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1. Continuous Assessment Results 

 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Middle Grades Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during this academic year.  Before the 
Office of Teacher Services submits their names for review and approval by the PEC, candidates 
must meet minimum requirements established by the state and/or the WKU Professional 
Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
ACT 

PPST 
Math 

PPST 
Reading 

PPST 
Writing 

GRE 
Composite 

Admission GPA 

N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 
131203-- 
Middle 
Grades Ed. 

 
40 

 
23 

 
2 

 
184 

 
2 

 
184 

 
2 

 
178 

 
2 

 
1115 

 
54 

 
3.24 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of Middle Grades Education candidates (N = 224) scoring at 
each level of proficiency on critical performances within education courses for this academic 
year.  Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially 
Met, 3 – At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

Course 1  2  3  4  

MGE 275 1% 3% 24% 72% 

MGE 385 1% 4% 42% 53% 

MGE 475 0% 0% 100% 0% 

MGE 477 0% 5% 23% 65% 

MGE 481 0% 0% 35% 65% 

 
Table 3 indicates the level of Middle Grades Education candidate (N =225) proficiency across 
critical performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving an 
overall rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the 
standards associated with the CP.  Compared to the unit-wide results, Middle Grades Education 
candidates are typically performing below average.   
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Table 3. Percent of Middle   Grades Education Candidates Scoring Proficient on CPs by KTS 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Middle Grades 
Education 

 
96 96 94 93 96 97 95 96 97 

 
96 

Unit-Wide 98 98 97 96 98 98 98 98 97 99 
*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration, 9 – Professional 
Development, 10 – Leadership 
Table 4 indicates the number of Middle Grades Education candidates (N =39 who have scored 2 
or lower (below proficiency) on critical performances during this academic year. 

 
Table 4. Middle Grades Education Candidates Scoring Below Proficient on CPs  

Student ID 
Score Student Count  

 1  2  
800259139 

 
1 1 

800272109 
 

1 1 
800363668 

 
1 1 

800430341 
 

2 2 
800579886 

 
1 1 

800591961 2 
 

2 
800602215 

 
1 1 

800004318 
 

1 1 
800022532 

 
1 1 

800216059 
 

2 2 
800259921 

 
4 4 

800297576 
 

1 1 
800321298 1 

 
1 

800326000 
 

1 1 
800357360 

 
1 1 

800417955 
 

1 1 
800418816 

 
3 3 

800439140 
 

1 1 
800451218 

 
1 1 

800494920 1 1 2 
800528339 4 

 
4 

800577604 
 

2 2 
800591937 

 
1 1 

800596208 1 
 

1 
800699635 

 
2 2 

Grand Total 9 30 39 



Middle Grade Education 2009-10 Page 3 of 11 
 

c. Clinical Experiences Data 800418816 
 

The Middle Grades Education program uses the following courses and experiences to evaluate 
candidate dispositions:    The program has identified the following courses and experiences 
where candidates report the diversity of their field experiences: MGE 275, MGE 385, MGE 475,, 
MGE 477, MGE 479, MGE 481. Fieldwork in the listed courses has been designated as the 
experience where candidates must work in settings at or above the average 11% diversity of 
the schools in the 30+ counties that represent our service area. 
 
Table 5 reports how Middle Grades Education candidates performed on dispositions as they 
entered and progressed through their program (N =113 and during their student teaching 
experience (N = 63.  Students are considered “proficient” who average at 3 or higher on each 
disposition category. 
 

