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Literacy, MAE 

Annual Program Assessment Report 

Academic Year 2007-08 

September 15, 2008 

 

1. Present your continuous assessment results in the following areas: 

 

Based on the assessment data below, the MAE-Literacy program made the following changes 

during the 2007-2008 academic year: 

 

 Changes to LTCY 528 to focus more deeply on research methodology  

 Prerequisites added to some courses (LTCY 528 is a prerequisite to LTCY 522)  

 Inclusion of Field Summary Form to track location and student populations being served in 

Clinical and field experiences (LTCY 520, LTCY 521, LTCY 527) 

 Alignment of LTCY 520 and LTCY 521 Diagnostic Observation Feedback Form and the 

Intervention Observation Feedback Form with KTS and IRA Advanced Standards for 

Advanced Reading Professionals  

 Alignment of LTCY 524 Content Area Observation Form with KTS and IRA Advanced 

Standards for Advanced Reading Professionals 

 Alignment of LTCY 523 Diagnostic Reading Procedures for Classroom Teachers with KTS 

and IRA Advanced Standards for Advanced Reading Professionals via the Clinical 

Evaluation for Diagnostic Reading 

 Addition of Students Dispositions Rating Form in LTCY 520  

 Addition of the Professional Development Form in LTCY 527 

 Development of Graduate Exit Survey (http://www.pampetty.com/gradsurvey.htm) and 

mid/post surveys for graduate courses (http://www.pampetty.com/surveygeneral.htm)   

 Leadership focus enhanced in LTCY 520, LTCY 521, LTCY 524, and LTCY 527 to more 

specifically prepare students for leadership roles as Advanced Reading Professionals.   

 Web-Based Content Area Reading Strategies (WB – LTCY 524) rubric newly aligned to 

reflect KTS 6 (Technology).   

 Strategic Plan (SP – LTCY 527) restructured to focus more deliberately on collaboration 

with other colleagues.   

 

a. Admission Data 

 

The LTCY graduate program admitted 11 students in the 2007-2008 academic year. The average 

GAP score of students applying for their master’s degree was 2846. The CEBS minimum GAP 

score for admission is 2200 while the LTCY program minimum GAP score for admission is 

2300. The average overall GRE score was 843 and the average GRE Analytical Writing score 

was 4.1 (3.5 required for admission). One student was admitted through the alternate admission 

process. 

 

b. Course Based Assessment Data 

 

In the fall 2007 and spring 2008 semesters 8.64% of graduate students earned a score of level 2, 

while 30.86% of the graduate students earned a score of at least Proficient (3) on the critical 

http://www.pampetty.com/gradsurvey.htm
http://www.pampetty.com/surveygeneral.htm
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performances for the course courses while 60.49% earned an Exemplary (4) score. Assessment 

measures of critical performances for core courses by Kentucky Teacher Standards are as 

follows: 

 

Critical Performance Scores by Kentucky Teacher Standards  

KTS # 2 3 4 Grand Total % Proficient 

KTS 1 Content Knowledge 6.15% 38.46% 55.38% 100.00% 94% 

KTS 2 Designs/Plans 0.00% 40.00% 60.00% 100.00% 100% 

KTS 4 Implements/ Manages 20.00% 20.00% 60.00% 100.00% 80% 

KTS 5 Assessment 0.00% 16.67% 83.33% 100.00% 100% 

KTS 7 Reflection 0.00% 40.00% 60.00% 100.00% 100% 

KTS 10 Leadership 44.44% 11.11% 44.44% 100.00% 56% 

KTS 6 Technology 20.00% 20.00% 60.00% 100.00% 80% 

KTS 8 Collaboration 44.44% 11.11% 44.44% 100.00% 56% 

KTS 9 Professional 
Development 44.44% 11.11% 44.44% 100.00% 56% 

Grand Total 14.93% 28.36% 56.72% 100.00% 85% 

 

c.  Clinical Experiences Data – Be sure to include dispositions assessment results, P-12 

student diversity statistics, and results of efforts to ensure all candidates work with 

diverse students. 

