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Section 4. Substantive Changes

Describe any of the following substantive changes that have occurred at your institution or 
unit during the past year:

1. A change in the name of the unit or institution.

2. The status of the institution (e.g., campuses merged, campuses separated, etc.).

3. Changes in key personnel, particularly the unit head, NCATE coordinator, or university/college president.

4. The addition and/or removal of programs.

5. The addition or removal of a level of preparation (e.g., addition of a master's degree or doctoral program).

6. Changes in program delivery, particularly when traditionally delivered programs become distance learning 
programs. (NCATE defines distance learning programs as programs in which more than 50 percent of the 
courses are not delivered face-to-face.)

7. Significant changes in physical facilities.

8. Significant changes resulting from unforeseen conditions such as natural disasters or health calamities.

4. The addition and/or removal of programs.

Additions: Environmental Education – Graduate level endorsement, School Superintendent Alternative Route

6. Changes in program delivery, particularly when traditionally delivered programs become distance learning programs (more 
than 50% of delivery is not face-to-face).



Section 5. Conceptual Framework(s)

The conceptual framework(s) establishes the shared vision for a unit's efforts in preparing educators to 
work effectively in P-12 schools. It provides direction for programs, courses, teaching, candidate 
performance, scholarship, service, and unit accountability. The conceptual framework(s) is knowledge-
based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and 
continuously evaluated.
Please indicate evaluations of and changes made to the unit’s conceptual framework (if any) 
during this year:

Alongside our traditional Master’s program, an Adair County teacher cohort program began in 2005. As the cohort finished the 
program, students evaluated the success of the program and based on their evaluation course changes were made. These 
changes were implemented in a Muhlenberg County cohort program with revised courses but the same face-to-face or on-line 
delivery system developed in Adair County. The face-to-face classes are held at the Community College in Central City. The
original students in the group will graduate in summer 2008. Other students have been added to the cohort and we will need to 
determine this spring if the number of students is great enough to repeat some of the earlier offered courses. A second Adair 
cohort (Adair II) began in spring 2007. Classes are held at Adair Co. High School with the course work delivered face-to-face or 
on-line. The Muhlenberg and Adair II on line courses were combined due to the smaller student numbers. Several of the courses 
were “hybrid on line” with the professor going to the Adair and Muhlenberg site and the rest of the content on line. This cohort will 
graduate in summer 2008.

A unit-wide Master’s level program redesign initiative began in 2003 when WKU was awarded a grant from the Kentucky EPSB to
pilot an innovative graduate program for teachers. Through this grant, WKU launched a two year effort to design and develop 
what teacher educators and administrators believe will be the prototype of graduate programs in the future, the Teacher 
Education Model Program (TEMP). This new Master of Arts in Education degree program is standards-based and web-supported 
to augment new teachers’ abilities for producing learning with all children. Thirty hours of traditional course work has been 
replaced with on-the-job professional development supported by graduate studies and can be completed in two academic years 
and two summers. During the first year of teaching, candidates are involved in Saturday Seminars that focus on ten teaching 
tasks all first year teachers in Kentucky are required to complete. The ten teaching exhibits produced resemble the process of 
demonstrating performance on teaching standards similar to that of National Board Certification only on a smaller scale. The 
instruction provided in Saturday Seminars and through web-based formats enable new teachers to demonstrate high levels of
performance on Kentucky’s ten teaching standards including their ability to produce learning with the students they teach.
Standardized scoring rubrics are used to measure teaching performance. In the second academic year, four areas of pedagogy 
are pursued in-depth: assessment, curriculum, behavior management, and the utilization of research and research tools. Again, 
Saturday Seminars and web-based instruction replace traditional classroom instruction. Assessment of performance during the 
second year of the program has three components: conceptual understanding, application of knowledge, and teaching 
performance. During the two summers following each academic year new teachers enroll in four gradate academic content 
courses that specifically focus on what teachers need to know and understand to address Kentucky’s K-12 content standards. 
The first cohort of 20 TEMP program students began their Master’s degree in the fall of 2005 and completed the program in the
summer of 2007. A second cohort of first year teachers was recruited for the fall 2007 and will complete their program in the 
summer of 2009. Because of experience with the TEMP initiative, innovative program components are being utilized as WKU 
moves into a unit-wide Master of Education program redesign process beginning spring 2008.

Two masters level programs are now available completely on-line: Physical Education and Communication Disorders. Another
program, the MA in Mathematics, is moving to an on-line format after final approval of recent program changes by the Kentucky
EPSB.

7. Significant changes in physical facilities.

WKU is constructing a new building to house the College of Education and Behavioral Sciences. Currently in the design and 
planning stages, the building is slated to be operational in the fall of 2010. Thirty five million dollars have been allocated for 
building construction. F & A costs will be added to the $35,000,000. The building is projected to consist of 112,600 gross square 
feet. The plans are to include state-of-the art technology and capabilities. For example, every classroom will be equipped with an 
LCD projector, computer with data access, DVD/CD capabilities, a document camera, and an interactive monitor that allows 
touch screen, editing, and other capabilities. With proper access and documented need, offices will have the capacity to monitor
activities in classrooms, clinic rooms, and remote sites such as P-12 classrooms.

8. Significant changes resulting from unforeseen conditions such as disasters or health calamities.

No changes, but several faculty do continue to report serious health issues that may be related to air quality issues of our current 
building. The university has done everything possible to mitigate and/or regulate these conditions but some college faculty 
continue to report health concerns. Continuing to maintain a healthy air quality, plus other maintenance issues, make remaining in 
the building cost ineffective. Thus, the need for our new building. 

The Professional Education Unit at Western Kentucky University revisited its Conceptual Framework during spring 2007 and 
revised its dispositions to reflect those that could be used early in programs for possible admissions purposes (at least at the 



Section 6. Candidate Performance

Standard 1. Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and 
demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to 
help all students learn. Assessments indicate that candidates meet professional, state, and institutional 
standards.

initial preparation level) and those that could most easily be evaluated as candidates work with students. Supporting research for 
each disposition was identified. Examples of target behaviors associated with each disposition were also adopted to provide a 
common framework as individual programs identify and/or refine opportunities to observe these dispositions in clinical settings. 
After these changes, the full version of the Conceptual Framework, along with student teacher and cooperating teacher versions, 
was disseminated and posted to the WKU Professional Education Unit website. 

Based on the revised Conceptual Framework, as well as the 2006-07 unit-wide Assessment Report of Initial Preparation 
Programs, the Professional Education Council developed and adopted a unit-wide Continuous Assessment Plan (CAP). The CAP 
was submitted in the fall 2007 to Kentucky’s Education Professional Standards Board (EPSB) for review and future approval as 
we move into our next accreditation renewal cycle. Based on the CAP, all initial and advanced programs are developing a 
Program Assessment Plan that outlines how each program is living out or plans to live out the CAP’s essential components. 
These will be finalized by spring 2008 as all programs begin work to resubmit Program Review Documents (aka folios) to the 
EPSB as a required part of our upcoming accreditation renewal process. 

Regarding state licensure content knowledge test requirements for teacher candidates (IR 1a1), at the initial preparation level, 
Kentucky requires the passing of Praxis II content exams for licensure. For our most current cohort (2005-06), ETS reports that 
96% (318 of 330) of our candidates passed the Academic Content Areas (Math, English, Biology, etc.) exams and 100% (13 of 
13) passed the Other Content Areas (Career Tech Ed, Health Ed, etc.) exams for an overall pass rate of 97%. On only one 
content assessment, Spanish Content Knowledge, was the pass rate below 80% (1 of 3 passing); but the small n for this 
assessment suggests that we look at aggregate results over several more years to get a clearer picture of how candidates in this 
program are faring. Nevertheless, in response, the coordinator of this program now requires all program candidates to meet with 
her prior to taking the exam to discuss the test format and study strategies. 

