
 
 

Professional Education Unit 
 
 

Program Review Document 3: 
Program Experiences 

(Version 05/07/08) 
 

Preparation Program:   MAE- Literacy Education,  
Reading and Writing Endorsement  

Certification Level: P-12  
Certification Option: Endorsement  

  

  

                                      Date Submitted: February 1, 2010 
  
 
 

  

Link to Graduate Catalog: Graduate Catalog 
 
 

State Regulation governing this program: 16 KAR 2:010 

 
 

The following WKU faculty and staff have contributed to the development of this document:  Lucy 
Maples, Jennifer Montgomery, Pam Petty, Sherry Powers, Tadayuki Suzuki 
 
 

 
 

http://www.collegesource.org/displayinfo/catalink.asp?dig=%7B158F9FBF-76E1-4BFF-AF63-CE29ADE55A59%7D&oig=%7BD13770BF-69BA-4867-8C8D-C936989FB5EC%7D&vt=0�


PRD3 Literacy Endorsement Page 2 of 32  

Introduction 
 
Program Relationship to Unit Conceptual Framework and Continuous Assessment Plan 
 
WKU’s Conceptual Framework represents beliefs and values that are shared by all programs that prepare 
university students to enter education professional fields.  These fields include: 
 
 Teachers in elementary, middle, and high schools 
 Library media specialists 
 Principals and superintendents 
 School counselors 
 School nurses 
 School psychologists 
 Speech pathologists 

 
All these education professional preparation programs are considered by the National Council for 
Accreditation of Teacher Education (NCATE) and Kentucky’s Education Professional Standards Board 
(EPSB) to represent WKU’s Professional Education Unit.  Faculty representatives from each of the 
education fields in the Unit were involved in various aspects related to the development and approval of 
the Conceptual Framework.  An abridged version of the Conceptual Framework is attached to this 
document as Appendix A
 

. 

It is important to note that during the development of the Conceptual Framework, committee members 
thought it important to delineate all essential beliefs, ideas, and implications even if they were difficult to 
measure or live out.  Thus, many beliefs, ideas, or implications reflect what the unit aspires to accomplish 
over time. 
 
Based on these values, the Professional Education Council adopted the unit-wide Continuous Assessment 
Plan. From this plan, each program developed a Program Assessment Plan (Appendix B).  As can be seen 
from our plan, the first “Continuous Assessment Matrix” maps out how our program attempts to live out 
the unit-wide assessment vision.  The “Critical Performance Assessment Alignment Matrix” describes the 
assessments that our program uses to measure candidate progress toward the Kentucky Teacher 
Standards.  Unless noted, all these assessments are collected within the unit’s Electronic Portfolio and 
Accountability Systems and are used to guide decisions as indicated in the Transition Points described in 
the Program Assessment Plan.  The “Other Key Data Collection Matrix” identifies where other unit-wide 
data related to the unit Conceptual Framework are collected within our program. 
 
Furthermore, to ensure that all our program candidates work with diverse students, we have identified the 
clinical field placement associated with LTCY 527, Literacy Learning and Cultural Differences, as the 
designated experience where candidates are placed in diverse settings.  We determined our most diverse 
settings by averaging the ethnic diversity of the schools in our service area (about 11%) and selecting 
schools as diverse that exceed this percentage. The following courses, assessments, and experiences 
provide additional opportunities for our program candidates to address topics related to diversity:   
 
LTCY 520 – Clinical Diagnosis of Reading Variability – Clinicians diagnose reading development of a 
client and develop a case summary report based on data collected and synthesized for a coherent 
perspective of the client in literacy.   
LTCY 521- Reading Intervention – Clinicians develop intervention report

LTCY 527 - Literacy Learning and Cultural Differences - Strategic Plan to Address Literacy Issues 
provides students with opportunities to synthesize issues of diversity and literacy and construct a strategic 
plan that details specific solutions, ideas, and considerations for barriers to literacy.   

 with targeted, specific 
objectives for reading/literacy instruction during clinical sessions.   
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Field experiences are targeted to include as many diverse setting as possible so as to expose our students 
to public school students who are from economically, ethnically, or academically diverse cultures.  Two 
semesters of clinical experience are required of students working toward a MAE – Literacy with an 
endorsement in Reading and Writing.  Graduate students work in clinic settings with elementary, middle, 
and secondary students who are diverse in many ways:  socio-economically, culturally, ethnically, gender 
differences, language differences, learning styles, and learning abilities.  All graduates courses in the 
MAE-Literacy program include aspects of diversity so that graduates are prepared with knowledge of 
how to work with all students, how to modify instruction to fit the needs of the learner, and with what 
current research tells us is “best practice” in all literacy situations.   
 
Finally, after the Professional Education Council adopted a unit-wide set of dispositions (see Appendix 
A), our program has identified the following courses and experiences where we or other field observers 
(e.g., cooperating teachers) assess our students’ display of behavior associated with these dispositions:   
 
LTCY 520 – Clinical Diagnosis of Reading Variability   
LTCY 524 – Teaching Literacy in the Content Areas  
 
Program faculty strive to prepare graduates to be confident, dedicated professionals committed to making 
a meaningful difference in society. The unit has developed a list of dispositions candidates should exhibit 
as they apply their professional knowledge and skill in the field setting. These dispositions are based on 
best professional practices and are organized into three categories: personal qualities, professional 
qualities, and ethical professional behavior.  
 
Program Overview 
 
 Brief Program Description  
 
The Master of Arts in Education (MAE), Literacy program with a Reading and Writing Endorsement at 
Western Kentucky University College of Education enables teachers to examine, refine, and expand upon 
the skills already acquired through undergraduate training and professional teaching experience.  The 
expectations for the Master of Arts in Education, Literacy with a Reading and Writing Endorsement in 
Education focuses on the development of graduate students’ abilities to: 
 

• Use basic communication skills in reading and writing 
• Apply core concepts and principles 
• Become a self-sufficient individual 
• Become a responsible group member 
• Think and solve problems 
• Connect and integrate experiences and new knowledge 

 
Since each of the above goals is an essential and integral aspect of schooling and are addressed at all 
levels, the undergraduate teacher education programs focus on initial entry of teachers into the profession 
by emphasizing the preparation necessary to meet these expectations.  The Master of Arts in Education, 
Literacy program with a Reading and Writing Endorsement focuses on graduate students’ development 
of:  a) the evolution of pedagogical skills building upon previous training and preparation, b) the 
strategies of reading and writing pedagogy and the need for emerging “state-of-the-art” skills, and c) the 
interrelationship between professional problem-solving and reflective decision making and a Professional 
Development Plan (PDP).  Reflective thinking is based on the individual’s open-mindedness, that is, the 
ability to actively challenge personal beliefs by continually seeking new information.  Intellectual 
responsibility includes caring enough about the consequences of one’s professional duties and actions to 
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seek necessary information on which to base intelligent decisions.  Various courses within the MAE-
Literacy program are offered in on-line venues, clinical settings, field experiences in diverse settings 
(Housing Authority of Bowling Green) and value the integration of technology in teaching and learning.   
 
 Standards Addressed by Program 
 
Kentucky Teacher Standards  
International Reading Association  
 

A.  Content Standards 
 
1.  Course Descriptions 
 
Core Content Courses 
 
LTCY 518:  LTCY LEARNING AND TECHNOLOGY 3 hours  
Survey of use of technology to promote the development of reading, writing, and teaching and learning 
via electronic formats. Topics include integration of technology into literacy instruction that supports 
diverse literacy learners and designing appropriate reading and language arts technology-based projects 
for literacy learners.  
 