 

The Literacy program collects assessment data for teaching dispositions, student population, 

performance by learned society standards, and content knowledge and skills gained through 

clinical experiences.  These data are gathered for all students in LTCY 520 clinical course (data 

collected reflects students in the MAE-Literacy Education program and in the EDS School 

Psychology program enrolled in LTCY 520).  Our recommendation to tech support for next year 

is that we be able to report only disposition scores from students in LTCY 520 who are in the 

MAE-Literacy Education program. To date data collected include information on the cultural 

and linguistic diversity of pupils in those settings, activities associated with professional 

standards (KTS) standards, student evaluations aligned with these standards, and evaluations of 

students’ teaching dispositions (levels 1 and 2). Data are as follows: 

 

Dispositions  

Level 1 

Student Disposition Assessment 
100% of assessments of 12 practicum students in fall 2007* 

Indicator 
Target Surpassed 

Standard but 

not Target 

At 

Standard 

Not Quite at 

Standard 

Below 

Standard 

Not 

Observed 

a. Values learning: Attendance 100%      

b. Values learning: Class participation 100%      

c. Values learning: Class preparation 90% 10%     

d. Values learning: Communication 85% 15%     

e. Values personal integrity: Emotional control 100%      

f. Values personal integrity: Ethical behavior 100%      
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g. Values diversity 100%      

h. Values collaboration 100%      

i.  Values professionalism: Respect for school rules, 

policies, and norms 
100%      

j.  Values professionalism: Commitment to self-

reflection and growth  
100%      

k. Values professionalism: Professional development 

and involvement 
100%      

l.  Values professionalism: Professional responsibility 100%      

 
 

LTCY 

Course 

Number 

Field 

Hours 

Summary of  

Student  

Population Served  

Clinical and Field Experiences in LTCY 

Program 

520 12 Caucasian               85% 

African American  10%                    

Hispanic/Latino       5%  

Clinical diagnostic services (Diagnostic Report)  

521  15 Caucasian               95% 

African American   5% 

Clinical Intervention services (Intervention Report)  

523 15 Caucasian               49% 

African American  18% 

Asian                      14% 

Other                      19% 

Clinical Assessment and Intervention plan (Learner 

Dimensions Case Study) 

524 15 Caucasian               56% 

African American  14% 

Asian                      14% 

Other                      16% 

Clinical development and implementation of 

Student Success Plan in Content Area Reading  

527 8 Caucasian                 4% 

African American  96% 

Field experience (Housing Authority of Bowling 

Green) as component of Strategic Plan to Address 

Literacy Issue 

 

Students engage in a minimum of 65 hours of clinical and field experiences in the LTCY 

program. Students are specifically placed in settings that allow them to work with diverse 

populations. These requirements ensure that all students complete field observations in one or 

more culturally or linguistically diverse setting. LTCY 520 (Clinical Diagnosis of Reading 

Variability) is a required course for all candidates in the MAE-Literacy program.  The course is 

designed to present clinicians with an introduction to the field of diagnostic assessment 

intervention and research while simultaneously extending their knowledge of the literacy process 

so that their skills are sufficient to make decisions about appropriate tools and strategies for 

clinical assessment and instruction.  Clinicians are taught to be reflective in their current 

practices and to adapt and/or modify existing tools and methodologies to provide a good 

instructional match for each learner based on results of a variety of assessments.  Further, this 

course reflects the belief that the most important factor in effective assessment and instruction of 

literacy is the knowledge base and its application usage by the teacher.  Clinicians focus on the 

design and implementation of reading/literacy on-going assessment as needed for elementary, 

middle, or high school students who have been identified as experiencing difficulty with reading 

and/or literacy skills.  
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Direct observation of all clinicians is used as one measurement of determining candidates’ 

abilities to assess and analyze student learning, make appropriate adjustments to instruction, 

monitor student learning, and develop and implement meaningful learning experiences.  