At the advanced preparation level, candidates in the Master of Arts in Elementary, Middle Grades, or Secondary Education must 
pass a written comprehensive exam in order to complete the programs. During the 2006-07 academic year, 91% of Elementary 
Education graduates passed this exam, 100% of Middle Grades graduates passed, and 100% of Secondary Education graduates 
passed. Candidates who were initially unsuccessful were given the opportunity to schedule study sessions with faculty and then 
retake the exam. Those continuing to fail the exam were moved into the non-degree fifth year program.

Although this pass rate is high, program faculty have recognized that the comprehensive exams has been an inadequate tool in 
demonstrating graduate proficiency across all ten Kentucky Experienced Teacher Standards. With that in mind, these programs 
are being revised to remove this exam and faculty are discussing various potential options, among them an Advanced Teacher 
Work Sample, action research project, and/or a portfolio of growth in the Teacher Standards. As mentioned earlier, these ideas 
as well as innovative components in the pilot TEMP program will be implemented as WKU moves into a unit-wide Master of 
Education program redesign process beginning spring 2008.

In the M.A. in English program, candidates must take and pass a two-hour oral examination at the end of their studies over 
selected works of literature from a reading list and, if their specialization is TESL, creative writing or rhetoric and composition, 
over readings in those areas as well. This includes those students who are in the teaching track. Rank I/II candidates present a 
portfolio at the time of their oral exam containing the following: two of their own papers incorporating pedagogy from their British 
or American literature classes, a selection of their students’ papers, lesson plans, a statement of their philosophy of teaching, and 
an essay discussing their strengths, weaknesses, and goals as a teacher. Thus, in addition to the Rank I/II candidates’
performance on the oral exam questions, the committee is able to judge their ability to write about literature. The English 
Department has both a pass and a pass with distinction on the oral examination. Students are given two opportunities to pass. 
During the 2006-07 academic year, four out of four (100%) Rank II candidates took and passed this exam on their first attempt.

In the M.A. in Physical Education program, candidates complete an exit examination with a team of faculty evaluating students’
performance. This consists of an application of content understanding to include candidates’ ability to assess and analyze 
student learning, make appropriate adjustments to instruction, monitor student learning, and develop and implement meaningful 
learning experiences. For the 2006 -2007 school year, 11 people passed the exit examination. If a student does not pass the exit 
examination the first time, they are given the opportunity to take a written examination two more times.

Regarding key unit assessments of content knowledge (IR 1a2), at the initial preparation level, as Component 2 of our unit-wide 
Continuous Assessment Plan (CAP) strategy, every program has identified standard-aligned course-embedded assessments, 
called critical performances (CP), to measure the Kentucky New Teacher Standards, one of which is Standard VIII - Content 
Knowledge. For each critical performance, standards-based rubrics are used to evaluate candidate performance at four levels: 1 
– Beginning, 2 – Developing, 3 – Proficient, and 4 – Exemplary. Candidates receiving an overall rating of 3 or 4 on a CP are 



considered to have “passed” the standards associated with the CP. At the initial preparation level, the Elementary Education 
program has developed 2 CPs, the Middle Grades Education program 6, and the Secondary Education program 6. P-12 and 5-12 
Education program candidates take coursework within the Middle Grades and Secondary Education program strands. Based on
data from the 2006-07 academic year, pass rates for each program were as follows: Elementary Education – 92% with a course 
based pass range of 86-98%, Middle Grades Education – 88% with a course based pass range of 67-100%, and Secondary 
Education – 84% with a course based pass range of 50-100%. The overall unit-wide pass rate was 88%. As our unit-wide target 
pass rate is at least 80% of candidates passing, this year’s results are considered acceptable. 

At the advanced preparation level, the MAE Elementary Education candidates complete critical performances related to Content
Knowledge in two courses, ELED 503 and 507. The pass rate for ELED 503 students was 100% and for ELED 507 students was 
92%. This year, Secondary Education program faculty developed a critical performance measuring Content Knowledge, as well 
as other Kentucky Experienced Teacher Standards, for the SEC 580 course, but no assessment data are yet available. As these 
assessments are relatively new and a comprehensive set of critical performances is not yet developed, graduate students can 
continue in the program even if they score a 1 or 2. However, as will be discussed later, all candidates complete a final portfolio 
demonstrating competence on all Kentucky Experienced Teacher Standards in order to exit these programs. 

In the M.A. in English program, as mentioned earlier, candidates must take and pass a two-hour oral examination at the end of 
their studies over selected works of literature from a reading list and, if their specialization is TESL, creative writing or rhetoric and
composition, over readings in those areas as well. This includes those students who are in the teaching track. Rank I/II 
candidates present a portfolio at the time of their oral exam containing the following: two of their own papers incorporating 
pedagogy from their British or American literature classes, a selection of their students’ papers, lesson plans, a statement of their 
philosophy of teaching, and an essay discussing their strengths, weaknesses, and goals as a teacher. 

Regarding follow-up surveys of our graduates related to content area preparation (IR 1a3), in the spring 2007, WKU developed a 
new electronic teacher survey more clearly aligned to Kentucky New Teacher Standards. Invitations to complete the survey were 
sent to 240 student teachers and 746 potential first, second, and third year teachers. Survey items requested the respondent’s 
perception of WKU preparation on each of the Kentucky New Teacher Standards using a scale of 1 “Poor” 2 “Fair” 3 “Good” and 
4 “Excellent.” Standards with average scores of 3 or better across items were considered to demonstrate acceptable program 
quality. Survey results on the Standard VIII – Content Knowledge, based on 78% of exiting student teachers and 20% of first, 
second, and third year teachers completing the survey, reveal an overall 3.44 average. Results broken down by program 
candidates were as follows: IECE (Interdisciplinary Early Childhood Education) – 3.04, ELED – 3.65, MGE – 3.31, SECED – 3.30, 
5-12 – 3.42, P-12 – 3.22, and Special Education – 3.47. 

In addition, the Kentucky Education Professional Standards Board released the results of its 2005-06 survey of WKU student 
teachers (N=247) and their cooperating teachers (N=330) and WKU teacher-interns (first-year teachers)(N=177) and their 
resource teachers (N=260). The survey uses a 4-point scale similar to the WKU survey. On the one question related to content 
knowledge, the average results were as follows: student teachers = 3.52, cooperating teachers = 3.42, teacher-interns = 3.44, 
and resource teachers = 3.47. The overall average was 3.46. 

Regarding state licensure and/or program completion content knowledge test requirements for other school personnel (IR 1b1), 
below are the 2006-07 academic year results, as well as Praxis II results for our most current cohort (2005-06) where appropriate:

-In Communication Disorders, 94% candidates passed the Speech-Language Pathology exam and 100% passed the Special 
Education exam. 
-In Education Leadership, 95% of graduates who took the Kentucky Principal Test during 2006-07 passed, 100% passed the 
SLLA, and 96% of those taking the Masters Comprehensive passed. 
-In Exceptional Education, 100% of candidates who took the various specialty Praxis exams passed.
-In Interdisciplinary Early Childhood Education (IECE), graduates are currently not required to take an exam to receive
certification. The state is considering a Praxis II exam as a future requirement.
-In the Library Media Education, 93% of graduates passed the Praxis Library Media Specialist exam. 
-In School Counseling, all graduates passed (based on a 70% score as “passing”) the combined objective and essay 
comprehensive exam, scored by two faculty members using a common scoring rubric, with an 81% average.
-In the School Psychology program, 100% of graduates passed the Praxis School Psychologist exam.