LTCY 519:  FOUNDATIONS READ INSTRUCTION 3 hours  
Analysis of the reading process with emphasis on the psychological and physiological foundations of the 
reading act. 
  
LTCY 520:  CLIN DIAG READ ABILITIES 3 hours  
The nature and causes of reading disabilities and investigation of general and specific principles and 
approaches to diagnosis. Actual case studies using both group and individual tests in diagnosis.  
 
LTCY 521:  READING INTERVENTION 3 hours  
Instructional techniques for use with individuals or groups involved in remedial reading instruction; 
materials and procedures; clinical experiences with remedial students.  
 
LTCY 522:  INVESTIGATIONS IN READING 3 hours  
Individual investigation of the research and descriptive literature in the field of reading.  
 
LTCY 523:   DIAGNOSTIC READING PROCEDURES FOR CLASSROOM TEACHERS  
Emphasizes practical methods of reading appraisal, diagnostic procedures, and materials essential for 
developing teaching strategies in reading instruction 
 
LTCY 524:  CONTENT AREA LITERACY 3 hours  
Reading and study skills strategies and techniques to increase student achievement in content-area classes.  
 
LTCY 527:  LTCY LEARNING CULTURE DIFF 3 hours  
Introduction to social factors, cultural factors, and aspects of language that affect teaching and learning of 
literacy, particularly in reading, writing, and the language arts; application of multicultural perspectives to 
curriculum development and classroom literacy practices.  
 
LTCY 528:  LITERACY RESCRH METH & EVAL 3 hours  
Investigation and critical analysis of literacy research and theory, and completion of literacy related-
research project.  
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LTCY 599:  THESIS RESEARCH & WRITING 1-6 hours (6 total)  
 
LTCY 624:  SEMINAR IN LITERACY ISSUES  3 hours (6 total)  
Individual investigation of the research and descriptive literature in the field of reading 
 
2.  Standard Alignment Matrices 
 
 Program Alignment to Kentucky Teacher Standards 
 
Appendix B contains our Program Assessment Plan.  The “Critical Performance Assessment Alignment 
Matrix” describes the assessments that our program uses to measure candidate progress toward the 
Kentucky Teacher Standards. 
 
 Program Alignment to Learned Society Standards: International Reading Association 
 
Table 1 demonstrates the alignment of our content courses with our learned society standards. 
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LEARNED SOCIETY STANDARDS  
International Reading Association 

 Table 1.  Content Course Alignment to Learned Society Standards 
LTCY 

518 
LTCY 

519 
LTCY 
520. 

LTCY 
521 

LTCY 
522 

LTCY  
523 

LTCY 
524 

LTCY 
527 

LTCY 
528 

LTCY 
599 

LTCY 
624 

Standard 1 - Foundational Knowledge   X X          

X 

1.1   Candidates understand major theories and 
empirical research that describe the cognitive, 
linguistic, motivational, and sociocultural 
foundations of reading and writing development, 
processes, and components, including word 
recognition, language comprehension, strategic 
knowledge, and reading–writing connections. 

X          

X 

1.2   Candidates understand the historically 
shared knowledge of the profession and changes 
over time in the perceptions of reading and 
writing development, processes, and 
components. 

X          

X 

1.3   Candidates understand the role of 
professional judgment and practical knowledge 
for improving all students’ reading development 
and achievement. 

X          

Standard 2 -  Curriculum & Instruction  X X  X  X X X    

X 
2.1   Candidates use foundational knowledge to 
design or implement an integrated, 
comprehensive, and balanced curriculum. 

X  X  X X X    

X 

2.2   Candidates use appropriate and varied 
instructional approaches, including those that 
develop word recognition, language 
comprehension, strategic knowledge, and 
reading–writing connections. 

X  X  X X X    

X 
2.3   Candidates use a wide range of texts (e.g., 
narrative, expository, and poetry) from 
traditional print, digital, and online resources. 

X  X  X X X    

Standard 3 -  Assessment & Evaluation   X X  X      

 3.1   Candidates understand types of assessments 
and their purposes, strengths, and limitations.  X X  X      
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LEARNED SOCIETY STANDARDS  
International Reading Association 

 Table 1.  Content Course Alignment to Learned Society Standards 
LTCY 

518 
LTCY 

519 
LTCY 
520. 

LTCY 
521 

LTCY 
522 

LTCY  
523 

LTCY 
524 

LTCY 
527 

LTCY 
528 

LTCY 
599 

LTCY 
624 

 
3.2   Candidates select, develop, administer, and 
interpret assessments, both traditional print and 
electronic, for specific purposes. 

 X X  X      

 3.3   Candidates use assessment information to 
plan and evaluate instruction.  X X  X      

 3.4   Candidates communicate assessment results 
and implications to a variety of audiences.  X X  X      

Standard 4 - Diversity   X X X  X X X    

 

4.1   Candidates recognize, understand, and 
value the forms of diversity that exist in society 
and their importance in learning to read and 
write. 

X X X  X X X    

 

4.2   Candidates use a literacy curriculum and 
engage in instructional practices that positively 
impact students’ knowledge, beliefs, and 
engagement with the features of diversity. 

X X X  X X X    

 4.3   Candidates develop and implement 
strategies to advocate for equity. X X X  X X X    

Standard 5 -  Literate Environment  X X X X X X X X X X X 

X 

5.1   Candidates design the physical environment 
to optimize students’ use of traditional print, 
digital, and online resources in reading and 
writing instruction. 

X X X X X X X X X X 

X 

5.2   Candidates design a social environment that 
is low risk and includes choice, motivation, and 
scaffolded support to optimize students’ 
opportunities for learning to read and write. 

X X X X X X X X X X 

X 

5.3   Candidates use routines to support reading 
and writing instruction (e.g., time allocation, 
transitions from one activity to another, 
discussions, and peer feedback). 

X X X X X X X X X X 

X 
5.4   Candidates use a variety of classroom 
configurations (i.e., whole class, small group, 
and individual) to differentiate instruction. 

X X X X X X X X X X 
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LEARNED SOCIETY STANDARDS  
International Reading Association 

 Table 1.  Content Course Alignment to Learned Society Standards 
LTCY 

518 
LTCY 

519 
LTCY 
520. 

LTCY 
521 

LTCY 
522 

LTCY  
523 

LTCY 
524 

LTCY 
527 

LTCY 
528 

LTCY 
599 

LTCY 
624 

Standard 6 - Professional Learning & Leadership   X X X X X   X X 

 

6.1   Candidates demonstrate foundational 
knowledge of adult learning theories and related 
research about organizational change, 
professional development, and school culture. 

 X X X X X   X X 

 

6.2   Candidates display positive dispositions 
related to their own reading and writing and the 
teaching of reading and writing, and pursue the 
development of individual professional 
knowledge and behaviors. 

 X X X X X   X X 

 
6.3   Candidates participate in, design, facilitate, 
lead, and evaluate effective and differentiated 
professional development programs. 