Additionally, written assignments, cognitive tests, performance events, as well as the ability to 

implement appropriate literacy assessment and analyze data to provide a diagnosis for the 

implementation of appropriate literacy intervention and instruction are utilized. Candidates must 

achieve minimum competency.  Otherwise, the courses must be repeated. 

 

LTCY 521 (Reading Intervention) is a required course for all candidates in the MAE-Literacy 

program.  This course provides graduate students with an opportunity to develop and implement 

an intervention program for a child or children based upon various assessment measures.  The 

experience expands current understanding of theory, pedagogy, and specifically, a variety of 

reading intervention methods. In addition, the experience leads to an improved ability to identify 

reading problems, provide ongoing assessment, and design appropriate intervention programs 

based on previous and ongoing diagnostic assessment. The classroom and clinical experiences 

are designed to increase the graduate student's aptitude in helping all children acquire reading 

and writing skills. To achieve these goals, clinicians are encouraged to be reflective of current 

practices and adapt and/or modify existing tools and methodologies to provide a good 

instructional match for each learner.   

 

Assessment in this required course includes written assignments, performance events, and 

inquiry opportunities and tasks as well as the ability to implement appropriate literacy 

assessment and analyze data to provide a diagnosis for the implementation of appropriate literacy 

intervention and instruction. Pre-assessment and post-assessment data is analyzed to identify the 

reading growth and achievement gains of K-12 clients.  Graduate students must achieve 

minimum competency, otherwise the course must be repeated. 

 

Data gathered from these assessments allow instructors to determine if candidates understand the 

role of assessment and intervention in literacy instruction.  All candidates much demonstrate 

competency in these areas.  Otherwise, the courses must be repeated.    A practicum experience 

was incorporated into LTCY 524 – Reading in the Content Areas in order to provide supervised, 

authentic teaching experiences with content area reading strategies.  In addition, LTCY 523 

engages students in clinical experiences with adult literacy learners.  Both LTCY 524 and LTCY 

523 allow for practicum experiences both on campus and at other educational settings, such as 

the Housing Authority of Bowling Green and Adult Education Centers in the Warren County 

area.   LTCY 527 places graduate students with diverse populations of students at the Housing 

Authority of Bowling Green’s summer program.   

 

d. Culminating Assessment Data – Be sure to include impact on P-12 student learning 

data. 

 

Graduate students in the MAE-Literacy Education program complete either a Thesis or 

Comprehensive Literacy Project (non-thesis). In 2007-2008 the literacy program provided 

extensive clinical programs and services in reading diagnosis, and intervention services for 

public schools and the community.  Graduate students provided one-on-one reading evaluation, 

diagnostic, and intervention services for a total of 32 elementary students, 5 middle school 
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students, and 3 high school students in a clinical and/or classroom setting.  In the LTCY Clinic 

the clinicians met weekly with each client for seven months.  K-12 learners receiving reading 

diagnostic and intervention services in the clinic made an average gain of 2.5 reading levels 

(increased 2.5 grade levels in reading).  One student who completed her thesis research shared 

findings with classroom teachers who were subjects in the study and discussed implications for 

instruction to improve student learning.  Culminating Literacy Projects were shared on the 

Internet (http://www.wku.edu/~elizabeth.piel/projects.html, 

http://www.wku.edu/~charity.stoops815/, 

http://www.warren.k12.ky.us/~dlasala/Home/RealWorldLiteracy.html)  and through print 

documents made available to schools where the projects took place.  To further disseminate 

resources and research findings, the on-line WKU “Literacy Network News” monthly newsletter 

is being developed and will be made available to all school literacy leaders, classroom teachers, 

and curriculum specialists in Kentucky.   