Regarding other key unit content knowledge assessments for other school personnel (IR 1b2), programs continue to develop 
assessments and collect data. Some preliminary results from these include the following:

-In Communication Disorders, candidates must demonstrate clinical competencies as documented by a KASA (Knowledge and 
Skills Acquisition) form. During the 2006-07 academic year, out of 137 graduates, 120 (88%) successfully completed this form. In 
addition, 102 (75%) passed the National Examination for Speech Pathologists and Audiologists (NESPA).
-In IECE, undergraduate students complete several key assessments in EXED 419, EXED 422, LME 318, and IECE 420. In the 
first three courses, 100% of candidates passed these assessments. In IECE 420 pass rates on four critical performances ranges 
from 77% to 95%. At the graduate level, candidates complete an oral comprehensive exam to demonstrate content knowledge. 
100% passed during the 2006-07 academic year.
- In Library Media Education, 100% of students passed all content knowledge critical performances.
-In School Counseling, students in CNS 660 (Administration of Counseling Services) must demonstrate their ability to develop 
comprehensive school counseling programs and also to initiate, maintain, and evaluate professional practices. Students assess 
and make recommendations for revising school counseling programs, write a guidance program lesson plan, and submit a typical 
school counselor weekly schedule. Of the 87 students in this course during the 2006-2007 school year; 100% received rubric 



scores of 3 or 4. Also, students in CNS 590 (School Practicum) submit a portfolio that describes the organization, implementation, 
and assessment procedure for P-12 School Counseling Programs that meet ASCA National Standards. One hundred percent of
students in the course received scores of 3 or 4. 
-In School Psychology, on the Field Based Evaluation instrument, exit ratings of interns completed by field supervisors indicate 
good competency ratings across all 11 domains assessed with mean ratings ranging from 2.4 to 2.9 on a 3 point scale (1 = 
Emerging/ Beginning Knowledge/Skills, 2 = Established/Basic Knowledge/Skills, 3 = Integrated Knowledge/Skills). Mean ratings 
across the domain items ranged from 3.1 to 3.89 on a 4 point scale (1 = Concern, 2 = Minor Concern, 3 = Satisfactory, 4 = Area 
of Strength). Students were rated at the end of internship by supervisors as exhibiting better than “established” level of knowledge 
and skills across the 11 performance domains and established or better levels of professional development. Also, on the 
“Internship Portfolio,” 100% of interns passed.

Regarding assessments for other school personnel related to knowledge of students/families/ communities, current research to 
inform practice, and using technology (IR 1b3), programs continue to develop and implement assessments. Some preliminary
results from these include the following:

-In Communication Disorders, students use sophisticated software and evaluations based on technology in such courses as CD 
508, CD 509, and CD 514.
-In Exceptional Education, 100% of candidates in the EXED 590 course scored proficient (3) or higher on the Teacher Work 
Sample.
-In IECE, undergraduates complete critical performances that emphasize assistive technology in EXED 419 and incorporate 
technology during student teaching in their TWS lesson plans. 100% of candidates passed these assessments.
-In Library Media Education, 100% of students passed all technology related critical performances.
-In School Counseling, assessment data (electronic Blackboard Orientation results; CNS 660 Project Assessments; CNS 590 
Portfolio Assessment; Formal Practicum Site Supervisors’ candidate mid-term and final evaluations; Comprehensive Exam 
results; and the Graduating Student Questionnaire) analysis indicate that unit candidates have been able to demonstrate their 
ability to know and work with students, families, and communities; use current research to inform practice; and use technology in 
their practice at a level that meets professional, state, and institutional standards. 
-In School Psychology, exit ratings of intern performance on the Field Based Evaluation by internship supervisors indicate good 
basic knowledge of family systems and methods to involve families as indicated by mean ratings ranging from 2.7 to 3.0 and 
ratings ranging from 2.8 to 3.0 in ability to work sensitively with family member and involve families in promotion of well-being of 
students. Related to technology, exit ratings of intern performance by internship supervisors indicate mean rating of 2.9 in ability 
to use technology appropriate for work and 2.9 in skills to evaluate information sources and technology to enhance services and 
safeguard practice. Related to research, both knowledge of research/statistics and ability to plan and conduct programs and 
program evaluation were rated by internship supervisors with means of 2.8 and 2.6 respectively.

Regarding follow-up surveys for other school personnel (IR 1b4), programs continue to develop assessments. Some preliminary 
results from these include the following:

-In Educational Administration and Leadership, survey results indicate that students are strongly satisfied and satisfied with the
information studied and learned in the preparation programs for degree and certification. Informal information on hiring and
retention of hires from graduates of the program indicate satisfaction with the preparation. While this information provides
important feedback, much is gathered before graduates experience the most demanding on-the-job experiences. An annual 
advisory council meeting of former students and employers will be used in the future to gather program information for continuous 
improvement.
-In IECE, undergraduate survey results were described earlier. Additionally, focus groups were conducted for both undergraduate 
and graduate programs. The IECE Advisory Committee developed the format and key questions and an independent facilitator 
conducted the sessions and reported findings. Results have been used to guide program revisions. 
-In Literacy, college and university administered surveys of graduates indicate an overall approval of the preparation they receive 
in the Elementary, Middle, and Secondary Education with a Reading and Writing Endorsement program. Newly developed 
postgraduate surveys and measures are in place to be administered to the 2008 graduates from the new Masters of Education –
Literacy program. These new surveys and measurements are designed to gather data more specific to graduates with advanced 
degrees in Literacy.
-In School Counseling, on the Graduating Student Questionnaire, 95% of the graduates agreed or strongly agreed with the 
statements on the questionnaire. These results indicate that candidates graduating from the School Counseling Program at WKU 
feel that they are well prepared to work as counselors in P-12 schools and also that they possess the knowledge and skills 
required by professional, state, and institutional standards. These data were analyzed, summarized, and shared with the CNSA 
Advisory Council.

Regarding key assessments that provide the unit information about initial and advanced teacher candidates’ pedagogical content 
knowledge (IR 1c1), as described earlier, Component 2 of our unit-wide Continuous Assessment Plan (CAP) includes critical 
performances (CP) to measure the Kentucky New and Experienced Teacher Standards. Not including the Standard VIII CPs
described earlier, at the initial preparation level, the Elementary Education program has developed 15 CPs, the Middle Grades 
Education program 23, and the Secondary Education program 20. Based on data collected during the 2006-07 academic year, 
pass rates for each program were as follows: Elementary Education – 97% with a standard based pass range of 92-100%, Middle 
Grades Education – 96% with a standard based pass range of 89-100%, and Secondary Education – 86% with a standard based 
pass range of 69-100%. The overall unit-wide pass rate was 94%. As our unit-wide target pass rate is at least 80% of candidates 
passing, this year’s results are considered acceptable. 

At the advanced preparation level, the Elementary, Middle, and Secondary Education MAE program faculty have begun 



developing critical performances. So far, the Elementary Education program has developed 3 CPs (two being the Content
Knowledge assessments mentioned earlier) and the Secondary Education program 1. Additionally, the three program strands 
share four courses that have critical performances. For one of these shared performances, which assesses candidate 
proficiencies on all Kentucky Experienced Teacher Standards early in the program, the pass rate this year was 100%. For 
another, that measures three standards, the pass rate was 96%. In a critical performance in a final course (EDU 596/598) shared 
by all programs, candidates must develop a portfolio that demonstrates their competence on all Experience Teacher Standards in 
order to complete the course and graduate program. In addition, candidates conduct an oral presentation using PowerPoint
where they report on the Teacher Standard where they have experienced the most growth over their graduate program. The pass
rate on this performance this year was 93%, with 111 out of 120 passing and 9 students continuing to work on their portfolio.
Although these critical performances have provided valuable data, especially about the beginning and ending competence of our
graduates, these and other performances will be added or modified as we begin redevelopment of the Master’s programs.

