for an elementary-school setting; 
8. Maintaining confidentiality as required by law; 
9. Treating everyone with respect and maintaining a professional demeanor regardless of the situation. 

 
 
Student Disability Services:   
In compliance with University policy, students with disabilities who require academic and/or auxiliary 
accommodations for this course must contact the Student Accessibility Resource Center located in 
Downing Student Union, 1074. SARC can be reached by phone number at 270-745-5004 [270-745-3030 
TTY] or via email at sarc.connect@wku.edu. Please do not request accommodations directly from the 
professor or instructor without a Faculty Notification Letter (FNL) from The Student Accessibility 
Resource Center. 
 
Statement of Diversity:   
We believe that diversity issues are of major import to student and school success.  We fundamentally 
believe in and support the value of heterogeneous groups and the richness of benefits when students are 
involved with diverse populations, settings, and opinions.  This course is designed on the basic 
assumption that learning is something we all actively engage in by choice and personal commitment.  The 
format of this class will be a community of scholars, each with their rights and responsibilities of 
membership.  We will not tolerate immoral, illegal, or unethical behavior or communication from one 
another, and we will respect one another’s rights to differing opinions. 
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Plagiarism:   
To represent written work taken from another source as one's own is plagiarism. Plagiarism is a serious 
offense.  The academic work of a student must be his/her own.  One must give any author credit for 
source material borrowed from him/her.  To lift content directly from a source without giving credit is a 
flagrant act.  To present a borrowed passage without reference to the source after having changed a few 
words is also plagiarism.  We will work to help students understand what constitutes plagiarism; however, 
it is up to the students to learn to correctly site their work. Students who commit plagiarism or any other 
act of academic dishonesty will receive a failing grade for the course and may be subject to dismissal 
from the program.  Student work may be subject to review and checks using plagiarism detection 
software. 
 
 

 
ADDITIONAL COURSE INFORMATION AND EXPERIENCE RELATED TO EDUCATION 

PREPARATION  
(EPSB Program Level Requirements) 

 
Course Required P-12 Classroom Observation or Clinical Experiences: 
 
 
Total Number of Hours:  A minimum of 75 Clinical Hours (hours spent in each category varies 
based on individual student schedule) 

EPSB Required Candidate Experience Types - 16 KAR 5:040 Section 3(3) 
(a) Engagement with diverse populations of students which include: 

1. Students from a minimum of two (2) different ethnic or cultural groups of which 
the candidate would not be considered a member;  

X 

2. English language learners; X 

3. Students with disabilities; and  X 

4. Students from the following grade levels: 

 Elementary X 
 Middle School  
 Secondary   

(b) Observation in schools and related agencies, including: 
1. Family Resource Centers; or 2. Youth Service Centers  

(c) Student tutoring X 
(d) Interaction with families of students; X 
(e) Attendance at school board and school-based council meetings;  
(f) Participation in a school-based professional learning community; and  
(g) Opportunities to assist teachers or other school professionals. X 

 
Course Assignments and Experiences Related to:  
 
 The Kentucky Core Academic Standards (KAS):  Each teacher candidate is required to familiarize 

themselves with the KAS (also referred to as the Common Core State Standards).  Students in 
TopPrep Clinical Semester IV use the KAS when developing lesson plans and reflecting on 
classroom observations.  Students will refer to KAS to complete coursework in this course.  The KAS 
can be located at the following link and must be printed and brought to class for in-class activities: 
http://education.ky.gov/curriculum/standards/Documents/Kentucky_Academic_Standards_ELA.pdf 
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 The Kentucky P-12 Curriculum Framework and P-12 Assessment System to Guide Instruction 
 
Course Assignment   Measurement of Teacher Candidate’s Depth of 

Knowledge/Proficiency 
N/A N/A 
 
 

 Candidates Using the KAS Framework in Lesson Planning 
 
Course Assignment   Measurement of Teacher Candidate’s Depth of 

Knowledge/Proficiency 
Lesson Plans including: 

 Math instruction 
 Literacy 
 Co-teaching 

 

Lesson plans and Reflection 

Weekly Reflections Teacher candidates reflect upon teaching toward 
the KAS within their classroom observations and 
interactions.  

Lesson plan templates are provided to insure teacher candidates’ use of the KAS in lesson planning. 
 
 Candidates Using Formative and Summative Assessments Related to Kentucky P-12 

Curriculum Framework 
 
 
Course Assignment  & Due Date Measurement of Teacher Candidate’s Depth of 

Knowledge/Proficiency 
DIBELS Progress Monitoring – Bi-weekly 
throughout the semester 
 

The teacher candidate uses bi-weekly progress 
monitoring to determine effectiveness of current 
instruction (one-on-one lessons delivered twice a 
week). Instructional changes are made as needed to 
maintain student progress at or above aimline.  