Table 5. Middle Grades Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student 
Teaching 

100% 100% 100% 100% 100% 

During Student 
Teaching 

100% 97% 100% 100% 98% 

 
Over this academic year, Middle Grades Education candidates (N =111) reported demographic 
information on 111 field placements with an average of 97% ethnically diverse students and 
95% student with disabilities (based on National Center for Education Statistics and Kentucky 
Department of Education).  This ethnic diversity percentage continues to be well above the 
average 11% diversity of the schools in the 30+ counties that represent our service area.  Table 
6 reveals the percentages of field experiences with various characteristics.  Note that 
candidates could choose all the characteristics that applied for any given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments 14% 

% Candidates working with Students with Learning Disabilities 75% 
% Candidates working with Students with Moderate/Severe Disabilities 14% 
% Candidates working with Students with Emotional/Behavioral Disorders 43% 
% Candidates working with Gifted Students 75% 

% Candidates working with English Language Learners 29% 
% Candidates working with Students with  Visual Impairments 8% 
% Candidates working with Students with Hearing Impairments 8% 
% Candidates working with Students with Speech/Language Delays 20% 

% Candidates working with Students with Development Delays 7% 
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% Candidates working with Students with Autism Spectrum Disorder 20% 

% Candidates working with Students with Other Impairments 10% 
Working with Diverse Students 

% Candidates working with African American Students 94% 
% Candidates working with Native American/American Indian Students 14% 

% Candidates working with Latino/Hispanic Students 77% 
% Candidates working with Asian Students 60% 
% Candidates working with Students with Special Needs (Aggregate) 95% 
% Candidates working with Diverse Students (Aggregate) 97% 

 
Overall, as can be seen in Table 6, in 95% of their field experiences Middle Grades Education 
candidates reported working with at least one student with special needs and in 97% of their 
field experiences candidates reported working with at least one student from a diverse ethnic 
group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 
used to demonstrate candidates’ ability to impact P-12 student learning.  In particular, 
candidate performances on Assessment Planning and Analysis of Student Learning have been 
identified as key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score a 
holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 
purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 
higher.  Table 7 presents the proficiency rate for Middle Grades Education candidates (N = 49). 
 

Table 7. Initial Preparation TWS Proficiency Rates 
Program % Proficient 

Middle Grades Education 98% 
Unit-Wide 99% 

 
Because the faculty also scores TWS at the indicator level, we are able to use these scores to 
ascertain candidate success in meeting each component of the TWS.  For program evaluation 
purposes, candidates are considered successful who average at least 2.5 on a three point scale 
(1 – Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 
depicts the percentage of Middle Grades Education candidates who averaged at least 2.5 on 
the indicators for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – 
Assessment Plan, DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – 
Analysis of Student Learning, and RSE – Reflection and Self-Evaluation.   
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Table 8. Initial Preparation TWS Proficiency Rates of Middle Grades Education Candidates 
 

Program 
Teacher Work Sample Components 

CF LG AP DFI IDM ASL RSE 
Middle Grades 
Education 100% 100% 98% 98% 83% 90% 90% 
Unit-Wide 96% 98% 91% 98% 94% 87% 93% 

 
Because the TWS indicators have been aligned to Kentucky Teacher Standards, we can use 
these scores to ascertain candidate success in meeting each standard related to the TWS.  Table 
9 reports these scores as they relate to Kentucky Teacher Standards.  

 
Table 9. Percentage of Middle Grades Education Candidates who “Passed” each Teacher 

Standard 

Program 
Kentucky Teacher Standards (Measured by TWS) 

1 2 4 5 6 7 9 
Middle Grades 
Education 100% 100% 85% 96% 96% 96% 88% 
Unit-Wide 97% 98% 95% 90% 96% 95% 91% 

     (KEY for KTS:  1=Content Knowledge; 2=Designs/Plans Instruction; 3=Learning Climate;         
 4=Implements/Manages Instruction; 5=Assessment; 6=Technology; 7=Reflection; 
 8=Collaboration; 9=Professional Collaboration) 
 
Additionally, all candidates are assessed during their student teaching experience using the 
Student Teaching Evaluation form.  Table 10 reports the percentages of Middle Grades Education 
student teachers (N = 49) successful on each standard.  For program evaluation purposes, 
candidates are considered successful who average at least 2.5 on a three point scale (1 – Not 
Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.   
 