 X X X X X   X X 

 6.4   Candidates understand and influence local, 
state, or national policy decisions.  X X X X X   X X 
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3.  Courses/Experiences that Address the Professional Code of Ethics 
 
LTCY 520:  Clinical experiences including Diagnostic Report; communication with parents regarding 
student success and school educators if appropriate  
 
LTCY 521:  Clinical experiences including Intervention Report; communication with parents regarding 
student success and school educators if appropriate 
 
LTCY 524:  Confidentiality and ethics regarding working with diverse populations of literacy learners; 
Study Skills and Comprehension Success Plan for Content Area Reading 
 
LTCY 528:  Forum on human subjects research  
 

B.  KERA Initiatives 
 
The Combined Curriculum Document (CCD), located at the following url: 
http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/, is a 
resource created by the Kentucky Department of Education to show the connection between the 
Academic Expectations (what students should know and be able to do as a result of their school 
experience), the Program of Studies (the minimum required content standards students shall be taught to 
meet the high school graduation requirements), and the Core Content for Assessment (the content that  is 
appropriate to be included on the state assessment).  The CCD subsumes these three Kentucky P-12 
curriculum requirements under the umbrella of “Big Ideas.”  Table 2 describes how we introduce our 
candidates to the CCD and to each of the “Big Ideas” associated with our education preparation program, 
as well as how we ensure our candidates are prepared to teach these concepts to meet the KDE P-12 
curriculum requirements in their future P-12 classrooms.   
 

Table 2:  Program Alignment to KERA “Big Ideas” for (Literacy Education) 
Big Idea 1: Forming a Foundation (Reading) 
Forming a foundation requires readers to develop and apply basic reading skills and strategies across 
genres to read and understand texts at the appropriate grade level. This involves reading a variety of texts 
at the word, sentence, and connected text level across all content areas. 
 
In LTCY 519, graduate students design literature-based lesson plans and develop webquests that focus on 
comprehension skills and strategies. 
Big Idea 2:  Interpreting Text (Reading)  
Interpreting text requires readers to extend their initial impressions to develop a more complete 
understanding of what is read. This involves linking information across parts of a text, as well as focusing 
on specific information. Texts encompass literary and informational texts (expository, persuasive, and 
procedural texts and documents). Strategies for interpreting print texts can also be applied to non-print 
texts (e.g., digital, environmental). 
 
In LTCY 521, LTCY 523, and LTCY 524, students read and synthesize text for information regarding 
literacy theory and practice in clinical and classroom settings.  Students respond to assigned texts in 
writing, in group discussions, and in classroom presentations. Additionally, these responses to text serve 
as models for practice in authentic classroom settings.   
Big Idea 3:  Big Idea: Reflecting and Responding to Text (Reading) 
Reflecting and responding to text requires readers to connect knowledge from the text with their own 
background knowledge and experience. The focus is on how the text relates to personal knowledge.  
 
In LTCY 519, LTCY 520 and LTCY 521, students develop instructional materials and literacy plans 

http://www.education.ky.gov/KDE/Instructional+Resources/Curriculum+Documents+and+Resources/Teaching+Tools/Combined+Curriculum+Documents/�
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based on information from text, experiential knowledge, and course content.  Additionally, students 
participate in reflective journal writing in response to text and classroom/clinical experiences.  These 
responses to text and experiences serve as models for practice in authentic classroom settings. 
Big Idea 4:  Big Idea: Demonstrating a Critical Stance (Reading) 
Demonstrating a critical stance requires readers to consider the text objectively in order to evaluate its 
quality and appropriateness. It involves a range of tasks, including critical evaluation, comparing and 
contrasting, and understanding the impact of features, such as irony, humor, and organization. Knowledge 
of text content and structure is important. 
 
In LTCY 521 and LTCY 527, students make critical decisions regarding literacy instruction, materials, 
and literacy success plans for students based upon a variety of factors and data.  These tasks serve as 
models for application in classroom settings.  
Big Idea 5:  Data Analysis and Probability 
Students pose questions, plan and collect data, organize and display data and interpret displays of data. 
They generate outcomes for simple probability activities, determine fairness of probability games and 
explore likely and unlikely events. 
 
Students in LTCY 522, LTCY 528, LTCY 599 and LTCY 624 develop research plans, collect data, and 
interpret data as part of learning methodologies associated with literacy research.  These research projects 
serve as models for candidates within the MAE-Literacy Education program to use in classroom and 
instructional settings.   
Big Idea 6:  Research, Inquiry/Problem-Solving and Innovation 
Students understand the role of technology in research and experimentation. Students engage technology 
in developing solutions for solving problems in the real world. Students will use technology for original 
creation and innovation. 
 
In LTCY 518, students develop instructional modules (webquests) that are both creative and innovative 
for literacy instruction.  Additionally, students interact with hardware, software, and electronic resources 
for purposes of assistive technology applications, serving diverse learners, support literacy development, 
and documenting student learning.   
Big Idea 7:  Inquiry and Research 
The Big Idea for Inquiry and Research states: the inquiry process is an authentic method of learning that 
includes activities such as self-selecting topics, formulating authentic questions, gathering information, 
researching resources, crafting experiments, observing, interviewing, evaluating information, analyzing and 
synthesizing data, and communicating findings and conclusions. The information-gathering stage is a self-
directed process that is owned by the engaged learner. Individually and collaboratively, students work for a 
particular purpose, such as to discuss a text, solve a problem, make a decision, reach new understandings, 
and/or create products. 
 
Students in LTCY 522, LTCY 528, LTCY 599, and LTCY 624 develop research plans, collect data, and 
interpret data as part of learning methodologies associated with literacy research.  These research projects 
serve as models for candidates within the MAE-Literacy Education program to use in classroom and 
instructional settings.   
 

C.  EPSB Themes 
 
Our program is committed to graduating education professionals who are prepared to work with diverse 
students, to assess student learning, to understand the importance of literacy across the curriculum, and to 
close the achievement gap.  Table 3 below delineates the courses in our program that ensure that 
education candidates are prepared in these areas. 
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Table 3: How Program Addressed EPSB Themes 

COURSES 

EPSB Themes 

How Course Addresses Theme 

D
iv

er
si

ty
 

A
ss

es
sm

en
t 

L
ite

ra
cy

 

C
lo

si
ng

 
A

ch
ie

ve
m

en
t 

G
ap

 

LTCY 518    X  
Students develop a Culminating Literacy and Technology 
Integration Plan modeled after a "sample brainstorm" school-year 
planning form.   This project is should be specific to 
literacy/technology plans.  

LTCY 519 X  X X Students create a WebQuest focusing on aspects of ACTIVE 
reading strategies and supporting struggling and diverse learners. 

LTCY 520 X X X X 
Clinicians will diagnose the reading development of a client and 
develop a diagnostic report based on data collected and 
synthesized for a coherent perspective of the client in literacy; 
and develop objectives for intervention to be used next semester.  

LTCY 521 X X X X 
Clinicians will provide reading intervention for a client and 
development an intervention report based on data collected and 
synthesized for a coherent perspective of the client’s learning and 
achievement.  

LTCY 522   X  
Students will develop a Prospectus for Research Project including 
a Review of the Literature (theoretical stance), construct a 
Preliminary Methodology of Research Project and submit a 
Timeline for project completion (in LTCY 624). 

LTCY 523  X X  

Students will develop a Learner Dimensions Case Study report on 
one or more learners depending on the learning situation (one-on-
one, group, topical, etc.).  The Learner Dimensions Case Study 
report will include the following: 
• Demographic information on learner(s) including any 

observed or measured information that provides insight into 
this person as a literacy learner. 

• Summary of Learn the Learner dimensions as listed below.  
Use each dot point as a heading and subheading for the 
information you include. 

• Summary of Informal Assessments, Data Collection and 
Synthesis.  Use each dot point as a heading and subheading 
for the information you include. 

• Findings and implications.  This narrative should allow you 
to synthesize task 1 and 2 and then make recommendations 
for learner success based on that synthesis.  
Recommendations should be very specific and align with 
each finding.  

LTCY 524 X  X X 
Students will develop a Study Skills and Comprehension Success 
Plan for Content Area Reading for learners in a group as part of 
the Adult Literacy Clinical experience.  

