
Elementary Education 0708 APR Page 1 of 9 

Elementary Education – Initial Preparation 

Annual Program Report  

Academic Year 2007-08 

October 14, 2009 

 

1. Continuous Assessment Results 

 

a. Admission Data 

 

Table 1 provides the average admission test scores and average admission GPAs of Elementary 

Education candidates approved by the Professional Education Council (PEC) for admission into 

initial teacher preparation programs during the 2007-08 academic year.  Before the Office of 

Teacher Services submits their names for review and approval by the PEC, candidates must meet 

minimum requirements established by the state and/or the WKU Professional Education Unit. 

 

Table 1  Approved Candidate Test Score Averages by Program 

Major Code 
ACT PPSTMath PPSTRead PPSTWrite SAT 

Admission 

GPA 

N Mean N Mean N Mean N Mean N Mean N Mean 

131202-Elementary Education 176 23 12 178 14 176 14 175 6 1128 230 3.29  

 

b. Course Based Assessment Data 

 

Table 2 provides the percentage of candidates scoring at each level of proficiency on critical 

performances within Elementary Education courses for the 2007-08 academic year.  Proficiency 

levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – At Standard, 

and 4 – Above Standard.  

 

Table 2  CP Proficiency Level Percentages 

COURSE 1 2 3 4 

ELED-345  0% 4% 96% 0% 

ELED-355  0% 7% 85% 8% 

ELED-365  1% 5% 88% 6% 

ELED-405  1% 3% 74% 22% 

ELED-406  0% 5% 84% 11% 

ELED-407  1% 5% 78% 16% 

ELED-465  0% 2% 89% 9% 

 

Table 3 indicates the level of Elementary Education candidate proficiency across critical 

performances related to the Kentucky Teacher Standards.  Candidates receiving an overall rating 

of 3 or 4 on a CP are considered to have demonstrated proficiency on the standards associated 

with the CP.  Compared to the unit-wide results, Elementary Education candidates are typically 

performing as well or better than average. 
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Table 3  Percent of Elementary Education Candidates Scoring Proficient on CPs  

by Kentucky Teacher Standards 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Elementary Ed. 94%  94% 95% 93% 95% 94% 96% 97% 91% 98% 

Unit-Wide 91%  92% 95% 92% 94% 91% 95% 98% 92% 98% 

 

Table 4 indicates the number of Elementary Education candidates who have scored 2 or lower 

(below proficiency) on 3 or more critical performances during the 2007-08 academic year. 

 

Table 4  Elementary Education Candidates (N = 25) Scoring 

Below Proficient on 3 or More CPs during 2007-08 

WKU ID 1 2 Grand Total 

800051921 1 2 3 

800219307 1 2 3 

800219855  3 3 

800298722  3 3 

800307984 1 2 3 

800317126  3 3 

800323888  3 3 

800324772  3 3 

800344698  3 3 

800351012  3 3 

800355369  3 3 

800357724 1 2 3 

800362671 1 2 3 

800366703 3  3 

800371902 1 2 3 

800439388  3 3 

800491693  3 3 

800234143  4 4 

800292438 1 3 4 

800320323  4 4 

800510525  4 4 

800328315  5 5 

800348335  5 5 

800214873  6 6 

800413250  6 6 

 

c. Clinical Experiences Data  

 

The Elementary Education program has identified the following courses and experiences to 

evaluate candidate dispositions:  EDU 250, ELED 365, and EDU 490.  The program has 

identified the following courses and experiences where candidates report the diversity of their 

field experiences:  EDU 250, ELED 345, LTCY 420, Block I, and Block II.  LTCY 420 has been 

designated as the experience where candidates must work in settings at or above the average 

11% diversity of the schools in the 31 counties that represent our service area. 
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Table 5 reports how 2007-08 Elementary Education program candidates performed on 

dispositions as they entered and progressed through their program and during their student 

teaching experience.  Students are considered “proficient” who average at 3 or higher on each 

disposition category. 

 

Table 5  Elementary Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 94% 99% 99% 99% 98% 

During Student Teaching 98% 99% 100% 99% 97% 

 

Over the 2007-08 academic year, 420 candidates reported demographic information on 1146 

field placements with an average of 22% diversity (based on National Center for Education 

Statistics).  This diversity percentage continues to be well above the average 11% diversity of the 

schools in the 31 counties that represent our service area.  Table 6 reveals the percentages of 

field experiences with various characteristics.  Note that candidates could choose all the 

characteristics that applied for any given experience.   