Table 10. Middle Grades Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Middle Grades 
Education 

89% 86% 90% 83% 84% 95% 84% 89% 94% 86% 

Unit-Wide 95% 90% 93% 88% 84% 94% 86% 93% 96% 89% 
(KEY for KTS:  1=Content Knowledge; 2=Designs/Plans Instruction; 3=Learning Climate; 
4=Implements/Manages Instruction; 5=Assessment; 6=Technology; 7=Reflection; 
8=Collaboration; 9=Professional Collaboration; 10=Leadership) 
 

e. Exit and Follow Up Data 
 
Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 
content exams of candidates who completed the program in the 2008-9 academic year (the 
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most recent year with complete data).  The last column allows for pass rate comparison of our 
candidates to our 2007-08 results.   
 

Table 11. Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Candidate N  

(2008-09) 
WKU  Pass Rate 

(2008-09) 
WKU Pass Rate 

(2007-08) 
MGE English Language Arts Praxis 297 100% 97% 
MGE Mathematics Praxis 20 100% 100% 
MGE Social Studies 25 84% 94% 
MGE Science 16 100% 100% 

 
Annually, the WKU Teacher Survey is sent to student teachers and alumni who potentially have 
been teaching one or more years.  Below are the results of the electronic WKU Teacher Survey 
sent to student teachers and alumni who have potentially been teaching one or more years. 
Out of a possible 419 student teachers, 410 (98%) completed the survey; out of a possible 1521 
alumni, 217 (14%) completed the survey. Survey items requested the respondent’s perception 
of WKU preparation on each of the Kentucky Teacher Standards using a scale of 1 - Poor, 2 - 
Fair, 3 - Good, and 4 - Excellent. Standards with average scores of 3 or better across items were 
considered to demonstrate acceptable program quality.  Table 12 reports Middle Grades 
Education survey results.   
 

Table 12. Average Scores on Teacher Standards Questions for Middle Grades Education 
Respondents 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Middle Grades 
Education 3.37 3.19 3.45 3.17 3.15 3.20 3.05 3.04 3.29 2.85 

Unit-Wide 3.44 3.42 3.6 3.37 3.30 3.36 3.37 3.17 3.37 3.17 
N=63 respondents 

 
Respondents were also able to provide comments if they answered “poor” for any item.  Table 
13 presents Middle Grades Education respondent comments by years of experience (0 = Student 
Teaching).  

 
 

 
 

 

Table 13. Middle Grades Education Respondent Comments 

The first column indicates number of years of experience. The zeros are most often from 
students during their initial student teaching experience.   
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EXP 

OVERALL  
RATING 

Comments 

0 2 

A course in classroom management would have been helpful.  More emphasis on implementation of 
instruction to go along with the overwhelming preparation for lesson plans would have been nice.  
More special education classes or more emphasis on IEP and 504 Plan modifications in the classroom 
would have been a big help; one class that gave an overview of different disabilities and handed out an 
example of an IEP was not enough to prepare me for a homeroom with 12 special needs students in a 
math class and a special education teacher who shows up to class when it is convenient for them, not 
the studnts. 

0 3 

I said mostly good because we were well TAUGHT how to do all of these things but I do not feel we 
were sufficiently prepared to really feel comfortable in practice with all of these things. Also, most of 
things were not ironed out until I was in the process of designing and implementing my Teacher Work 
Sample. I think WKU could have given us more simulation opportunities in our courses as a chance to 
show real growth and ability. It is very easy to fake learning and pass the classes by doing the minimum 
(as shameful as that is to say). 

0 2 

WKU really did not prepare us on what kinds of leadership activities that we would do. Also, if we did 
plan to implement a leadership activity, wku did not prepare us on how to follow up with the activity. 
Also, wku did not prepare us very well on the professional growth plan. I was very unclear to it during 
student teaching. I had to ask my cooperating teacher alot of questions. 
 

0 2 

In my opinion, I feel like I learned alot more from my cooperating teacher then I did from my teachers 
at WKU. I felt unprepared entering student teaching. In our classes, our teachers were more focused on 
the tws and not giving us ideas on how to reach our diverse children. It would also have been benficial 
to discuss alternate ways of discipling because in middle school, this is a problem. 