LTCY 527 X  X X 
Students will construct a Strategic Plan to Address Literacy 
Issues. The purpose of this task is to allow students to synthesize 
and construct a strategic plan that details specific solutions, ideas, 
and considerations for a barrier. 

LTCY 528   X  

Students will develop a Research Project that includes the 
following components:  It will have the following components:  
• Introduction and statement of the problem  
• Theoretical/conceptual framework  
• Research questions  



PRD3 Literacy Endorsement Page 12 of 32  

• Definitions of terms  
• Review of the literature  
• Research methodology/design  
• Implications for instruction  
• Bibliography  
• Oral presentation 

LTCY 599   X  Thesis research.  

LTCY 624   X  

Students will develop a Comprehensive Literacy Project that 
includes the following dynamics:  implement and document the 
research project started in LTCY 522  
• Evaluate the research project  
• Present the project and  
• Respond to oral questioning from the Literacy Faculty 

 
D.  Program Faculty 

 
See Table 4 on the next page. 
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Table 4: Education and Content Faculty Information 

Faculty 
Name 

Highest Degree, 
Field, & University 

Assignment: 
Indicate the role(s) 

of the faculty 
member1

Faculty 
Rank

 
2

Scholarship

 

3, Leadership in Professional 
Organizations, and Service4: List up to 3 major 

contributions in the past 3 years5

Teaching or other 
professional experience in 

P-12 schools  

Status to 
institution & 

education 
unit6

Sherry W. 
Powers  

 
Ed.D. / University of 
Kentucky/ Instruction 
and Administration, 
Reading Specialization 

Dept. Head, Special 
Instructional Programs; 
Associate Professor of 
Literacy 

Associate 
Professor 

Powers, S.W., Zippay, C., & Butler, B. (2006).  
Connecting teacher beliefs and classroom reading 
intervention practices: Equity pedagogy for diverse 
learners. Reading Horizons, 47 (2), pp.121-157. 
 
McIntyre, E., Rightmyer, E.C., Petrosko, J.P., Powers, 
S.W., & Powell, R. (2006). How much should young 
children read?  A study of reading development and 
classroom instruction. Literacy Teaching and Learning: 
An International Journal of Early Literacy, 11(1), pp.51-
72. 
 
Director, Western Kentucky University – Kentucky 
Reading Project, $67,000.00 State Funded Grant, July 
2000 – July 2001; $67,000.00 State Funded Grant, July 
2001 - June 2002; $66,000.00 State Funded Grant, July 
2002 - July 2003; $66,000.00 State Funded Grant, June 
2003 - July 2004, $66,000.00 June 2004 - July 2005, 
$66,000 June 2005-2006, $66,000 June 2006-2007. (Total 
state grant funding for KRP in seven years = 
$464,000.00). 

P-6 Elementary School 
Certification; K-5 teaching 
experience in Kentucky; 
supervising K-12 Literacy 
Clinic clinicians and clients; 
supervision of student field 
experiences in public schools; 
Directed Kentucky Reading 
Project for 8 years and 
supervised graduate student 
literacy instruction in K-6 
classrooms; Reading First 
supervisor for training of 
Literacy Coaches in public 
schools;  *Providing coaching 
visits and teaching model 
lessons for graduate students 
enrolled in the WKU 
Kentucky Reading Project; 
*Research consultant for 
Warren County school district 
administrators in designing 
research component for the 
Reading First grant. 

FT/FT 

Pamela W. 
Petty  

Ed. D. in Theory and 
Practice in Teacher 
Education (collateral 
studies in Child and 
Family Studies and 
Information Sciences) 

Faculty  Associate 
Professor 

*National presentations at the International Reading 
Association’s national, regional, and state conferences;  
*Multiple presentations at AACTE national conferences. 
*Co -Director of READ KY;  
*Principal Investigator of Just Think! Grant – partnership 
between WKU and the Housing Authority of Bowling 

*Elementary classroom 
teacher in grade 2;  
*Language arts coordinator 
for grade 1;  
*Supervision of  
undergraduate students 

FT/FT 

                                                
 
 
 
 
 
 



PRD3 Literacy Endorsement Page 14 of 32  

University of 
Tennessee, 2002. 

Green;  
*Publications for Tennessee Reading Association * 
Federal Grant (Just Think) – 2005-2007 ($1,488,000) 

completing practicum/field 
based  teaching of reading  
experiences in elementary 
classrooms;  
*Providing teacher 
professional development 
workshops/sessions for school 
districts or school systems in 
Kentucky and Tennessee;  
*Providing coaching visits 
and teaching model lessons 
for students enrolled in the 
WKU Kentucky Adult 
Educators Literacy Institute 

Lucile 
Faulkner 
Maples 

 

Ed.D.in Teacher 
Education with 
concentration in 
Reading.  The 
University of 
Tennessee. 

 

Faculty  Assistant 
Professor  

Director of ALCP grant (2 years) 
Collaborated with area elementary schools by 
coordinating opportunities for students to observe and 
work with elementary school children in relation to 
course work and by inviting area educators into college 
classroom. 
 
Established and coordinated Scholastic Book Fair in 
order to: involve students in running of book fair, provide 
opportunities for students to begin personal collections of 
children’s literature, and facilitate in the addition of 
$1,500 in books in last two years for curriculum center 
and area needy children.  
  
Formed relationships with students enrolled in English 
Language Institute by: providing home for student from 
Venezuela in Summer 2002, introducing ELI students to 
American culture in my home. 
 
Maples. L. F., (2002). Giving Our Kids a Head Start.  
Georgia Preschool Association, Winter, 3. 

16 years as elementary school 
teacher 
1 year as supervisor of interns 
in Elementary Lyndhurst 
Program, The University of 
Tennessee, Knoxville 
1 year as Clinical Professor, 
Individualized Instruction 
Program, The University of 
Tennessee, 
Knoxville(Supervised interns 
and pre-interns in Professional 
Development Schools, 
conducted formal 
observations using State of 
Tennessee Framework for 
Evaluation and Professional 
Growth) 
 

FT/FT 

Tadayuki 
Suzuki  

Ph.D. Curriculum and 
Instruction, University 

of New Orleans 
 

Faculty  Assistant 
Professor  

Suzuki, T. (2008). Fifth graders’ interpretations of stories 
from two Asian cultures: Examining cultural 
understandings. Germany: VDM Verlag Dr. Müller 
Aktiengesellschaft & Co. KG.  
 
Suzuki, T. (2007). Annotated bibliography: Japanese and 
Japanese- American children’s books.  Kentucky 
Libraries, 71 (2), 12-16. 
 
Suzuki, T. (2007). Wandering the web-multicultural 

Volunteer Translator of 
Japanese, Warren County 
Schools, Kentucky, August 
2007-Present 
  
Assistant Director, Adolescent 
Literacy Coaching Project 
sponsored by Collaborative 
Center for Literacy 
Development, University of 

FT/FT 
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literature.  Against the Grain,19 (1), 84-86. 
 

Service: 
Alternate, University Senate, Western Kentucky 
University, August 2007- Present 
 
Leadership in Professional Association: 
Served as a conference proposal reviewer for National 
Association for Multicultural Education Conference 2008 
 

Kentucky, May 2006-Present 
 
From August, 2007, I have 
worked as a volunteer 
translator of Japanese for the 
Warren County Schools.   
 
August 2005-Spring 2007, 
supervised 20 hours of field 
experience for LTCY 420. 