 

e. Exit and Follow Up Data  

 

All students graduating from the MAE-Literacy Education program in the spring 2008 semester 

participated in a Graduate Exit Survey.  100% of students surveyed responded providing the 

following data: 

 
Survey Prompts  

% of Students Full-time classroom teachers 100% 

 

Satisfaction with program  
Not  1 2 Some  3 4 Extremely  5 

    100% 
 

Instructional Planning    20% 80% 
 

Instructional Delivery    20% 80% 
 

Student Assessment   20% 20% 60% 
 

Management of Literacy Instructional Settings    20% 80% 
 

Integration of Technology     100% 
 

Collaboration with Other Colleagues    20% 80% 
 

Collaboration with Parents     100% 
 

Teacher Leadership Roles    20% 80% 
 

Reflective Practice    20% 80% 
 

Individualized Instruction     100% 
 

Knowledge/application of reading and writing methods     100% 
 

Emergent literacy     100% 
 

Literacy learning for diverse learners     100% 
 

Function quality literature children/adolescent literacy     100% 
 

Social, cultural, and political contexts/ literacy learning     100% 
 

 

All students graduating in May 2008 (Exit Survey) indicated that they use the knowledge and 

skills they obtained from the MAE-Literacy program to provide better instruction for their 

students in their classrooms.  One student indicated that she also plans to use her 

knowledge/skills to further her education by pursuing a doctoral program.  All graduating 

students indicated that their reading instruction has changed (and improved) as a result of their 

learning in the MAE-Literacy program.  Students provided examples of those changes including:  

1) more expertise in selecting reading materials; 2) more confidence in providing individualized 

instruction; 3) more culturally responsive teaching.   

http://www.wku.edu/~elizabeth.piel/projects.html
http://www.wku.edu/~charity.stoops815/
http://www.warren.k12.ky.us/~dlasala/Home/RealWorldLiteracy.html
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The LTCY faculty conducts biennial post-graduate and employer surveys and focus groups to 

determine the effect of the LTCY program at WKU on graduate performance as classroom 

teachers, literacy coaches, and Advanced Reading Professionals (first scheduled for 2009).  

 

2. Summarize the above results by Kentucky Teacher (Initial Programs) OR Program 

Standards (Advanced Programs) AND other key Conceptual Framework values.  Be 

sure to describe what the results tell you about your candidates’ progress 

toward/proficiency on each standard/CF value. 

 

LTCY students are assessed using the Kentucky Teacher Standards.  Results from the fall 

2007/spring 2008 semesters are as follows: 

 

KTS # 2 3 4 Grand Total % Proficient 

KTS 1 – Content Knowledge 6.15% 38.46% 55.38% 100.00% 94% 

KTS 2 – Designs/Plans 0.00% 40.00% 60.00% 100.00% 100% 

KTS 4 – Implements/ Manages 20.00% 20.00% 60.00% 100.00% 80% 

KTS 5 - Assessment 0.00% 16.67% 83.33% 100.00% 100% 

KTS 7 – Reflection  0.00% 40.00% 60.00% 100.00% 100% 

KTS 10 - Leadership 44.44% 11.11% 44.44% 100.00% 56% 

KTS 6 - Technology 20.00% 20.00% 60.00% 100.00% 80% 

KTS 8 – Collaboration  44.44% 11.11% 44.44% 100.00% 56% 

KTS 9 – Professional Development  44.44% 11.11% 44.44% 100.00% 56% 

Grand Total 14.93% 28.36% 56.72% 100.00% 85% 

 

These results indicate that our graduate students are proficient in their performances as advanced 

reading professionals as measured by the KTS.  LTCY students are at the standard or above in 

student dispositions toward teaching as established by the College of Education and Behavioral 

Sciences.  LTCY students consistently perform well in KTS 1 (Knowledge of Content), KTS 2 

(Designs/Plans Instruction), KTS 5 (Assesses and Communicates Learning Results), and KTS 7 

(Reflects/Evaluates Teaching/Learning).  Data also indicate a need for strengthening preparation 

in KTS 10 (Leadership), KTS 8 (Collaboration) and KTS 9 (Professional Development).   