0 4 
Not many classes discussed leadership. When I began my leadership project for student teaching I felt 
very unprepared. Some WKU classes could spend a class or two on leadership possibilities. 

0 3 
WKU could possibly demonstrate a bit more of the technology that is used in modern classrooms. Also, 
professional growth plans should be discussed in more detail. 

0 3 
I think WKU should do a better job with Educational Psychology...get away from the theories and 
theorists and tell us what is going on with students and how to deal with it. We needed real life 
scenerios and cases...not definitions of what is wrong with them. 

3 3 

Undergrads in Middle Grades need MORE methods in CLASSROOM MANAGEMENT! It should be 
REQUIRED for all Middle Grades majors around the time they begin their Intro to MGE! I was not 
prepared by this program in terms of classroom management techniques and after three years, even 
though I have improved, it is still an area with which I struggle. 

2 3 I feel that middle grades teacher should have more time in the classroom prior to student teaching to 
better prepare for their student teaching experience. For example, Block 1, block 2, etc. 

3 3 

I believe WKU should focus more on teaching students how to actually teach students and how to 
differentiate in a class full of varying levels of kids. I found that all the busy work that we did in our 
methods classes, took away from the time that we could have been talking about ways to make the 
content more engaging or how to ensure that our students are grasping the content.  

3 2 there were no classes on classroom management. 

2 3 
Having courses that teach the technology available in the school districts would have been helpful so 
that when I was in the classroom, I wasn't trying to scramble to learn the technology instead of 
designing the instruction. 

0 3 I believe the classes students take to become teachers should also include classes on classroom 
managment. 

0 3 We could have better instruction on preparing our professional growth plan, and portfolios. We could 
use more professional development discussing higher order thinking. 
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0 3 

The two areas that I would have liked to have had more instruction in during my program at WKU are 
classroom management/discipline strategies and standard 10: opportunities to provide leadership 
within the school and community.  Otherwise, I feel like I am well-prepared to teach as a result of my 
program at WKU. 

0 4 

If you are going to use the Teacher standards as a means to determine success of your program I would 
recommend that classes that are required be somewhat based on these standards. I received a wealth 
of information in my classes but very little in regards to these standards. To place one in a class room 
for four to five visits have them write about their experiences is a valuable learning event but more can 
be done in the classroom to build on this experience and middle school Ed. students get nothing in 
classroom management or technology use. I believe that there should be more in the way of teaching 
strategies and development of assessments. 

0 3 
A class on classroom management is needed for the middle grades corriculum. How to develope 
assessements would be very useful. 
 

0 3 

1. Make planning more realistic. Give the student a specific classroom and let them plan a specific 
lesson. 2. How do you manage your time in the classroom? How can students prove they know how to 
manage their time effectively. 3. Give specific student examples and then let the WKU students 
collaborate with someone who has knowledge of collaboration. 4. In general, the more realistic these 
activities are, the better prepared students will be entering the field. 

0 3 

Other than learning how to fill out the TWS, I can't remember every discussing assessment (as far as 
evaluating data to identify learning needs) in any class. Obviously, it's common sense that if the student 
got the answer wrong, he/she needs to relearn the material. However, I think that I would have 
benefited from having the opportunity to actually learn how to best address student needs in this case. 

3 2 
WKU could have better prepared me in several of the areas by providing more "hands-on" 
opportunities within the classroom as well as more training in collaboration, special education, and 
gifted and talented areas. 

5 3 I feel that I needed a class room management course from WKU in the middle grades department. I 
took this class from my first college, but WKU did not offer this for middle grades majors. 