Jennifer 
Montgomery  

Ed. D. 
Curriculum & 
Instruction, University 
of Houston 

Faculty Assistant 
Professor  

Director, Kentucky Reading Project; Research 
presentation at national conference (NRC); President, 
Special Interest Group of IRA: Science Fiction, Fantasy, 
and Graphic Novels 

Classroom teacher, grades 2-
5; after-school program 
coordinator; literacy coach; 
supervision of preservice 
teachers (LTCY 420); 
classroom coaching visits as 
Director of Kentucky Reading 
Project; Academic Team 
Coach at local elementary 
school 

FT/FT 
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E.  WKU Curriculum Contract 
 
 

Master of Arts in Education – Literacy Education  
Leading to the Reading and Writing Endorsement (P-12) 

 
Contact Information: 
 
 
 
Last,  First  Middle    WKU ID Number 
 
 
 
Street                      Home Phone Number 
 
 
 
City   State   Zip Code  E-mail Address  
 
 
Specific degree requirements with advisement sheets attached. 

 
MAE Literacy Education 

(Reading and Writing Endorsement)  
Effective April 2007 

            

Professional Education Component (21 Hours) 

           LTCY 518 Literacy Education and Technology  (3 Hours)             
           LTCY 519 Foundations of Reading Instruction (3 Hours) 
           LTCY 520 Clinical Diagnosis of Reading Variability (3 Hours) 
           LTCY 521 Reading Intervention (3 Hours) 
           LTCY 524 Content Area Literacy (3 Hours) 
           LTCY 527 Literacy Learning & Cultural Differences (3 Hours) 
           LTCY 528 Literacy Research Methods & Evaluation (3 Hours) 

Required (21 Hours) 

            
Specialization Component (6 Hours) 

            LTCY 523 Diagnostic Reading Procedures for Classroom Teachers (3 Hours) 

Choose one of the following (3 Hours total) 
 

            LTCY 624 Seminar in Literacy Issues (3 Hours) 
            LTCY 695 Internship in Literacy Supervision (3 Hours)  

            PSY 510 Advanced Education Psychology (3 Hours) 
Restricted Electives (3 Hours) - choose one: 

            PSY 511 Psychology of Learning (3 Hours) 
            PSY 519 Psychological Perspectives on Classroom Behavior (3 Hours) 
            PSY 540 Behavioral Problems of Childhood and Adolescence (3 Hours) 
            ELED 503 Organization of Elementary School Curriculum (3 Hours) 
            MGE 571 Middle School Curriculum (3 Hours) 
            EXED 516 The Child with Exceptionalities: Perspectives & Issues (3 Hours) 
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            SEC 580 Curriculum (3 Hours) 
            ENG 596 Writing Project (3 of 6 Hours) 
            LME 518 Advanced Children's Literature (3 Hours) 
            LME 527 Literature for Young Adults (3 Hours) 
            EXEC 523 Curriculum/Methods in Early Childhood Special Education (3 Hours)  
            IECE 591 Seminar in Interdisciplinary Early Childhood Education (3 Hours)  
 

            EDFN 500 Research Methods (3 Hours) 
Research Foundations (3 Hours): 

 

            LTCY 599 Thesis 
Research (6 Hours) 

 

            LTCY 522 Investigations in Reading 
Non-Thesis Option (6 Hours) 

            LTCY 624 Seminar in Literacy Issues 
 
NOTE:  Hours above 30 count toward Rank 1 
Total: 36 hours in program 
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Delineation of Unit/Program Transition Points – Advanced Preparation 
Transition Point 1:  Admission to Education Preparation Programs 

Data Reviewed Minimal Criteria for Admission/Continuation Review 
Cycle 

Reviewed 
By 

Unit Level Data  : 

Each 
Month 

Graduate 
Studies 

 Admissions Application  Completion of application 
 Undergraduate Degree  Evidence of degree 
 GAP Score (UG GPA x GRE)  2200+ 
 Teaching Certificate  Evidence of certificate 

Transition Point 2:  Admission to Final Experience (e.g., Student Teaching, Clinical Practice, Culminating Assessment) 

Data Reviewed Minimal Criteria for Continuation Review 
Cycle 

Reviewed 
By 

 Program Specific Data 

Semester Literacy 
Faculty 

 The instructor for LTCY 520 will bring to the literacy 
faculty a list of students in the course who have 
demonstrated the requisite knowledge, skills, and 
dispositions required for advancement. The literacy 
faculty will discuss the recommendations and decide 
whether students are advanced to LTCY 521 or not.   

 Instructor completes Student Disposition Form 
 Student must score at level 3 or 4 on the Critical Performance 

meeting standards for Assessment:  Student must demonstrate 
knowledge base of formal and informal literacy assessments and 
appropriate use of assessments; analysis and interpretation of 
assessment results, using assessment to plan intervention; 
appropriate use of assessment for diverse student populations.   

 Must score at the “in process” or “effective” level on the Clinical 
Observation Instrument  demonstrating planning, preparation, 
appropriate use of assessment, appropriate analysis of 
assessment data, record keeping, and appropriate 
recommendations for intervention.   

 Final grade must be A, B, or C.   
 The instructor for LTCY 528 will present to the literacy 

faculty a list of students in the course who have 
demonstrated the requisite knowledge, skills, and 
dispositions required for advancement to the thesis or 
comprehensive literacy project stage. The literacy faculty 
will discuss the recommendations and decide whether to 
advance students or not. 

 Student must score at level 3 or 4 on the Critical Performance 
meeting Content Knowledge standard:  Student must 
demonstrate a knowledge-base of literacy research or theory and 
practice connected to topic.    

 Final grade must be A, B, or C.   

Transition Point 3:  Program Exit 

Data Reviewed Minimal Criteria for Exit Review 
Cycle 

Reviewed 
By 

 Program Specific Data 

Semester Literacy 
Faculty 

 Both the thesis and comprehensive literacy  
project options include a presentation to a majority of the 
literacy faculty. After the presentation, those faculty 
members in attendance will decide by consensus 
whether or not to recommend a student for 
graduation/program exit. 

 The Literacy Culminating Assessment Rubric  (LCAR) will be 
scored by the Thesis or Comprehensive Literacy Project 
chairperson.  Student must score at the level 3 or 4 on the LCAR 
for standards as appropriate for the topic.  Consensus from 
literacy faculty will determine student recommendation for 
graduation/ program exit.   

 
Remediation Opportunities:   
TP 1:  Candidates may request additional instruction from faculty and may resubmit Critical Performances in order to 
improve their scores.   
TP 2:  Candidates may request additional instruction from faculty and may revise and resubmit Thesis or Culminating 
Literacy Project. 

EPSB Disclaimer:  Teacher certification requirements are subject to change. Before registering for the test(s), please 
refer to the Education Professional Standards Board (EPSB) website at www.epsb.ky.gov for current requirements or 
contact Ms. Rice at 502-564-4606 or toll free 888-598-7667. 

Student Signature:                                                                          Date:  
 

____________ 

 
Advisor Signature:                                                                          Date:  ____________ 

http://www.epsb.ky.gov/�
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F.  Syllabi 
 

The following course syllabi associated with this program are available for review at  
http://edtech.wku.edu/peu/course-syllabi-epsb.htm:  
 
LTCY 518:  Literacy Education and Technology  (3 Hours)             
LTCY 519:  Foundations of Reading Instruction (3 Hours) 
LTCY 520:  Clinical Diagnosis of Reading Variability (3 Hours) 
LTCY 521:  Reading Intervention (3 Hours) 
LTCY 522:  Investigations in Reading (3 Hours)  
LTCY 523:  Diagnostic Reading Procedures for Classroom Teachers (3 Hours) 
LTCY 524:  Content Area Literacy (3 Hours) 
LTCY 527:  Literacy Learning & Cultural Differences (3 Hours) 
LTCY 528:  Literacy Research Methods & Evaluation (3 Hours)  
LTCY 599:  Thesis (6 Hours)  
LTCY 624:  Seminar in Literacy Issues (3 Hours) 
             
             

http://edtech.wku.edu/peu/course-syllabi-epsb.htm�
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Conceptual Framework 
(03032008 version) 

 
Mission 
 The professional education unit of Western Kentucky University recruits, prepares, and supports 

school practitioners and education leaders who can facilitate the learning of all children and empower 
them to achieve at high levels as they become life-long learners and productive citizens in a global 
society. 