 

Results regarding each Kentucky Teacher Standard is summarized below:   

 

Summary by KTS 1:  Content Knowledge  

 

Critical performance scores indicate that 94% of our students scored at level 3 or 4 (on a 4 point 

scale)  indicating students are able to successfully reflect content knowledge in course 

requirements.  This is reflected again in the Exit Survey with students indicating a level 4 or 5 (5 

= extremely satisfied) with their preparation in areas relating to content knowledge (B.11, B.12, 

B.14).  Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of 

students ranked either at level 3 or 4 (4 point scale) indicating this standard was met in either the 

Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  

These results tell us that we are providing sound instruction in content knowledge within our 

MAE-Literacy Education Program.   
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Summary by KTS 2:  Designs/Plans 

 

Critical performance scores for this standard indicate that 100% of our students scored at level 3 

or 4 (on a 4 point scale).  Exit Surveys administered to students graduating in spring 2008 

indicate that all responses related to Designs/Plans (B.1, B.10, B.13) fell within levels 4 or 5 (5 = 

extremely agree) rating how confident students feel in these areas.  Scores on the Literacy 

Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at level 3 

or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy Project 

(CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599). Additional information regarding 

students’ abilities to design and plan instruction was gathered through the following observation 

instruments:   

LTCY 520 – Clinical Observation Instrument   

LTCY 521 – Clinical Observation Instrument  

The Clinical Observation Instruments are used to assess student performance and as a means to 

provide immediate feedback to students.  These results tell us that we are providing what our 

students need in terms of designing and planning for instruction.   

 

Summary by KTS 4:  Implements/Manages  

 

Instruments used to measure this standard include the critical performance for LTCY 523 

(Learner Dimensions Case Study).  Data from spring 2008 indicate an 80% proficiency rate, with 

60% of students ranking at level 4, 20% at level 3, and 20% at level 2.  These data indicate that 

students may need more guidance in and emphasis on implementing and managing instructional 

situations.  To address this, a new instrument, Clinical Evaluation for Diagnostic Reading, has 

been implemented to ensure alignment with KTS and IRA standards and to provide students with 

immediate feedback.  The Clinical Evaluation for Diagnostic Reading is a combination of lesson 

plans, observations, and reflections from each clinical session designed to support student growth 

and understanding of elements within the Learner Dimensions Case Study.  Scores on the 

Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at 

level 3 or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy 

Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).   

 

Summary by KTS 5 – Assessment  

 

Instruments used to measure this standard include the critical performance for LTCY 520 

(Diagnostic Report).  Data from fall 2007 indicate an 100% proficiency rate, with 83% of 

students scoring at level 4 and 17% of students scoring at level 3 (4 point score).  These data 

indicate that students are performing very well in understanding, administering, and synthesizing 

formal and informal assessments.  The Exit Survey all students indicating satisfaction with the 

assessment instruction (B.3) they received in the MAE-Literacy program at a level 4 or 5 (5 = 

extremely satisfied) with the exception of one student who indicated a level 3 (somewhat).  

Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students 

ranked either at level 3 or 4 (4 point scale) indicating this standard was met in either the 

Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599). 

Overall, the results of these assessments indicate that we are preparing our students in terms of 

the KTS for assessment.   
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Summary by KTS 7 – Reflection  

 

Critical performances used to measure this standard indicate that 100% of students score either at 

level 3 or 4 (4 point scale).  The Diagnostic Journal Reflection (LTCY 520) and the Weekly 

Session Summaries (LTCY 524) provide students further opportunities to reflect on their 

learning and data from these instruments provide opportunities for instructors to assess students’ 

strength in being able to critically reflect their own teaching and learning.  Scores on the Literacy 

Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at level 3 

or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy Project 

(CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599). Additionally, instructors provide 

immediate feedback to these reflective submissions as the Diagnostic Journal Reflections and 

Weekly Session Summaries are assessed.  Exit Surveys from our recent graduates indicate 100% 

of students rating the MAE-Literacy program in terms of their preparation to “reflective 

practice” (B.9) at level 4 or 5 (5 = Extremely Satisfied).  The results of the assessment measures 

for KTS 7 – Reflection indicate that we are meeting this standard at the highest level. 