 

Table 6  Percentages of Field Experience by Category Types 

Context 
Mainstreamed Class Resource Room Collaboration Pullout Program Tutorial/Enrichment 

65% 18% 42% 27% 17% 

 

Working With Students With Special Needs 

Physical 

Disability 

Learning 

Disability 
Mental Disability EBD Gifted ELL 

13% 65% 8% 38% 50% 45% 

 

Working with Diverse Students  

African American Native American Latino/Hispanic Asian American Other 

83% 8% 61% 39% 35% 

 

Overall, in 83% of their field experiences Elementary Education candidates reported working 

with at least one student with special needs and in 92% of their field experiences candidates 

reported working with at least one student from a diverse ethnic group.  

 

d. Culminating Assessment Data  

 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 

strategy, all initial preparation candidates complete a culminating assessment of professional and 

pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is also 

used to demonstrate candidates’ ability impact P-12 student learning.  In particular, candidate 

performance on Assessment Planning and Analysis of Student Learning has been identified as 

key indicators of candidates’ ability related to student learning. 

 

Although in spring 2008 the Professional Education Council agreed that candidates who score a 

holistic score of at least “2 – Developing” are able to exit the program, for program evaluation 
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purposes our goal is that at least 80% of program candidates will achieve “3 – Proficient” or 

higher.  Table 7 represents two-year proficiency rates for Elementary Education candidates. 

 

Table 7  Initial Preparation TWS Proficiency Rates 
Program Type 2007-08 Rate 2006-07 Rate† 

Elementary Ed. 89% 79% 

Unit-Wide 86% 71% 

†Results are based on “independent scorers”; this and future reports will only include faculty scores.  
 

Because faculty also score TWS at the indicator level, we are able to use their scores to ascertain 

candidate success in meeting each component of the TWS.  For program evaluation purposes, 

candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 

2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Chart 1 depicts the 

percentage of Elementary Education candidates who averaged at least 2.5 on the indicators for 

each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment Plan, DFI – 

Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of Student 

Learning, and RSE – Reflection and Self-Evaluation.   

 

Chart 1  Percentage of Elementary Education Candidates who “Passed” Each TWS Factor 
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Below are these scores as they relate to Kentucky Teacher Standards (Chart 2 and Table 8). 

 

Chart 2  Percentage of Elementary Education Candidates “Passing” Each Teacher Standard 
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Table 8  Percentage of Elementary Education Candidates “Passing” Each Teacher Standard 

  KTS1 KTS2 KTS4 KTS5 KTS6 KTS7 KTS9 

ELED 92% 95% 92% 75% 81% 74% 74% 

Unit-Wide 90% 87% 88% 74% 79% 77% 75% 

 

Additionally, all candidates are assessed during their student teaching experience using the 

Student Teaching Evaluation form.  Table 9 reports the percentages of  2007-08 Elementary 

Education student teachers successful on each standard.  For program evaluation purposes, 

candidates are considered successful who average at least 2.5 on a three point scale (1 – Not Met, 

2 – Partially Met, and 3 – Met) on indicators aligned to a standard.   

 

Table 9 Elementary Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Elementary Ed. 98% 96% 98% 95% 93% 94% 95% 97% 100% 94% 

Unit-Wide 97% 94% 96% 93% 92% 94% 91% 95% 99% 92% 

 

e. Exit and Follow Up Data 

 

Table 10 delineates the Educational Testing Services reports of the pass rates on the Elementary 

Education Praxis II content exams of candidates (N=195) who completed the program in the 

2006-07 academic year (the most recent year with complete data).  The last column allows for 

pass rate comparison  of our candidates to our 2005-06 results.    

 

Table 10  Pass Rates on Content Tests for Initial Teacher Preparation 

Program/Type of  Assessment 
Code 

Number 
Candidate N  

(2006-07) 
WKU  Pass Rate 

(2006-07) 
WKU Pass Rate 

(2005-06) 

Overall Academic Content Area Exam Statistics:  392 92% 97% 

Elementary Education     

ELEM ED CURR INSTRUC ASSESSMENT 011 1 100% 100% 

ELEMENTARY ED CONTENT KNOWLEDGE 014 194 96% 95% 

 

Below are the results of the electronic WKU Teacher Survey sent to Elementary Education 

student teachers, of which 152 responded.  Survey items requested the respondent’s perception 

of WKU preparation on each of the Kentucky Teacher Standards using a scale of 1 “Poor” 2 

“Fair” 3 “Good” and 4 “Excellent.”  Standards with average scores of 3 or better across items 

were considered to demonstrate acceptable program quality.  Table 11 reports Elementary 

Education student teacher results.   