 
Vision 
 The professional education unit aspires to become a nationally recognized community of scholars who 

apply the best that theory, research, and experience can contribute to teaching and learning and create 
new knowledge that makes teaching, learning, and the operation of school more efficient and 
effective. 

 
Beliefs About Children & Schools  
 

All children can learn at high levels. 
BELIEF 1 

 

All children have a right to a quality education that empowers them to meet high expectations for 
learning as defined by a democratic society. 

BELIEF 2 

 
Beliefs About Education Professionals  
 

Diversity in our schools adds richness to the learning environment and provides enhanced 
opportunities and possibilities for teaching and learning. 

BELIEF 3 

 

Highly effective education professionals require high levels of ability, rigorous training, and on-
going development of teaching/leadership skills that include reflective decision-making. 

BELIEF 4 

 

Highly effective education professionals know, apply, and reflect on the effectiveness of a variety of 
theories, models and strategies in order to produce maximum learning for all students in all types 
of school contexts and cultures. 

BELIEF 5 

 

Highly effective education professionals interact with the home and/or community of their students 
to facilitate teaching and learning.  

BELIEF 6 

 

Highly effective education professionals have a strong content knowledge, sound pedagogical 
knowledge and skills, and essential dispositions for facilitating learning and functioning as team 
members in schools.  

BELIEF 7 

 
• WKU has adopted the following knowledge and skills as key to the success of education 

professionals: 
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Kentucky’s Teacher Standards 
Standard 1 – Content Knowledge: Demonstrates a current and sufficient knowledge of certified content 
areas to develop student knowledge and performance in those areas  
Standard 2 – Designs/Plans: Designs/plans instruction and learning climates that develop student 
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become 
responsible team members, think and solve problems, and integrate knowledge 
Standard 3 – Learning Climate:  Creates a learning climate that supports the development of student 
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become 
responsible team members, think and solve problems, and integrate knowledge 
Standard 4 – Implements/Manages:  Introduces/implements/manages instruction that develops student 
abilities to use communication skills, apply core concepts, become self-sufficient individuals, become 
responsible team members, think and solve problems, and integrate knowledge 
Standard 5 – Assessment: Assesses learning and communicates results to students and others with 
respect to student abilities to use communication skills, apply core concepts, become self-sufficient 
individuals, become responsible team members, think and solve problems, and integrate knowledge 
Standard 6 – Technology: Uses technology to support instruction; access and manipulate data; enhance 
professional growth and productivity; communicate and collaborate with colleagues, parents, and the 
community; and conduct research 
Standard 7 – Reflection: Reflects on and evaluates specific teaching/learning situations and/or programs 
Standard 8 – Collaboration: Collaborates with colleagues, parents, and other agencies to design, 
implement, and support learning programs that develop student abilities to use communication skills, apply 
core concepts, become self-sufficient individuals, become responsible team members, think and solve 
problems, and integrate knowledge 
Standard 9 – Professional Development:  Evaluates his/her overall performance with respect to 
modeling and teaching Kentucky's learning goals, refines the skills and processes necessary, and implements 
a professional development plan 
Standard 10 – Leadership: Provides professional leadership within the school, community, and 
education profession to improve student learning and well-being 
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• WKU has adopted the following dispositions as key to the success of education professionals: 
 

Candidate 
Values… As Demonstrated by… 

Learning 

Attendance - Consistently attends class and is on time  
Class participation - Actively engaged and interested in the class activities 
Class preparation - Consistently comes to class well prepared 
Communication - Uses language to express ideas very effectively regardless of the age of the 
listener 

Personal Integrity 
Emotional control - Displays steady emotional temperament, is receptive to viewpoints of others 
and their suggestions 
Ethical behavior - Shows self to be a person of strong character 

Diversity Willingly works with others from different ability, race, gender, or ethnic groups 

Collaboration Actively seeks out and incorporates ideas of others and willingly works with others to improve the 
overall environment 

Professionalism 

Respect for school rules, policies, and norms - Knows school rules and policies, follows them 
consistently, understands the purpose of regulations and respects their intent 
Commitment to self-reflection and growth - Actively seeks suggestions and constructive 
criticism, regularly engages in learning through self-reflection 
Professional development and involvement - Makes use of information from professional 
organizations, professional publications, and educational resources 
Professional responsibility - Accepts responsibility for own actions and for helping all students 
learning and actively seeks self-improvement 

 

Highly effective education professionals utilize technology for teaching and learning, assessment 
management, and research to the greatest extent possible.  

BELIEF 8 

 
Beliefs About Assessment and Accountability 

 

Highly effective education professionals hold themselves accountable for their own performance by 
collecting, analyzing, and reporting learning results and using this information to improve 
performance and programs.  

BELIEF 9 

 

Highly effective education units develop and maintain assessment systems that follow the 
continuous progress of candidates toward the achievement of high standards-based performance 
expectations that are clearly defined and publicly communicated.  

BELIEF 10 
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Alignment Matrix:  NCATE, Kentucky Teacher Standards, PEU Conceptual Framework, WKU Strategic Plans 

NCATE Relationship 
  

Standard Source 
  

 WKU PEU Conceptual Framework WKU Strategic Planning Documents 

Conceptual Framework 
Standards/Values 

Conceptual 
Framework 

Beliefs 

Academic Affairs 
Strategic Plan 
(Objectives) 

WKU  
Strategic Plan  

(Goals) 

NCATE Content/Pedagogical 
Content Knowledge 

C
on

ce
pt

ua
l F

ra
m

ew
or

k 
A

lig
ne

d 
w

ith
  

K
en

tu
ck

y 
Te

ac
he

r S
ta

nd
ar

ds
 

KTS1 Content Knowledge 3,5,7 1a,1e,2e 2 

NCATE  
Pedagogical Knowledge & Skills 

KTS 2 Designs/Plans 1-3,5,7 1e 1 

KTS 3 Learning Climate 1-3,7 1e 1 

KTS 4 Implements/Manages 2,3,5,7 1e 1 

KTS 5 Assessment/Evaluation 1,2,4,6,7,9 1e 1 

KTS 6 Technology 5,7-9 1g,3b 1,3 

KTS 7 Reflection 5,7-9 1a,1e 1 

KTS 8 Collaboration 1-3,6 4b 4 

KTS 9 Professional Development 4,5,7,9 3b 3 

KTS 10 Leadership 1,2,4,5,7,9 1b,d 1 

NCATE Dispositions KTS 2-4 Dispositions 1-3,5-7,9 1a-c 1 

NCATE Standard 3 

C
on

ce
pt

ua
l 

Fr
am

ew
or

k   Field Experiences & Clinical Practice 3,5,6 1e 1 

NCATE Standard 4 KTS 2-4 Diversity 1-3,6 1b,1c,2g,2h,3d 1-3 

NCATE P-12 Learning   Impacts P-12 Student Learning 5,8,9 1b 1 
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Professional Education Unit 
 