In the M.A. in English program, Rank I/II students are required to incorporate pedagogy into at least two research papers in their 
American and British literature class. As two papers must be included in the portfolio candidates present to their committee at the 
time of the oral examination, the committee is able to judge how well students can calibrate their ideas about the literary texts 
they have examined to a high school level. 

In the M.A. in Physical Education courses, PE 505 - Curriculum, PE 515 - Assessment, and PE 520 - Teaching Strategies in 
Physical Education, programmatic alignment is reflected by incorporation of the National, State and Institutional Standards. In PE 
505 and 515, students are responsible for developing professional standards congruent to curriculum/assessments. In PE 520, 
students must demonstrate how to implement the programmatic offerings in their schools through a developmentally appropriate 
learning environment. For Year 2006, 90% passed in PE 505, 94% passed in PE 515, and 94% passed in PE 520. For Year 
2007, 64% passed in PE 505 with 36% graded as incompletes. In PE 515, 82% passed with 18% incompletes and, in PE 520, 
83% passed with 17% incompletes.

Regarding assessments that provide the unit information about initial and advanced teacher candidates’ ability to integrate 
technology in the teaching (IR 1c2), related to Kentucky New Teacher Standard IX – Technology, at the initial preparation level, 
the Elementary Education program has developed 1 CP, the Middle Grades Education program 2, and the Secondary Education 
program 3. P-12 and 5-12 Education program candidates take coursework within the Middle Grades and Secondary Education 
program strands. Based on data collected during the 2006-07 academic year, pass rates for each program were as follows:
Elementary Education – 92%, Middle Grades Education – 94% with a standard based pass range of 89-100%, and Secondary 
Education – 95% with a standard based pass range of 93-96%. The overall unit-wide pass rate was 95%. As our unit-wide target 
pass rate is at least 80% of candidates passing, this year’s results are considered acceptable. 

In the M.A. in Physical Education, students use digital video-recorded lessons of a showcase lesson and then code the video 
using instruments provided by the instructor.

Regarding follow-up surveys of our graduates related to pedagogical content knowledge reparation (IR 1c3), the internal WKU 
Teacher Survey results (averages on items) collected during spring 2007 for each of the Kentucky New Teacher Standards were 
as follows: Standard I – 3.36, Standard II – 3.51, Standard III – 3.34, Standard IV – 3.31, Standard V – 3.41, Standard VI – 3.22,
Standard VII – 3.46, Standard IX – 3.40, and Standard X (a proposed standard) – 3.09. Additionally, respondents evaluated their 
overall preparation. The grand average of the overall preparation item was 3.30 with all program level averages ranging from 
3.00-3.58. All of these average scores meet or surpass our target score of 3 or better as a demonstration of acceptable program 
quality. 

In addition, the Kentucky Education Professional Standards Board released the results of its 2005-06 29-item survey. Item score
averages for WKU-related respondents ranged from 2.86 to 3.62. On the overall preparation item, the average score was 3.37. 
Three items had average scores less than our 3 “acceptable” target. All three items were related to working with students with 
special needs. As these and similar items have been “problematic” in the past, the three major program strands (Elementary, 
Middle Grades, Secondary Education) began discussion last year about how to prepare candidates better in this area. As a 
result, the Elementary program added EXED 330 – Introduction to Exceptional Education: Diversity in Learning to its 
requirements. Middle Grades has revised its MGE 485 (now MGE 385) course to address diversity and special in needs in this 
Teaching Strategies class and has added a CP related to authentic assessment of students with diverse learning needs.
Secondary Education is continuing to discuss possible modifications to SEC 453 – Management of Instruction to address the 
knowledge and skills necessary to work with students with special needs.

A final piece of follow-up evidence that we have been able to glean from the state is the three-year persistence rate of teachers
graduating from our initial preparation programs during the academic years 2001-02 to 2005-06. Across these years, within the 
first year of graduation, 72% of our students become teachers. One year after graduation, 74% of our students remain or have 
become teachers. Two and three years out, about 74% of student graduating in any particular year are still in the teaching field. 
This is well above the national norm of a three-year persistence rate of 50%.

Regarding assessments of initial candidates professional and pedagogical skills (IR 1d1), as Component 4 of our unit-wide
Continuous Assessment Plan (CAP) strategy, all initial preparation programs complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS). TWS results are analyzed at two levels: 1) for overall 
program evaluation (based on holistic scores), 2) for course assessment and completion (based on indicator level scores). At the 
program evaluation level, all TWS are scored by at least two independent scorers who judge the overall quality. “Passing”
represents those candidates who scored a holistic score of 3 “Proficient” or 4 “Exemplary.” Numbers and percentages by program 
of 2006-07 candidates passing the TWS are as follows: ELED = 79%, MGE = 56%, P-12 = 68%, SECED = 64% and 5-12 = 78%. 



The overall pass rate was 72%. These results point out a need to revisit how programs are preparing candidates for the tasks 
associated with the TWS. It also suggests a need to refine the independent scoring process to ensure TWS are being scored 
properly. As the scoring process takes place each semester, we will continue to review the results to ascertain what program or 
scoring changes are merited. At the course assessment level, because the TWS indicators have been aligned to Kentucky New 
Teacher Standards, we are able to use faculty scores to ascertain candidate success in meeting each standard associated with
the TWS. Candidates are considered “passing” who average at least 2.5 on a three point scale (1 – Not Met, 2 – Partially Met, 
and 3 – Met) on indicators aligned to a standard. Pass rates for each standard were as follows: Standard I – 88%, Standard III –
82%, Standard IV – 79%, Standard V – 80%, Standard VII – 73%, Standard VIII – 94%, and Standard IX – 87%. 

Additionally, all candidates are assessed during their student teaching using the Student Teaching Evaluation form. Although in 
years past, this form has been somewhat standard aligned, a shortcoming of the form was that indicators for standards were not 
fully developed with the result that nearly all candidates received high marks. For example, 396 out of 397 (99.7%) successfully 
completed student teaching, with 92% receiving an overall grade of “A” on the student teaching evaluation and 7% receiving a 
“B”. Because the overall score is directly related to the standards-based indicator scores, this means that nearly 100% passed all 
indicators. Although these results suggest the strong quality of our candidates, they give us little data about how to continue to 
improve our programs to better prepare our candidates. The need to revise the Student Teaching Evaluation is also crucial as it 
serves as the key remediation opportunity for our candidates at the initial preparation level. As will be described in Standard 2, in 
our comprehensive Unit-Wide Assessment Report for Initial Programs data on candidate proficiency on critical performance were 
reported. In addition, the report identified candidates who scored “1” or “2” (considered below standard) on critical performances. 
Although we feel certain that these performances are valid (because they are standard aligned), we are still uncertain about 
scoring reliability, at least in terms of what score represents adequate progress (e.g., is “2 - Developing” good enough or should 
candidates have to score “3 - Proficient” on every performance?). Again, as described later, these and other issues will be 
resolved over the coming year as the unit and programs identify key transition points for making decisions about candidate 
progress.