 

Summary by KTS 10 – Leadership 

 

Critical performance results for this standard indicate only a 56% proficiency level with 44% at 

level 4, 11% at level 3, and 44% at level 2 (4 point scale).  The Exit Survey indicates 100% of 

students ranking their preparation for leadership at level 3 (20%) or level 4 (80%). Scores on the 

Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at 

level 3 or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy 

Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  The Diagnostic Report 

(DR - LTCY 520) and the Intervention Report (IR - LTCY 521) provide students will additional 

opportunities to develop and strengthen leadership qualities as literacy professionals.  Both 

reports are assessed with feedback provided to students and overall scores used to determine 

students’ leadership skills strengths and weaknesses.  While students score well on the course-

based assessments (DR, IR) and indicators from the Exit Survey were strong, the Critical 

Performance scores show areas of need.  To address these needs, more specific focus on 

leadership was incorporated in LTCY 520, LTCY 521, LTCY 524, and LTCY 527 to more 

specifically prepare students for leadership roles as Advanced Reading Professionals.   

 

Summary by KTS 6 – Technology 

 

Critical performances for this standard indicate an overall 80% proficiency, with 60% scoring at 

a level 4, 20% at level 3 and 20% at level 2 (4 point scale).  Additional data not reflected in the 

critical performance scores were gathered through the Web-Based Content Area Reading 

Strategies (WB - LTCY 524).  These assignments were scored, but previous rubrics did not align 

with KTS.  Newly developed rubrics now align with KTS 6 and data will be available on those 

alignments starting in fall 2008.  Scores on the Literacy Culminating Assessment Rubric (LCAR) 

indicate that 100% of students ranked either at level 3 or 4 (4 point scale) indicating this standard 

was met in either the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the 

Thesis (LTCY 599).  Exit Survey data reflect that 100% of graduates believe they are prepared to 
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integrate technology into teaching and learning at level 5 (extremely satisfied).  These finding 

indicate that we are meeting KTS 6 at the highest level of performance.  

 

Summary by KTS 8 – Collaboration 

 

Critical performance scores for this standard a 56% proficiency level, with 44% at level 4, 11% 

at level 3, and 44% at level 2 (4 point scale).  These data reflect scores on the Strategic Plan (SP) 

in LTCY 527.  Exit Survey information indicates 100% of graduates ranking “collaboration with 

other colleagues” and “collaboration with parents” (B.6, B.7) at the level 4 or 5 (5 = extreme 

satisfaction).  Scores on the Literacy Culminating Assessment Rubric (LCAR) indicate that 

100% of students ranked either at level 3 or 4 (4 point scale) indicating this standard was met in 

either the Culminating Literacy Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 

599).  While other measures show strength, the CP scores for the Strategic Plan indicate a need 

to improve in this standard.  To address this need the Strategic Plan (SP – LTCY 527) will be 

restructured to focus more deliberately on collaboration with other colleagues (effective spring 

2009).   

 

Summary by KTS 9 – Professional Development  

 

Critical performance scores for this standard a 56% proficiency level, with 44% at level 4, 11% 

at level 3, and 44% at level 2 (4 point scale).  These data reflect scores on the Strategic Plan (SP) 

in LTCY 527.   The “open response” question on the Exit Survey related to how students 

participate in professional development include the following responses:  through extensive 

professional reading; staying informed through electronic resources; through formal professional 

development opportunities offered through local school, state and national venues;  and 

memberships in professional organizations.  These responses are consistent with what Advanced 

Reading Professionals should be noting regarding professional development.  Scores on the 

Literacy Culminating Assessment Rubric (LCAR) indicate that 100% of students ranked either at 

level 3 or 4 (4 point scale) indicating this standard was met in either the Culminating Literacy 

Project (CLP – LTCY 522 and LTCY 624) or the Thesis (LTCY 599).  While other measures 

show strength, the CP scores for the Strategic Plan indicate a need to improve in this standard.  

To address this need the Strategic Plan (SP – LTCY 527) will more specifically include 

provisions for learners to plan for their own professional development (effective spring 2009).  

Additionally, the Professional Development Form (PDF - LTCY 527) has been developed and 

will be in place for the summer 2009 course offering.  