 
 
 

Program Assessment Plan – Advanced Preparation 
 
 
 

Name of Preparation Program: MAE, Literacy Education 
 
 
 
 
 
 
 
 
 

Date Completed: March 13, 2008 
 

Date Submitted: March 13, 2008 
 

Submitted By: Pam Petty and Sherry Powers 
 
 
 
 
 
 
 

Plan Version: 03032008 
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WKU Professional Education Unit Wide Continuous Assessment Matrix – MAE-Literacy Education - Advanced Preparation 
WKU PROFESSIONAL EDUCATION UNIT WIDE CONTINUOUS ASSESSMENT MATRIX - ADVANCED PREPARATION  

  Component 1: 
Admission Data 

Component 2:  
Course Based  

Assessment Data 
Component 3:  

Clinical Experiences Data 
Component 4: 
Culminating 

Assessment Data 
Component 5: 

Exit and Follow Up Data 

Conceptual Framework 
Standards/Values REQS Critical Performances Early Clinical 

Experiences* 
Final Clinical 

Experience/Evaluation 
Capstone 

Assessment Exit Survey Alumni 
Survey 

Employer 
Survey 

Content Knowledge 

Va
rio

us
 D

ata
 R

eq
uir

ed
 by

 G
ra

du
ate

 S
tud

ies
 an

d/o
r P

ro
gr

am
 

Al
ign

ed
 to

 K
en

tuc
ky

 T
ea

ch
er

 an
d  

Le
ar

ne
d S

oc
iet

y S
tan

da
rd

s 

SP- 524  LCAR -8 B.11, B.12, B.14 AS Focus Group 

Designs/Plans DR, IR, OI-520, 
OI-521 OI-521 LCAR-1 B.1, B.10, B.13 AS Focus Group 

Learning Climate OI-521 OI-521 LCAR-2 B.4 AS Focus Group 
Implements/Manages OI-520, OI-521 OI-521 LCAR-3 B.2, B.4, B.15 AS Focus Group 
Assessment/Evaluation DR, IR, OI-520  LCAR-4 B.3  AS Focus Group 
Reflection JR-520, WSS-524  LCAR-5 B.9 AS Focus Group 
Collaboration WSS-524  LCAR-6 B.6, B.7 AS Focus Group 
Professional Development PDF  LCAR-7 OR 5 AS Focus Group 
Technology WB-524  LCAR-9 B.5 AS Focus Group 
Leadership DR, IR  LCAR-10 B.8 AS Focus Group 
Dispositions   CAOF-524         
Field Experiences & Clinical 
Practice   CAOF-524         

Diversity   CAOF-524         

Impacts P-12 Student Learning     DRF  (LTCY 520)           

DATA MAINTAINED BY: OTS Faculty Program Faculty Program Faculty Program Faculty Program Program Program 

DATA HOUSED IN: CEBS ACCSYS CEBS ACCSYS             

DATA REPORTING CYCLE: Semester Yearly Yearly Yearly Yearly Yearly Yearly Biennially 

DATA REVIEWED BY: Program Faculty/Programs/PEC Program Program Program/Dean Program Program Program 

Transition Points: 1: Program 
Admission 2: Admission to Culminating Assessment (May be part of TP 2 or 3) 3: Program Exit  

 

*KEY:  SP = Success Plan, DR = Diagnostic Report, IR  = Intervention Report, OI-520 = Clinical Observation Instrument (LTCY 520) , OI-521 = Clinical Observation Instrument (LTCY 521), JR-520 = Diagnostic Journal 
Reflection (LTCY 520), WSS = Weekly Session Summaries (LTCY 524), WB = Web-Based Content Area Reading Strategies (LTCY 524), SP = Comprehension Success Plan (LTCY 524), CAOF = Content Area 
Observation Form (LTCY 524), PDF = Professional Development Form (LTCY 527), DRF= Dispositions Rating Form (LTCY 520), LCAR = Literacy Culminating Assessment Rubric (Thesis or Comprehensive Literacy 
Project), XS = Exit Survey:  WKU MAE-Literacy Exit Survey (on-line) , GS = Graduate Survey (on-line), ES = Employer Survey, FG- Focus Group held with Employers biennially (every 2 years)   
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How Data Fit and Are Used Within the Electronic Accountability System 
                                                   
     DEMOGRAPHICS   WKU Professional Education Unit Electronic Accountability System Components   REPORTS     
                                                   
                                           
     COMPONENT 1       COMPONENT 2       COMPONENT 3       COMPONENT 4       COMPONENT 5     
                                                 

     Admissions Data       Electronic 
Portfolio System       Early Clinical 

Experiences   Final Clinical 
Experience       

Culminating  
Assessment 

Data  
      Certification & 

Praxis   Follow Up 
Surveys     

                                                   

                                    

                                                    

INITIAL 
PREPARATION    

Data entered by 
Office of Teacher 

Services after 
Student 

Orientation 

     

Course Based 
Critical 

Performances 
uploaded by 

candidates and 
scored by 

faculty 

     

Data entered by 
Curriculum & 

Instruction staff 
after candidates 

submit 
Fieldwork 

Summary Form 

 
Data entered by 

Office of 
Teacher 
Services  

     

Teacher Work 
Sample Scores 

entered 
electronically by 

faculty & Ed 
Technology  

     
Data entered by 
Office of Teacher 

Services 
 

Electronic 
survey data 
merged into 

Accountability 
System  

    

                                                    

                                    

                                                    

ADVANCED 
PREPARATION    

Data entered by 
Office of Teacher 

Services after 
Graduate 
Admission 

     

Course Based 
Critical 

Performances 
uploaded by 

candidates and 
scored by 

faculty 

     
Data currently 

housed by each 
program 

 
Data currently 

housed by each 
program 

     

Course Based 
Critical 

Performances 
uploaded by 

candidates and 
scored by 

faculty 

     
Data entered by 
Office of Teacher 

Services 
 

Data currently 
housed by each 

program 
    

                                                    
                                             
                              

TRANSITION  
POINTS    1: Program 

Admission    2: Admission to Culminating Assessment and/or  
Final Clinical Experience  

(Overlap in some 
AP Programs) 3: Program Exit        

                          
*Italics indicates data currently housed elsewhere that will be added to Accountability System in the future.         
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Critical Performance Assessment Alignment Matrix (Current: January 2008) 
Advanced Preparation Professional Education Program (MAE-Literacy Education) 

Core 
Education 
Courses 

Kentucky Teacher Standards 
1 2 3 4 5 6 7 8 9 10 

Content 
Knowledge Designs/Plans Learning 

Climate 
Manages 

Instruction Assessment Technology Reflection Collaboration Professional 
Development Leadership 

LTCY 518      Technology 
Plan (CP)      

LTCY 519 WebQuest (CP)           

LTCY 520     Diagnostic 
Report (CP)       

LTCY 521  Intervention 
Report (CP)      Intervention 

Report (CP)    

LTCY 522         Research Project 
Plan*  

LTCY 523    

Learner 
Dimensions 
Case Study 

(CP) 

      

LTCY 524   Success Plan 
(CP)  

Success Plan 
(CP)        

LTCY 527        Strategic Plan  
(CP) 

Strategic Plan  
(CP) 

Strategic Plan  
(CP)  

LTCY 528 Research Paper 
(CP)          

LTCY 599          Thesis*  

LTCY 624          
Comprehensive 

Literacy 
Project*  

*Culminating projects not stored in WKU Electronic Portfolio System but available from the Literacy Program coordinators 
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Delineation of Unit/Program Transition Points – Advanced Preparation 
Transition Point 1:  Admission to Education Preparation Programs 

Data Reviewed Minimal Criteria for Admission/Continuation Review 
Cycle Reviewed By 

Unit Level Data  : 

Each 
Month 

Graduate 
Studies 

 Admissions Application  Completion of application 
 Undergraduate Degree  Evidence of degree 
 GAP Score (UG GPA x GRE)  2200+ 
 Teaching Certificate  Evidence of certificate 

Transition Point 2:  Admission to Final Experience (e.g., Student Teaching, Clinical Practice, Culminating Assessment) 
Data Reviewed Minimal Criteria for Continuation Review 

Cycle Reviewed By 
 Program Specific Data 

Semester Literacy Faculty 

 The instructor for LTCY 520 will bring to the 
literacy faculty a list of students in the course who 
have demonstrated the requisite knowledge, skills, 
and dispositions required for advancement. The 
literacy faculty will discuss the recommendations 
and decide whether students are advanced to 
LTCY 521 or not.   