With these concerns in mind, this year the form was redesigned to more clearly align with the Kentucky New Teacher Standards 
and the descriptive rubrics developed for these standards as part of the Kentucky Teacher Internship Program. These rubrics 
were developed by a state-wide Task Force under the direction of the Kentucky Education Professional Standards Board and, as 
a result, represent state-wide consensus on what “Not Met” “Partially Met” and “Met” levels of a standard look like. Where
appropriate, the language from these rubrics was added to our new Student Teacher Evaluation. Also, the overall student 
teaching course grade is less connected to the rubric scores allowing assessors to be more forthcoming regarding candidates’
preparation on each standard. Data from this evaluation were first collected this fall 2007 and will be reported in next year’s 
internal Unit-Wide Assessment Report for Initial Programs and NCATE Annual Report. 

Although initial preparation candidates complete our programs upon meeting unit-level or program-specific courses and
assessment requirements, Kentucky requires the passing of Praxis II Principles of Learning and Teaching exams for licensure. 
For our most current cohort (2005-06), ETS reports that 99% (310 of 312) of our candidates passed the Professional Knowledge 
exams and 100% (39 of 39) passed the Teaching Special Populations exams for an overall pass rate of 99%. On no professional 
knowledge assessment was the pass rate below 80%.

Regarding assessments of professional knowledge and skills of other school professionals (IR 1e1), in Communication Disorders, 
the electronic portfolio and KASA document were described earlier. Also, the Educational Administration and Leadership results 
on the Kentucky Principal Test, SLLA, and comprehensive exams were described earlier. In Exceptional Education, 100% of 
candidates in the EXED 590 course scored proficient (3) or higher on the Teacher Work Sample. In Interdisciplinary Early 
Childhood Education, 100% of undergraduate students successfully completed the Teacher Work Sample. At the graduate level, 
100% of candidates passed the oral comprehensive exam. In Library Media Education, 100% of candidates passed critical
performances related to professional knowledge and skills, including a Professional Portfolio, Instructional Design Project, Case 
Study Project, and Professional Growth Plan. In School Psychology, as described earlier, 100% of candidates passed the Praxis 
and performed well on the Field Based Evaluation of Competency Development.

Regarding survey results related to professional knowledge and skills of other school professionals (IR 1e3), in Education 
Administration and Leadership, surveys ask students usability of skills and knowledge, level of preparation of specific skills, and 
skills related to the six ISLLC standards. Students indicate the skills and knowledge provided in the degree program and
certification programs as most helpful or helpful. Informal information on hiring indicates that students use and are satisfied with 
the skills and knowledge gained in the programs of study. The survey provides specific information about skills/knowledge and
especially those skills/knowledge related to standards, but more information is needed regarding skills needed during the most
demanding times of employment. In the future, an annual advisory council meeting of former students and employers will be used 
to gather program information for continuous improvement. In Library Media Education, the exit survey of graduates includes 
questions that cover various perceptions of their professional preparation. The most recent exit survey of graduating candidates 
indicated that 100% selected “Agree” or “Strongly Agree” for the statement, “My course work has provided me with the resources 
and experiences to begin a career as a school media specialist or educational technology professional.” In School Counseling, 
follow-up surveys from recent graduates indicate that unit graduates feel that they acquired the professional knowledge and skills 
required to meet professional, state, and institutional standards. These results were analyzed, summarized, and shared with the 
CNSA Advisory Council for discussion and recommendations.

Related to professional dispositions (IR 1f1), during the spring 2007 semester, the Professional Education Unit revised its 
dispositions to reflect those that could be used early in programs (Level 1) for possible admissions purposes (at least at the initial 
preparation level) and those that could most easily be evaluated as candidates work with students (Level 2). Level 1 dispositions 
are Values Learning (attendance, class participation, and class preparation) and Values Personal Integrity (emotional control and 



ethical behavior); Level 2 dispositions are Values Diversity, Values Collaboration, and Values Professionalism (respect for school 
rules, policies, and norms; commitment to self-reflection and growth; professional development and involvement; and professional 
responsibility). Examples of target behaviors associated with each disposition were also adopted to provide a common framework 
as individual programs identify and/or refine opportunities to observe these dispositions in clinical settings. 

Related to assessment of professional dispositions (IR 1f2), this year a dispositions rubric was developed and adopted at the 
initial preparation level. The faculty recommendation used for teacher program admission now reflects Level 1 dispositions. The
full rubric is used as part of the student teaching evaluation process. This fall 2007, all initial programs are developing a Program 
Assessment Plan that outlines how each program plans to collect mid-program level disposition data. At the advanced
preparation level, most programs have been collecting dispositions data in various forms. For example, in Education 
Administration and Leadership has been running of test of dispositions on its PILOT and Administrative Leadership Institute 
participants by having superintendents complete a new recommendation form and by using the Principal Insight instrument All 
advanced programs are identifying mid- and final-program opportunities to collect dispositions data. These will be finalized by 
spring 2008 as all programs begin the process of resubmitting Program Review Documents (aka folios) to the EPSB as required 
part of our accreditation renewal process. As these forms and data collection points are only now being added to the electronic 
accountability system, data will first become available at the end of spring 2008. 

Related to key assessments of candidates’ ability to assess and analyze student learning, make appropriate adjustments to 
instruction, monitor student learning, and develop and implement meaningful learning experiences (IR 1g1), all initial preparation 
programs complete a culminating assessment of professional and pedagogical knowledge and skills, the Teacher Work Sample 
(TWS). Scores for two TWS components, Assessment Planning and Analysis of Student Learning, have been identified as key 
indicators of candidates’ ability related to student learning. 2006-07 program results on Assessment Planning (percentage of
candidates “passing”) were as follows: ELED = 80%, MGE – 83%, SECED – 76%, 5-12 – 82%, and P-12 – 65%. Program results 
on Analysis of Student Learning (percentage of candidates “passing”) were as follows: ELED = 76%, MGE – 81%, SECED –
85%, 5-12 – 94%, and P-12 – 65%. Overall pass rates were Assessment Planning – 79% and Analysis of Student Learning –
78%. In addition, this year we made our first attempts to glean pre- and post-assessment data from a sample of TWS in order to 
analyze candidate impact on P-12 student learning. Looking at 22 TWS that documented 464 P-12 student pre-post assessment 
results by learning goal (typically two), we found statistically significant (controlling for student teacher effects) learning gains of 
40% and 50% per learning goal. Because these results hold great promise in documenting P-12 student learning, we are 
researching more elegant methods to extract these data from TWS.

At the advanced preparation level, in the M.A. in English program, each Rank I/II candidate must include a selection of their
students’ papers from two of their classes with a range of grades and comments and lesson plans in the portfolio they are 
required to turn in to their committee at the oral examination. Although no data from these have been collected, the papers and 
plans are often discussed in the oral examination. During the 2006-07 academic year, four out of four (100%) Rank II candidates 
took and passed this exam on their first attempt.

In the M.A. in Physical Education program, candidates complete an exit examination with a team of faculty evaluating students’
performance. This consists of an application of content understanding to include candidates’ ability to assess and analyze student 
learning, make appropriate adjustments to instruction, monitor student learning, and develop and implement meaningful learning 
experiences. For the 2006 -2007 school year, 11 people passed the exit examination. If a student does not pass the exit 
examination the first time, they are given the opportunity to take a written examination two more times.