 

Table 11  Average Scores on Teacher Standards Questions for Elementary Education Candidates 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 

Elementary Ed. 3.60 3.57 3.68 3.49 3.41 3.49 3.54 3.35 3.47 3.17 

Unit-Wide 3.42 3.39 3.54 3.33 3.22 3.34 3.29 3.15 3.36 3.01 
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Respondents were also able to provide explanation if they answered “poor” for any item.  Table 

12 presents Elementary Education respondent comments.  

 

Table 12  Elementary Education Respondent Comments 

 

I think that there should be a class that deals with classroom management only. We get information on classroom management from here and there but I 
do not feel that we are prepared to handle it on our own when we start student teaching. 

In the technology area... I wish they had offered training on SmartBoards and other helpful technological areas we use in the classrooms. I also wish there 
were a list of helpful websites: www.quia.com, www.edhelper.com, etc, etc... in which we could have known about prior to student teaching. 

I think that one area WKU's teacher program could improve on is in regards to assessment and evaluating. I learned about how to create tests but very little 
about how to evaluate the outcomes and analyze the results. This is a very important skill most teachers use daily and something I think we should learn 
more about. 

WKU provides little or no information on including technology in the classroom; however they expect the teachers to include it in their lesson plans and use 
it in the classroom on a regular basis. I went into a classroom without a Smart Board and one with a Smart Board. I really knew nothing about it. 

WKU could have focused more on the professional growth plan. I don't think I've seen one of these until I student taught. They didn't focus on leadership 
within the schools enough. 

I think WKU teachers need to focus on teaching their students the way we are supposed to teach students; on their level. Multiple levels of learning are 
rarely used and differentiating for students is rarely used also. 

I think WKU should invest in ActivBoards for the 'teachers' to use so they can be better prepared for their classrooms. 

I feel that WKU limited the definition of technology when it come to education. It was very limited to PowerPoint presentations and Internet use. I would 
have liked to have been shown more diverse ways to integrate technology into the classroom and more diverse ways that my students can use technology 
in the classroom. 

Assesses and communicates learning results was barely focused on in the classes at WKU. WKU needs to take the time to teach elementary educators 
how to do this, I have had to seek outside help to better understand this standard. I struggle to find ways to communicate learning results to my students as 
a student teacher because I have no prior knowledge to draw from. I felt completely unprepared to meet this standard. 

We never really discussed too much how to incorporate student use of technology. Until student teaching, it never really was considered- and my student 
teaching was done in a school where the overhead projector was the most "technological" piece of equipment in the classroom. A professional 
development perhaps 

I feel that we would benefit from having more common classroom knowledge. Like what to do if a student breaks an arm. Or what are your rights if a parent 
has a problem with you. I think that most of what we did was helpful, but I think we needed more of real classroom experience prior to student teaching. 

Time management is a difficult obstacle to overcome, especially in the student teaching semester. It would have been nice to have had a couple of class 
discussions in Block II or Student Teaching Semester where we discussed time management and what to do in the event that time runs out and content is 
not covered. WKU has done an excellent job of preparing future teachers to over plan instruction, but with that, it is hard to discern what should stay and 
what should go. 

Identifying students whose learning could be helped by collaboration.  I was taught about collaborating with other teachers and professionals in the building, 
but I was never instructed on how to tell if a student could benefit from collaboration. I would liked to have been given some tips about how to tell if a 
student needs extra help. -Questioning strategies- I was taught that I need to ask higher-order thinking questions, but I do not feel like I was taught HOW to 
ask higher order thinking questions. Some strategies for coming up with questions would have been helpful. 

I feel like I needed examples of good Higher Order Thinking strategies and techniques. I didn't get any information about how to identify my weaknesses for 
a professional growth plan and how to go about finding resources to help me. 

The is not a lot of focus for identifying leadership opportunities or activities for professional development and growth. 

Had an extra course on these particular items. 

This is something we get better at while we are in the classroom 

I didn't answer poor for anything, but I wish I could have had more opportunities to use existing resources. I feel like most of the program taught me how to 
"reinvent the wheel" instead of how to use existing resources. During student teaching, it was very overwhelming because I felt like I had to "reinvent the 
wheel" for everything. Other than that, I feel the program was very helpful! Thanks! 

I feel like I needed examples of good Higher Order Thinking strategies and techniques. I didn't get any information about how to identify my weaknesses for 
a professional growth plan and how to go about finding resources to help me. 
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2.  Summary of above results by Kentucky Teacher and other key Conceptual Framework values.   

 

Overall, from the data collected pertaining to student performance on the Kentucky Teacher 

Standards, students in the elementary undergraduate program are performing very well. Our 

students are sought after in the region’s state districts as well as other states. WKU graduates 

have a reputation of being well prepared. Our graduates are performing well on the critical 

performance indicators and the elementary faculty staff will continue to monitor and update 

those critical performance expectations to meet current research and best practices in the field of 

elementary education. 