 Instructor completes Student Disposition Form 
 Student must score at level 3 or 4 on the Critical 

Performance meeting standards for Assessment:  
Student must demonstrate knowledge base of formal 
and informal literacy assessments and appropriate 
use of assessments; analysis and interpretation of 
assessment results, using assessment to plan 
intervention; appropriate use of assessment for 
diverse student populations.   

 Must score at the “in process” or “effective” level on 
the Clinical Observation Instrument  demonstrating 
planning, preparation, appropriate use of 
assessment, appropriate analysis of assessment 
data, record keeping, and appropriate 
recommendations for intervention.   

 Final grade must be A, B, or C.   
 Likewise, the instructor for LTCY 528 will present 

to the literacy faculty a list of students in the 
course who have demonstrated the requisite 
knowledge, skills, and dispositions required for 
advancement to the thesis or comprehensive 
literacy project stage. The literacy faculty will 
discuss the recommendations and decide whether 
to advance students or not. 

 Student must score at level 3 or 4 on the Critical 
Performance meeting Content Knowledge standard:  
Student must demonstrate a knowledge-base of 
literacy research or theory and practice connected to 
topic.    

 Final grade must be A, B, or C.   
 

Transition Point 3:  Program Exit 
Data Reviewed Minimal Criteria for Exit Review 

Cycle Reviewed By 
 Program Specific Data 

Semester Literacy Faculty 

 Both the thesis and comprehensive literacy  
project options include a presentation to a 
majority of the literacy faculty. After the 
presentation, those faculty members in 
attendance will decide by  
consensus whether or not to recommend a 
student for graduation/program exit. 

 The Literacy Culminating Assessment Rubric  
(LCAR) will be scored by the Thesis or 
Comprehensive Literacy Project chairperson.  
Student must score at the level 3 or 4 on the 
LCAR for standards as appropriate for the topic.  
Consensus from literacy faculty will determine 
student recommendation for graduation/ 
program exit.   

 
Remediation Opportunities:   
TP 1:  Candidates may request additional instruction from faculty and may resubmit Critical Performances in 
order to improve their scores.   
TP 2:  Candidates may request additional instruction from faculty and may revise and resubmit Thesis or 
Culminating Literacy Project.
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Other Key Data Collection Matrix 

Preparation Program:  MAE Literacy Education  (Advanced Preparation) 

CF Values Unit-Wide (Program-Specific) Assessment 
Program Level Data Collection Points (Courses) 

1 

 

Dispositions Dispositions Form LTCY 520 

Field Experiences & Clinical Practice Early Clinical Experience Summary Information LTCY 520 

Field Experiences & Clinical Practice Final Clinical Experience Summary Information LTCY 521 

KTS/Impacts P-12 Student Learning Capstone Assessment 
LTCY 599  

Or  
LTCY 624 

KTS/Dispositions Final Clinical Experience Evaluation  
(Clinical Observation Instrument) LTCY 521 

KTS Exit Survey LTCY 528 

Diversity* Early/Final Clinical Experience Summary Information LTCY 527 

*Please indicate the course or experience your program uses to guarantee that all candidates work with diverse students. 
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Annual Program Assessment Report Outline (Due September 15) 
Academic Year __________ 

 
1. Present your continuous assessment results in the following areas: 

 
a. Admission Data 
 
b. Course Based Assessment Data 

 
c. Clinical Experiences Data – Be sure to include dispositions assessment results, 

P-12 student diversity statistics, and results of efforts to ensure all candidates 
work with diverse students. 

 
d. Culminating Assessment Data – Be sure to include impact on P-12 student 

learning data. 
 

e. Exit and Follow Up Data 
 
 

2. Summarize the above results by Kentucky Teacher (Initial Programs) OR Program 
Standards (Advanced Programs) AND other key Conceptual Framework values.  Be sure 
to describe what the results tell you about your candidates’ progress toward/proficiency 
on each standard/CF value. 

 
 

3. Summarize your efforts to report and disseminate your results (Unit/College-wide 
meetings, department/program level meetings, written reports, presentations, etc.). 

 
 

4. Summarize key discussions and/or decisions made based on assessment results: 
 

a. Describe any assessment or data collection changes you have made/will make 
based on your assessment results. 

 
b. Describe any program curriculum or experience changes you have made/will 

make based on your assessment results. 
 

c. Describe any decisions about group/individual student progress you have 
made/will make based on your assessment results. 

 
 

 


	WKU’s Conceptual Framework represents beliefs and values that are shared by all programs that prepare university students to enter education professional fields.  These fields include:
	 Teachers in elementary, middle, and high schools
	 Library media specialists
	 Principals and superintendents
	 School counselors
	 Speech pathologists
	(03032008 version)
	Mission
	 The professional education unit of Western Kentucky University recruits, prepares, and supports school practitioners and education leaders who can facilitate the learning of all children and empower them to achieve at high levels as they become life-long learners and productive citizens in a global society.

	Vision
	 The professional education unit aspires to become a nationally recognized community of scholars who apply the best that theory, research, and experience can contribute to teaching and learning and create new knowledge that makes teaching, learning, and the operation of school more efficient and effective.


	Beliefs About Children & Schools 
	BELIEF 1
	All children can learn at high levels.

	BELIEF 2
	All children have a right to a quality education that empowers them to meet high expectations for learning as defined by a democratic society.

	Beliefs About Education Professionals 
	BELIEF 3
	Diversity in our schools adds richness to the learning environment and provides enhanced opportunities and possibilities for teaching and learning.

	BELIEF 4
	Highly effective education professionals require high levels of ability, rigorous training, and on-going development of teaching/leadership skills that include reflective decision-making.

	BELIEF 5
	Highly effective education professionals know, apply, and reflect on the effectiveness of a variety of theories, models and strategies in order to produce maximum learning for all students in all types of school contexts and cultures.

	BELIEF 6
	Highly effective education professionals interact with the home and/or community of their students to facilitate teaching and learning. 

	BELIEF 7
	Highly effective education professionals have a strong content knowledge, sound pedagogical knowledge and skills, and essential dispositions for facilitating learning and functioning as team members in schools. 
	Candidate Values…
	As Demonstrated by…


	BELIEF 8
	Highly effective education professionals utilize technology for teaching and learning, assessment management, and research to the greatest extent possible. 

	BELIEF 9
	Highly effective education professionals hold themselves accountable for their own performance by collecting, analyzing, and reporting learning results and using this information to improve performance and programs. 

	BELIEF 10
	Highly effective education units develop and maintain assessment systems that follow the continuous progress of candidates toward the achievement of high standards-based performance expectations that are clearly defined and publicly communicated. 