Regarding key assessments of other school professionals’ ability to assess and analyze student learning, make appropriate 
adjustments to instruction, monitor student learning, and develop and implement meaningful learning experiences (IR 1h1), 
programs continue to develop assessments. Some preliminary results from these include the following:

-In Exceptional Education, in EXED 531, candidates design instruction that includes measurable objectives with assessments that 
are pre, formative, and summative. For the 2006-07 year, 100% of students demonstrates proficiency on this assignment. In the 
final course, EXED 590, candidates complete a Teacher Work Sample, with 100% of candidates scoring proficient (3) or higher.
-In IECE, undergraduate students complete a mini-TWS in IECE 494, followed by a full TWS during student teaching, with 100%
successfully passing the TWS. At the graduate level, 100% of candidates scored at least proficient on a Standard Based Unit 
they developed and implemented.
-Library Media Education has several critical performances related to student learning. These include a Professional Portfolio, 
Professional Growth Plan, Instructional Design Project, and an Action Research Project. Recent results reveal a 95% pass rate 
on the Instruction Design Project. 
-In Literacy, all candidates take LTCY 520 (Clinical Diagnosis of Reading Variability), in which clinicians focus on the design and
implementation of reading/literacy on-going assessment as needed for elementary, middle, or high school students who have 
been identified as having trouble with reading and/or literacy skills. Direct observation of all clinicians is used as one 
measurement of determining candidates’ abilities to assess and analyze student learning, make appropriate adjustments to 
instruction, monitor student learning, and develop and implement meaningful learning experiences. Candidates must achieve 
minimum competency. Otherwise, the courses must be repeated. The same holds for LTCY 521 in which candidate improve their 
ability to identify reading problems, provide ongoing assessment, and design appropriate intervention programs based on 
previous and ongoing diagnostic assessment. The classroom and clinical experiences are designed to increase the graduate 
student's aptitude in helping all children acquire reading and writing skills. Assessment in this required course includes written 
assignments, performance events, and inquiry opportunities and tasks as well as the ability to implement appropriate literacy
assessment and analyze data to provide a diagnosis for the implementation of appropriate literacy intervention and instruction.
Pre-assessment and post-assessment data are analyzed to identify the reading growth and achievement gains of K-12 clients. 
Graduate students must achieve minimum competency, otherwise the course must be repeated.



Areas for Improvement related to Standard 1 cited as a result of the last NCATE review:

Please indicate how the unit has addressed these Areas for Improvement (Optional).

Standard 2. Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant qualifications, 
candidate and graduate performance, and unit operations to evaluate and improve the unit and its
programs.
Please describe the unit’s plans for and progress in meeting this standard.

-In School Psychology, the Field Based Evaluation has 17 (out of 32) items that address this area and is completed during the 
second year of the program by practicum supervisors (fall and spring semesters). Internship supervisor ratings for these areas
indicate good to strong performance with mean ratings ranging from 2.7 to 2.9 out of 3. Evaluation of results indicated no deficient
areas. 

 

 

Regarding how the unit assessment system is evaluated and refined (IR 2a1), the unit assessment system is constantly 
evaluated and refined by its many administrators and users. Administrators include the College of Education and Behavioral 
Sciences Dean and Associate Dean of Accountability and Research, who provide conceptual direction to the development of the
system, and the manager of the Educational Technology Center (ETC), who develops the actual data entry tables and relational 
databases. Users include faculty who develop critical performances and score candidates performances each semester and 
support staff who manage data related to admission, field experiences, exit, and certification. Based on feedback from 
administrators and users, the following assessment system additions and improvements were made this year: 1) Redevelopment 
of the Electronic Portfolio System where critical performances are stored so that reports on candidate performance and program 
evaluation are more clearly standards based. 2) Re-evaluation of all critical performances to ensure they clearly measure 
Kentucky New or Experienced Teacher Standards before moving them into the new portfolio system. 3) Development of
standards-based interactive reports of critical performance scores at the program and individual candidate level. 4) Addition of a
database that moves all data related to Student Teaching Admission and evaluation, previously housed in a separate database, 
into the overall system. 5) Updating of the Field Experiences Form and related database to be more inclusive of all education 
professional programs and to reflect recent changes in terminology related to student diversity. 6) Refining the calculation of 
school diversity data related to field experiences by tying school and district identification codes and diversity percentages to the 
National Center for Educational Statistics (NCES) that can be annually updated to reflect changes in school demographics. 7) 
Redesign of the Student Teaching Evaluation to an electronic form that is more clearly aligned to Kentucky New Teacher 
Standards and includes a final evaluation of our dispositions. 8) Realignment of our internal Teacher Survey to the Kentucky New 
Teacher Standards and subsequent redevelopment of the assessment system database to accommodate these data. 9) 
Development of databases and data entry forms for Advanced Program admission, exit, certification, and rank change data. 10)
Development of an electronic form that allows for direct entry of Teacher Work Sample data. 11) Redesign of most accountability 
system pages to mask student Social Security numbers. 12) Redesign of the opening assessment system page for ease of 
navigation. 13) Refinement of our faculty Management Information System to improve recordkeeping of professional education 
faculty accomplishments related to research, teaching, and service. 14) Beginning development of a dispositions database, data 
entry table, and data display table to be operational in spring 2008. 15) Addition of an alternative route to certification 
identification field in order to track these candidates and compare their performance to candidate in the more traditional 
programs. 16) Development and refinement of various interactive reports as needed for internal assessment, state, and national 
reporting. 

Regarding ensuring that the assessment system collects necessary information on candidate proficiencies, (IR 2a2), although the 
unit has had a rudimentary understanding of how all data within the assessment system relate to our Conceptual Framework and 
the relevant Kentucky Teacher Standards, this year much thought and time has been devoted to developing a one page unit-
wide Continuous Assessment Plan (CAP) matrix and accompanying narrative to make the connection between all data collection 
efforts and standards more explicit. The plan also delineates where all assessment data are housed, who is responsible for 
collection and maintenance of each set of data, reporting cycles for each set of data, what entities review and make decisions 
based on various assessment data, and where major decision-making transition points occur. Throughout the year, the Associate 
Dean of Accountability and Research frequently met with the dean, department heads, support staff, and program faculty at both 
the initial and advanced preparation level to devise this plan. 

After multiple refinements to ensure that the plan could be implemented at both initial and advanced preparation levels and for 
education professional programs besides those that were teacher oriented, the associate dean presented the plan to the 
Professional Education Council (PEC) for discussion, comments, further refinements, and, finally, adoption. Since its adoption, 
the associate dean has been working with program faculty and coordinators to help them complete a 3-5 page Program 
Assessment Plan that delineates how each program collects/will collect data related to all aspects of the unit-wide CAP and 
aligns their assessment data collection efforts to the Conceptual Framework and relevant Kentucky Teacher Standards. Even as 
these plans are being developed and refined, all programs continue to collect key assessment data. The plans, however, will



support their ability to articulate how their data meet both program level and unit-wide standards and may reveal gaps in data 
gathering that programs will address over the next year. Furthermore, the plan provides a template for programs to follow as they 
develop yearly comprehensive standards-based assessment reports for the purpose of formalizing the program evaluation and 
improvement process. The first of these reports is due fall 2008 and program improvements based on these reports will be 
shared in PEC meetings and included in next year’s NCATE Annual Report.

Regarding major transition points during programs (IR 2a4), as the unit has worked on the unit-wide CAP and the Program 
Assessment Plans, one revelation was that, although the unit and programs had clear transition points at program admission 
(Transition Point 1) and exit (Transition Point 3), most programs had not explicitly defined a mid-program transition point 
(Transition Point 2). For initial preparation programs, this was solved by instituting within the CAP that all assessment data of 
student teaching candidates would be brought before the Professional Education Council (PEC) for review and approval before 
candidates may enter the student teaching semester. For advanced programs, faculty and program coordinators are identifying 
transition point 2 in their plans with an understanding that program faculty will jointly review candidate assessment data and 
approve candidate continuance in the program. Decisions related to transition point 2 will be recorded in PEC, program, and 
departmental meeting minutes.