 

From observing all the data it is apparent the Elementary Education students enrolled in the 

initial program have demonstrated proficiency in all 10 Kentucky Teacher Standards. By 

referring to Table 2, results indicate that the critical performances proficiency levels are high. 

During the 2007/2008 school year, overall 3% of the elementary education students scored 1 

(Not Met), 31% of the students scored 2 (Partially Met). The two lowest percentages for level 3 

were 74% and 78%, and the highest percentage of students who scored level 4 was 22% in 

mathematics. This is high in comparison to the other courses in the elementary education 

program. 

 

The percentages in Table 8 indicate that elementary education candidates scored in the average 

range on Standards 5, 7, and 9. The percentages ranged from 74% to 81% on these standards. 

According to Table 7, the TWS Proficiency Rate jumped from 79% to 89% from 2006/2007 to 

2007/2008. In addition, Table 10 indicates that 100% of teacher candidates passed the 

Elementary Education Curriculum Instruction Assessment portion of the Praxis and 95% passed 

the Elementary Education content Knowledge portion of the test.  According to the survey data 

presented in Table 11, ELED graduates reported “Good” preparation on all 10 Teacher 

Standards. The percentages in Table 12 indicate that there was a large increase in percentages for 

proficiency rates. The percentages for Standards 5 increased from 75% to 93%, Standard 7 

increased from 81% to 95%, and Standard 9 increased from 74% to 100%. The only large 

increase in proficiency of Kentucky Teacher Standards unit-wide was Standard 9 which 

increased from 77% to 99%. This indicates that the elementary candidates have a high proficient 

rate in regard to the Teacher Standards. 

 

3.  Efforts to Report and Disseminate Results 

 

Information about the Teacher Work Sample (which covers most of the Teacher Standards), the 

senior project of all education majors, has been shared with the university community at 

Engaging the Spirit workshops. Information is regularly shared at faculty meetings, through 

discussions of course content, critical performances, and Teacher Standards. A committee has 

been formed to take this information and write a Unit Action Plan. The faculty reviews the plan 

as well as other reports. The elementary faculty members meet from time to time to discuss 

changes in the program, especially with critical performances. Individuals have made their own 

decisions regarding changes to courses, based on student evaluations, and discussions among 

faculty members. Besides sharing assessment results within the elementary education program, 

results are also disseminated to the appropriate officials at WKU. Faculty members have also 

used the data for presentations at state and national conferences. 
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4.  Key Discussions and/or Decisions Made Based on Assessment Results 

 

a. Describe any assessment or data collection changes you have made/will make based on 

your assessment results. 

 

1. It is recommended that an Assessment Coordinator be appointed to oversee the 

collection and dissemination of data to facilitate program faculty discussions. 

2. Discussions on how much and how many times should the critical performances be 

revised before posting, and how does this affect the level assigned. 

3. Improved critical performances, as some courses had too many and some overlapped 

4. Discussions on why some courses have a high percentage of students who scored a 

level 4 on critical performances. 

5. Discussion on how to remediate students who score a level 1 or 2 on their critical 

performance(s). 

6. Discussion of ways to help students attain proficiency on the Teacher Work Sample. 

 

b. Describe any program curriculum or experience changes you have made/will make based 

on your assessment results. 

 

1. Continue to strengthen program by having 100% proficiency goal in all 10 Teacher 

Standards. 

2. Discuss how to help students feel more adequately prepared to address Teacher 

Standard 10 (Leadership). 

3. Address concerns of students about a) classroom management, b) technology, c) 

assessment and evaluation, d) developing professional growth plans, e) high order 

questioning skills, and f) collaboration. 

4. Examine course syllabi to determine where classroom management could be 

implemented. 

5. Introduce more technology into Block 1 courses, including instruction with hand-held 

devices, Facebook, Twitter, and other interactive devices. 

6. Introduce professional growth plans into a course, such as EDU 489. 

7. Have more emphasis on how to assess and evaluate all children, with particular 

emphasis on children with exceptionalities and ELL students. 

8. Examine course content to determine how higher order thinking questions are 

addressed. 

9. Discuss different types of collaboration with students. 

 

c. Describe any decisions about group/individual student progress you have made/will make 

based on your assessment results. 

 

1. A unit-wide system to assist students who do not demonstrate proficiency needs to be 

developed (build a system of scaffolding to facilitate individual growth, development 

and success). 

2. Increase the use of technology, particularly focusing on ways the preservice teacher 

can integrate it for student use. 
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3. Students need to be made aware that critical performance scores can keep them from 

student teaching. 

4. Provide more one-on-one feedback to students to advise them of their deficiencies. 