Lesson Plans  
 One-on-one literacy instruction 
 Small group/whole class literacy lesson 
 Small group/whole class math lesson 
 Co-teaching lesson 

As a part of each lesson plan developed, the teacher 
candidate includes formative assessment that 
evaluates instruction and student learning. 
Assessment results guide instruction throughout the 
current lesson and is reference for instruction in 
following lessons. 

SAFMEDS Students self-monitor vocabulary acquisition 
through timings 3x per week and make changes as 
appropriate to stay at or above aimline. 

 
 
Course Assignments Serving as an Education Preparation Program “Key Assessment”:  
 
Analysis of Student Assessment Data and Implications for Instruction. Students collect assessment data 
on one target elementary student to learn about the student’s abilities and areas of need in the various 
domains of literacy.  Teacher candidates conduct running records, a phonics assessment, collect a writing 
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sample, and data related to fluency and comprehension.  Using this data, teacher candidates create an 
instructional plan to further students’ literacy skills.  Additional information is available in the Appendix. 
 

KEY ASSESSMENTS 
AREA 

NAME 

STANDARD 
ALIGNMENT 

COLLECTED 
KTS  InTASC 

1  Content Assessment Praxis II (1)*  (4,5)  Praxis Report 

2  Other Content Assessment  Major GPA (1)  (4) 
Prior to Student 

Teaching 

3  Assessment of Professional Capabilities Praxis PLT (2‐10) 
(1‐3,6‐
10) 

Praxis Report 

4 
Clinical Experiences Measure of Teaching 
Proficiency 

Student Teacher 
Evaluation 

1‐10  1‐10    SPED 490 

5  Measure of Assessment Proficiencies 

A: Learning Goals & 
Pre/Post Assessment 
B: Analysis of Student 
Learning 

1-3,5-7 1-10 SPED 350 

6 
Ability to Diagnose and Prescribe for 
Personalized Student Learning 

Design for Instruction 1,2,5,6  1,4‐10  SPED 425 

7 
Application of Content Knowledge and 
Pedagogical Skills 

Teacher Work Sample 
1‐3,5‐
7,9 

1‐10  EDU 489 

8  Assessment of Literacy Outcomes 

Operational Stance 
Concerning Content‐
Area and Discipline‐
Specific Literacies 

1,2,5  1,4‐7  LTCY 420 

9  Dispositions Dispositions Form   NA NA SPED 480 

10  KTS Exit Survey KTS Exit Survey 1‐10  1‐10  EDU 489 

 
 
Course Experiences and Assessments Addressing Learned Society (SPA) Standards:  
 
 

Council for Exceptional Children Initial Standards (2013) 
Association for Childhood Education International (ACEI) 

Course Experiences and 
Assessments 

1.1 Beginning special education professionals understand how 
language, culture, and family background influence the learning of 
individuals with exceptionalities. 
1.0 Development, Learning and Motivation

Student Progress Report 
Final Exam 
Class readings 
 

1.2 Beginning special education professionals use understanding of 
development and individual differences to respond to the needs of 
individuals with exceptionalities.  
3.3 Development of Critical Thinking and Problem Solving 
 

Lesson Plans 
Student Progress Report 
Assessment Tools 
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2.1 Beginning special education professionals, through collaboration 
with general educators and other colleagues, create safe, inclusive, 
culturally responsive learning environments to engage individuals with 
exceptionalities in meaningful learning activities and social interactions 
3.3 Development of Critical Thinking and Problem Solving 

Co-teaching lesson plan 
Working with teachers in 
classrooms 
In-depth 
coursework/readings/writings 

3.1 Beginning special education professionals understand the central 
concepts, structures of the discipline, and tools of inquiry of the content 
areas they teach, and can organize this knowledge, integrate cross-
disciplinary skills, and develop meaningful learning progressions for 
individuals with exceptionalities. 
 3.2 Adaptation to diverse students 

Skill checks 
Lesson Plans 
Final Exam 
 
 
 

3.3 Beginning special education professionals modify general and 
specialized curricula to make them accessible to individuals with 
exceptionalities. 
  3.2 Adaptation to diverse students  

 Lesson Plans 
Work in classrooms 
Development of decodable 
readers 

4.1 Beginning special education professionals select and use technically 
sound formal and informal assessments. 
 4.0 Assessment for Instruction 

DIBELS progress monitoring 
Pre-/Post-testing for student 
progress 

4.2 Beginning special education professionals use knowledge of 
measurement principles and practices to interpret assessment 
results and guide educational decisions for individuals with 
exceptionalities.   