Regarding a process to ensure that assessments are fair, accurate, consistent, and free of bias (IR 2a5), all program faculty 
continue to ensure that assessment procedures reflect these qualities by working together to develop assessments and rubrics 
based on program and Kentucky New or Experienced Teacher Standards. These same assessments and rubrics are then used 
by all faculty teaching a particular course. Furthermore, as programs identify transition point 2, faculty will have opportunity to 
reach agreement about candidate proficiencies toward professional standards and whether candidates are ready to continue in 
the program.

For culminating assessments, such as the initial preparation Teacher Work Sample (TWS) and student teaching evaluations and 
advanced preparation portfolios, comprehensive exams, or writing projects, multiple faculty review and contribute toward final 
judgments of candidate proficiency. As the TWS is the final assessment for our comparatively large initial preparation program, 
over several years now special attention has been given to assuring that it is scored fairly, accurately, and consistently. This year, 
two large-scale scoring sessions were conducted during which independent scorers (education and arts and sciences faculty and 
school practitioners) reviewed a large portion of the TWS produced by candidates over the 2006-07 school year. Consistent with 
other years, inter-rater agreement percentages ranged from 71% to 83% between two independent scorers and between the 
independent scorers and the scores of the faculty of record for the course in which the TWS was developed. Data related to these 
scoring sessions are reported in the 2006-07 Unit-Wide Assessment Report, mentioned earlier, and in a publication under review 
(Norman, Evans, & Pankratz, 2007). Furthermore, another publication under review (Denner, Norman, & Linn, 2007), based on 
research at two institutions using the TWS (WKU and Idaho State University), provides evidence that this assessment is
adequately free from bias (consequential validity and disparate impact analysis). 

Regarding the use of data for program improvement (IR 2c2-5), based on assessment results described under Standard 1, 
programs made the following changes during the 2006-07 year:

-In the Initial Preparation Elementary Education program, Teacher Work Sample results from students in the Elementary
Education undergraduate program that fell below program targets has led to the development of a TWS Task Force. It has begun 
review of the TWS scoring and teaching processes and will determine steps to move students above the target.
-The Master of Arts in Education graduate programs are removing the comprehensive exam from the final program course, EDU 
596. Instead, the programs have jointly redesigned the first course, EDU 501, from a one-hour to two-hour course. Curriculum in 
the course will now include requiring the candidate to plan not only how they will grow in their ability to meet the ten Teacher 
Standards at a high level but also how they will improve to help their school meet the plans of the School Consolidated Improve 
Plan (C-SIP). This course will also include the planning for a culminating performance based assessment, such as an Advanced 
Teacher Work Sample, or a research project, such as action research, and a portfolio that documents the candidates’ growth in
the Teacher Standards and the C-SIP plan. These assessments will replace the comprehensive exam in the final program 
course, EDU 596.
-In Library Media Education, based on assessment results on the Instructional Design Project, the program is streamlining the
explanation of the assignment and establishing two checkpoints for completing the requirements. First, the objectives and 
contextual factors are submitted for review. The second checkpoint is the approval of the assessment and instructional activities 
before the unit is allowed to be taught. Also, data from an exit survey, course evaluations by students, and student performances 
on critical performances in courses were used to revise course content and activities. Finally, based on performance data of 
candidates on the PRAXIS II Specialty Assessment, the LME program has initiated a PRAXIS study organization using 
Blackboard system. This online study group offers candidates the opportunity to review possible content on the PRAXIS exam 
and work with practice questions.
-The M.S. Mathematics program was redesigned to an M.A. in Mathematics just for teachers.
-In the MAE School Principal program, to increase opportunities for students to demonstrate competence in diversity issues, all 
faculty members who teach courses tested on the comprehensive exam will submit a diversity question directly related to the 
content of that course. This will increase the pool of available diversity questions for the comprehensive exam, and a diversity 
question will appear on every comprehensive exam.
-In Literacy, results on the comprehensive exam, used to monitor student ability to connect theory and practice when providing 
reading diagnosis and intervention in a clinical and/or a classroom instructional setting, revealed student improvement in their 
ability to articulate and make explicit connections between clinical literacy practices and classroom literacy practices improved 
during 2006-2007. In addition, students demonstrated a deeper understanding and knowledge base of literacy research; 
however, this is an area of continued needed improvement in 2007-2008. The literacy program has made major program 
revisions (including new courses that focus on these areas of needed growth) in order to strengthen the graduate program and 



Areas for Improvement related to Standard 2 cited as a result of the last NCATE review:

Please indicate how the unit has addressed these Areas for Improvement (Optional).

address areas that continue to need improvement. Results on the Diagnostic Case Summary Report assessment led to the 
revision of curriculum to strengthen students’ theoretical framework to prepare them to implement appropriate diagnostic 
practices with struggling readers and writers in a clinical and classroom setting. Also, to increase personal awareness of issues of 
literacy on global viewpoints, students wrote personal response papers on a literacy topic of national and/or international 
significance. Faculty have used the student performance on this outcome to better prepare students to deal with real world issues 
throughout their program, in their research, practice, and as demonstrated in the thesis and non-thesis options. In addition, 
changes have been made to the Literacy Research Methods and Evaluation (LTCY 528) course based upon student focus group 
feedback, which suggested more in-depth study of on a broader range of research methods instead of being required to complete 
a full research project within the course. Also, changes have been made to the Literacy Research Methods and Evaluation (LTCY 
528) course based upon student focus group feedback which suggested more in-depth study of on a broader range of research 
methods instead of being required to complete a full research project within the course. Finally, all graduate students now upload 
critical performances to the CEBS Electronic Portfolio System.
-In the undergraduate Exceptional Education program, to enhance the immediacy of feedback given to field experience students, 
future observations will utilize electronic templates and notebook computers.
-The School Counseling program has begun assigning grades to the mental health practicum/internship rather than pass/fail. This 
change came about from the need to better evaluate a student's performance. Survey of students, faculty and site supervisors 
support this change. Also, School Counseling now includes a nationally normed objective portion of the mental health
comprehensive examination that meets the core CACREP Standards. This change is to be consistent with other CACREP 
programs that use standard-based comprehensive examinations. Finally, over the past year (Summer 2007) school counseling 
candidates were required to take the Comprehensive Professional Counselor Examination, which provides data that informs 
students about their test results in comparison to test results from students at other universities on a national basis. At this point, 
candidate results are being analyzed and discussed with a decision to be made concerning continuing this national assessment 
or considering other options.
-In the M.A. in English program, the results of the M.A. oral exam and an assessment of two research papers written for graduate 
classes have been shared each year at an annual retreat (held just before the fall term begins). The faculty discuss possible 
program modifications and specific actions, select the appropriate response, and plan implementation. The graduate faculty 
convenes to share implementation duties (course proposals, information distribution, greater emphasis of certain material in 
classes, etc.). Several changes have been made to the Introduction to Graduate Studies (required) course in order to emphasize 
appropriate use and documentation of secondary sources and to provide an introductory overview of literary theory. The program 
faculty have discussed and implemented ways to underscore and supplement both of these in all of their graduate classes, and 
they have all agreed to place greater emphasis on contextualizing the material in each course in terms of its place in literary 
history and literary movements. They modified exam requirements in order to better assess the consequences of these efforts.
-In the Interdisciplinary Early Childhood Education program, based on student results on a “diagnostic assessment” critical 
performance addressing IECE New Teacher Standards IV, V, VIII, and IX, the IECE faculty revised their program target pass 
rates because this is the first diagnostic assessment instrument that most students have been required to administer, as well as 
the first professional assessment report that they have written. Based on student results on a “standards-based unit” critical 
performance addressing IECE New Teacher Standards I, II, V, VIII, and IX, additional instruction on developing KTIP lesson plan 
will be provided in the program. Based on IECE student teacher assessment results on the IECE Intern Performance Record,
supervised field experiences and lesson planning will be incorporated in targeted courses in the revised program to facilitate 
preparation for student teaching.
-In School Psychology, program faculty evaluate the performance of every student at the end of each semester of enrollment 
utilizing disposition ratings, progress in program courses, quality of performance, and supervisor evaluations (Field Based 
Evaluation of Competency Development instrument). Written feedback is provided to all students, at the end of fall and spring 
semesters. Students are a part of this performance evaluation. Data from the performance evaluation are used to develop plans, 
focus, and/or goals for the next professional experience (internship, job). In the event of problematic performance of dispositional 
issues, students meet with faculty to discuss the evaluation in addition to the written feedback. Students are asked to develop an 
action plan to address the identified issue/problem/concern. Finally, prior survey data from graduates indicated a lack of 
usefulness of the education courses in the program (ELED 503 and LTCY 519). These courses were dropped and LTCY 520 was 
added instead during the 2006-07 academic year. 