 

3. Summarize your efforts to report and disseminate your results (Unit/College-wide 

meetings, department/program level meetings, written reports, presentations, etc.). 

 

In the spring of 2008 the LTCY faculty met and reviewed all assessment data in relation to 

Kentucky Teacher and International Reading Association standards. During these meeting 

faculty made suggestions for reporting and improving reports and disseminating results.  The 

LTCY program webpage has been updated to reflect program changes, a monthly newsletter 

highlighting successes in our program (including highlighting our students’ successes), and a 

webpage will be developed to share the newsletter electronically to reach a large audience.   
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The LTCY faculty plans to review these results with the LTCY Advisory Council at the fall 2008 

meeting. Suggestions for improvement and other ways to gather data will be discussed with the 

practitioners, students and faculty who comprise the advisory council.  

 

4. Summarize key discussions and/or decisions made based on assessment results: 

 

a. Describe any assessment or data collection changes you have made/will make based 

on your assessment results. 

 

 Inclusion of Field Summary Form to track location and student populations being served in 

Clinical and field experiences (LTCY 520, LTCY 521, LTCY 527) 

 Alignment of LTCY 520 and LTCY 521 Diagnostic Observation Feedback Form and the 

Intervention Observation Feedback Form with KTS and IRA Advanced Standards for 

Advanced Reading Professionals  

 Alignment of LTCY 524 Content Area Observation Form with KTS and IRA Advanced 

Standards for Advanced Reading Professionals 

 Alignment of LTCY 523 Clinical Evaluation for Diagnostic Reading with KTS and IRA 

Advanced Standards for Advanced Reading Professionals via the Clinical Evaluation for 

Diagnostic Reading 

 Addition of Students Dispositions Rating Form in LTCY 520  

 Addition of the Professional Development Form in LTCY 527 

 Development of Graduate Exit Survey (http://www.pampetty.com/gradsurvey.htm) and 

mid/post surveys for graduate courses (http://www.pampetty.com/surveygeneral.htm)   

 Web-Based Content Area Reading Strategies (WB – LTCY 524) rubric newly aligned to 

reflect KTS 6 (Technology).   

 

b. Describe any program curriculum or experience changes you have made/will make 

based on your assessment results. 

 

 Changes to LTCY 528 to focus more deeply on research methodology  

 Prerequisites added to some courses (LTCY 528 is a prerequisite to LTCY 522)  

 Leadership focus enhanced in LTCY 520, LTCY 521, LTCY 524, and LTCY 527 to more 

specifically prepare students for leadership roles as Advanced Reading Professionals.   

 Strategic Plan (SP – LTCY 527) restructured to focus more deliberately on collaboration 

with other colleagues.   

 

c. Describe any decisions about group/individual student progress you have made/will 

make based on your assessment results. 

 

With access to data from the Electronic Portfolio System we are now able to gauge individual 

student progress and to be alerted to problems within courses or deficiencies related to standards.  

This information enables Literacy faculty to provide more one-on-one feedback to students, to 

advise students toward certain courses that will help enhance their progress in the MAE-Literacy 

program, and put support systems in place for students who have one or more critical 

performances scoring below level 3.  Once students who are struggling with critical 

performances are identified, a system of scaffolds is put into place to facilitate individual student 

http://www.pampetty.com/gradsurvey.htm
http://www.pampetty.com/surveygeneral.htm
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growth, development and success within the program.  Additionally, there are three “check 

points” built into the MAE-Literacy assessment plan:  1)  after students complete LTCY 520 

they must be recommended to the Literacy Faculty as capable candidates to enroll in LTCY 521; 

2) after students complete LTCY 528 they must be recommended to the Literacy Faculty as 

capable candidates for enrollment in the thesis (LTCY 599) or Comprehensive Literacy Project 

(LTCY 522, LTCY 624); and 3) after students complete their thesis (LTCY 599) or 

Comprehensive Literacy Project (LTCY 522, LTCY 624) they  must be recommended to the 

Literacy Faculty as candidates for graduation from the MAE-Literacy program.   

 

 

 