3.2 Adaptation to diverse students 
3.3 Development of Critical Thinking and Problem Solving 
4.0 Assessment for Instruction 

Pre-/Post-testing for student 
progress 
Student Progress Report 
Final Exam 

4.3 Beginning special education professionals, in collaboration with 
colleagues and families, use multiple types of assessment information in 
making decisions about individuals with exceptionalities. 
3.5 Communication to Foster Collaboration 
3.3 Development of Critical Thinking and Problem Solving 
 

 
Collaboration between teacher 
candidates, adjunct faculty, 
and other school personnel 
Work in classrooms 

4.4 Beginning special education professionals engage individuals with 
exceptionalities to work toward quality learning and performance and 
provide feedback to guide them.   
3.4 Active Engagement in Learning 

Teaching Lessons 
One-on-one tutoring twice a 
week 
 
 

5.1 Beginning special education professionals consider individual 
abilities, interests, learning environments, and cultural and linguistic 
factors in the selection, development, and adaptation of learning 
experiences for individuals with exceptionalities 
3.1 Integrating and Applying Knowledge for Instruction 
3.2 Adaptation to diverse students 
3.3 Development of Critical Thinking and Problem Solving 
3.4 Active Engagement in Learning 
4.0 Assessment for Instruction 

 
Administration of interest 
inventories 
One-on-one tutoring twice a 
week 
Lesson Plans and lesson 
delivery 
Final Exam 

5.2 Beginning special education professionals use technologies to 
support instructional assessment, planning, and delivery for individuals 
with exceptionalities. 
3.4 Active Engagement in Learning 
4.0 Assessment for Instruction 

Lesson Plans and lesson 
delivery 
One-on-one tutoring sessions 
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Cross-comparison of additional standards addressed: 

 
 
 CEC                                KY Initial                        KY Framework                   InTASC 

Standard 1: 
Learner and Learning 

1. Content Knowledge 
2. Designs/Plans Instruction 
3. Learning Climate  
 

Domain 3:  
Instruction 

S3. Diverse Learners 
S2. Student 
Development 

5.4 Beginning special education professionals use strategies to enhance 
language development. 
3.1 Integrating and Applying Knowledge for Instruction 
3.2 Adaptation to diverse students 
3.4 Active Engagement in Learning 
4.0 Assessment for Instruction 

Lesson Plans and lesson 
delivery 
One-on-one tutoring sessions 

5.6 Beginning special education professionals teach to mastery and 
promote generalization of learning.   
3.2 Adaptation to diverse students 
3.4 Active Engagement in Learning 
4.0 Assessment for Instruction 

Lesson Plans and lesson 
delivery 
One-on-one tutoring sessions 

6.1 Beginning special education professionals use professional ethical 
principles and professional practice standards to guide their practice. 
5.1 Professional Reflection, and Evaluation 

Completion of disposition 
survey 
Development of Professional 
Development Plan 
Meetings/collaboration with 
school teachers and staff 
 

6.2 Beginning special education professionals understand how 
foundational knowledge and current issues influence professional 
practice. 
1.0 Development, Learning and Motivation 
5.1 Professional Reflection, and Evaluation 

Course readings and class 
discussion 
Final Exam 
 

6.3 Beginning special education professionals understand that diversity 
is a part of families, cultures, and schools, and that complex human 
issues can interact with the delivery of special education services. 
3.2 Adaptation to diverse students 
3.5 Communication to Foster Collaboration 
 

Class reading and discussions 
Clinical teaching 
Student Progress Report 
Final exam 
 

7.2 Beginning special education professionals serve as a collaborative 
resource to colleagues. 
3.2 Adaptation to diverse students 
3.5 Communication to Foster Collaboration 
 

Class de-briefings 
Work within the classrooms 
Special projects with 
classroom teachers/school 
 

7.3 Beginning special education professionals use collaboration to 
promote the well being of individuals with exceptionalities across a 
wide range of settings and collaborators. 
3.2 Adaptation to diverse students 
3.5 Communication to Foster Collaboration 
 

Planning between Adjunct 
Faculty and Teacher Candidate 
Co-teaching lesson planning 
and delivery 
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Standard 2: Learning 
environments 

3. Learning Climate 
8. Collaboration  
 

Domain 2: 
Classroom 
Environment 

S3. Learning 
Environments 

Standard 3:  
Curricular Content 

1. Content Knowledge 
4. Manages Instruction 

Domain 3:  
Instruction 

S1. Content Pedagogy 
S4: Multiple 
instructional strategies  
S7. Planning 

 
Standard 4: Assessment 
 

4. Manages Instruction  
5. Assessment  
7. Reflection 
 

Domain 1: 
Planning and 
Preparation 

S2. Student 
Development 
S8. Assessment 

Standard 5: 
Instructional 
Planning  
and Strategies 
 

2. Designs/Plans Instruction  
6. Technology 
8. Collaboration 
 

Domain 1: 
Planning and 
Preparation 

S4. Multiple 
instructional strategies  
S6. Technology or 
communication 

Standard 6: Professional  
Learning and Ethics 

7. Reflection 
8. Collaboration 
 

Domain 4: 
Professional 
responsibilities 

S9. Reflective Practice: 
Professional 
Development 
 

Standard 7: 
Collaboration 
 

8. Collaboration  
 

Domain 4: 
Professional 
responsibilities 

S10. Leadership and 
Collaboration 

 