 
2.  Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 

Values   
 
Standard 1 (Content Knowledge) 
96 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 98%. (Table 3) 
100% of MGE program students passed this standard which is better than the 97%  pass rate for 
the Unit (Table 9) 
 
Standard 2 (Designs/Plans Instruction 
96 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 98%. (Table 3) 
100% of MGE program students passed this standard which is slightly better than the 98%  pass 
rate for the Unit (Table 9) 
 
Standard 3 (Maintains Learning Climate) 
94% of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is below the unit-wide level of 97%. (Table 3) 
 
Standard 4 (Implements/Manages Instruction 
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93 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is below the unit-wide level of 96%. (Table 3) 
85% of MGE program students passed this standard which is below the 95%  pass rate for the 
Unit (Table 9)  
 
Standard 5 (Assessment/Evaluation) 
96 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 98%. (Table 3) 
96% of MGE program students passed this standard which is much better than the 90%  pass 
rate for the Unit (Table 9) 
 
Standard 6 (Technology) 
97 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 98%. (Table 3) 
96% of MGE program students passed this standard which is the same  pass rate for the Unit 
(Table 9) 
 
Standard 7 (Reflection) 
95 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is below the unit-wide level of 98%. (Table 3) 
96% of MGE program students passed this standard which is slightly better than the 95%  pass 
rate for the Unit (Table 9) 
 
Standard 8 (Collaboration) 
96 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 98%. (Table 3) 
 
Standard 9 (Professional Development) 
88 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is slightly below the unit-wide level of 97%. (Table 3) 
100% of MGE program students passed this standard which is better than the 91%  pass rate for 
the Unit (Table 9) 
 
Standard 10 (Leadership) 
96 % of Middle Grade Education (MGE) program students are scoring proficient or higher on 
critical performances. This is below the unit-wide level of 99%. (Table 3) 
 
 
 
 
3.  Efforts to Report and Disseminate Results 
 
This report was circulated among all MGE faculty for review and comment. In addition the 
report is posted electronically for faculty to have available for review as needed when making 
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decisions regarding program analysis and recommendations for approval. This report will be 
available for review by the NCATE committee visit in spring 2011. 
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
 
It is suggested that faculty be more involved in the development of survey instruments 
provided for alumni and students so we know the specific questions that are asked. In 
addition, we request clarity on the process of survey dissemination and if follow up 
reminders are done to increase the number of alumni responses. Fourteen percent 
return is too low to make a well informed judgment for program revisions. While is 
critical to know how our student teachers perceive their preparation, that group may be 
struggling with their first semester of teaching and less objective in their views. We 
strongly encourage the survey prompt to invite all comments (positive and negative) 
rather just appealing for expanding on the lower scores. Overall, the only score below 
3.0 was in Standard 10 (Leadership) so despite some very negative comments the 
majority felt their preparation was “good”. However, we strive to increase numbers 
answering “excellent.” 
 

b. Program Curriculum or Experiences Changes Based on Assessment Results 
 

Faculty who teach the MGE courses need to work with our Field Placement Coordinator 
and examine ways to improve the field experiences so students will be allowed to have 
more teaching experiences to improve competencies and confidence before their 
student teaching semester.  The new KTS Leadership standard was the lowest scoring 
response at 2.85.  Faculty need to meet to be more definitive on where that is 
addressed in the program. A goal to improve that score to above a 3.0 for the next 
year’s review is reasonable.   

 
Since we have lost some MGE faculty through departures from WKU or in support of the 
SKYTeach Program, we have used adjuncts or one year appointments to teach courses 
while we appeal for more consistency through hiring long term tenure track positions 
for our program. In addition, we need more full time support for the extended campus 
sites to better meet the needs of our students. 

 
c. Decisions about Group/Individual Student Progress Based on Assessment Results 

 
There is little significant change in our scores from the previous year and it is apparent 
that our students feel we need to strengthen our classroom management, technology, 
and assessment areas. We need to have instructors who teach the MGE 275, MGE 385 
and MGE Methods to review Critical Performances and course content to strengthen 
content and performances related to classroom management, technology, assessment, 
and leadership standards.   
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Since the 2008-2009 review, new policies are being implemented to address any Critical 
Performance scores of 2 or less.  We will be evaluating the success of those policies later 
this year. 
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