1. Not all programs use the unit assessment system to aggregate, analyze, and report 
candidate data.

(ADV)

2. Assessment system data are not used to inform unit operations. (ADV)

3. Inconsistencies exist in providing feedback to inform programs across the unit. (ITP) (ADV)

All academic units within WKU’s professional education unit have faculty representation on the Professional Education Council 
(PEC). The composition of the PEC also includes a representative from local school administrators and practitioners. Currently, 
the PEC meets monthly to review candidate data from our assessment system and approve candidate admission to the initial 
level education preparation programs (Transition Point 1), to review and approve all education-related curricular and academic 
policy changes, and to review and discuss assessment data that are generated from our electronic accountability system or
provided from the Kentucky Education Professional Standards Board (EPSB). Beginning spring 2008, the PEC will also review 
candidate data from our assessment system to approve candidates requesting admission into the student teaching semester 
(Transition Point 2).



Section 7. Unit capacity

Standard 3. Field Experiences and Clinical Practice.

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so 
that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and 
dispositions necessary to help all students learn.
Please indicate any significant evaluations, changes and/or improvements related to Standard 
3 that occurred in your unit this year:

National and state data that have been reviewed and acted upon by the PEC include Praxis II pass rates by program, three-year
WKU teacher persistence rates, and the EPSB sponsored teacher survey results—specifically our low ratings in the area of 
preparing teachers to work with students with special needs. Furthermore, the Dean has presented to the PEC his knowledge of 
state discussions and new regulations related to Literacy and Math preparation, the state’s new Master Teacher Rank II program 
requirements, and proposed revisions to the Kentucky Teacher Standards and indicators.

Also presented and disseminated to the PEC was an internally developed, comprehensive Unit-Wide Assessment Report for 
Initial Programs that presented in aggregated and disaggregated form candidate data related to admission criteria, Kentucky New 
Teacher Standard aligned performance assessments (called critical performances), diversity of clinical experiences, Teacher 
Work Sample Results, internal (WKU) and external (EPSB) survey data, and Praxis results. An abridged version of this document 
can be viewed at the following url: http://edtech.wku.edu/peu/documents/Unit-Wide_Assessment_Report_0607_Abridged.pdf.
Based on this document that also recommended refinements in our collection and use of data, the PEC adopted a Unit-Wide 
Continuous Assessment Plan to guide all programs in their assessment efforts. Based on this Unit-Wide Plan, all initial and 
advanced programs are developing Program Assessment Plans that speak to all components and transition points outlined in the 
Unit-Wide Plan.

Even as these plans are in development, all programs now have some portion of their candidate data within the assessment 
system. For initial programs, all admission, critical performance, Teacher Work Sample, student teaching admission and exit, 
teacher survey, Praxis II, and certification data are within the electronic assessment system. Most field experience data are now 
being entered and a database to enter dispositions is in progress. For advanced programs, all admission, exit, and certification or 
rank change data are within the electronic assessment system. Most programs have some critical performance data within the 
system; all programs have plans to enter these data within the next calendar year as they develop and refine their Program 
Assessment Plans. Advanced programs are also refining the unit-wide dispositions to fit their program and will begin entering 
dispositions when the database is functioning. 

This section reports changes to programs within the Unit relative to any practicum or fieldwork requirements or activities. 
Changes generally fall into the categories of adding new courses, increasing requirements within courses that require field 
experiences, providing mentor training, improving relationships with field personnel, and adding field experiences to existing 
courses. The reliance on and cooperation of field personnel is extremely important for the success of field experiences for 
students. Not only do we rely on them to help us carry out these program aspects, we also regularly partner with them in our 
program development or program revision efforts.

Regarding collaboration between the unit and school partners (IR 3a), the following activities or changes took place:

-In Curriculum and Instruction and Special Instructional Programs, these faculty, as well as faculty in WKU Arts and Sciences 
colleges, are collaborating with local school administrators and practitioners to develop a more defined mentoring process for 
new teachers in the Kentucky Teacher Internship Program. Fifty people have been involved in two workshops led by the New
Teacher Center of the University of California at Santa Cruz.
-In Educational Administration and Leadership, focus groups and the Advisory Committee worked with the faculty to co-design 
and co-identify appropriate field-based tasks, leading to specific identified activities, which are linked to specific classes. 
-In Interdisciplinary Early Childhood Education (IECE), the off-campus offerings of IECE 493 were changed to require candidates 
to complete the 30 hours of assessment lab on-site as an assurance of field experience quality. 
-In Library Media Education, the LME 508 field experience changed to focus more specifically on reference and information 
services. Also, on LME 590 evaluation form students suggested that they spend more hours in the library, have more
opportunities for leadership activities, and be more knowledgeable about day-to-day library administration issues. Also these and 
other data indicated a need for more field experiences prior to the practicum. Thus, forty hours of field experiences have been 
added to the LME program prior to the practicum experience . Some of the LME courses will require up to 10 hours of field 
experience in developing course projects. 
-In Literacy, a practicum experience was incorporated into LTCY 524 in order to provide supervised, authentic teaching 
experiences with content area reading strategies. In addition, LTCY 523 engages students in clinical experiences with adult 
literacy learners. Both LTCY 524 and LTCY 523 allow for practicum experiences both on campus and at other educational
settings, such as the Housing Authority of Bowling Green and Adult Education Centers in the Warren County area. In the 
summer 2006 offering of LTCY 527, students worked with diverse populations of students at the Housing Authority of Bowling 
Green’s summer program. Collaboration meetings were held in practicum settings to assess needs, discuss resources, and to 
plan for the logistics of allowing candidates within the MAE-Literacy program to complete learning tasks in an authentic setting. 
-In School Counseling, the number of required field experience hours was changed from 100 to 120, at least 20 of which must be 



completed at a second school site to receive P-12 School Counselor Certification. This change was in response to a state 
mandate. 

Regarding how field and clinical experiences help candidates demonstrate proficiencies (IR 3b2), the initial preparation education 
program is standards based and all field experiences and evaluations of these experiences are designed to align with the 
standards. Data are maintained to show level of competency on each Standard. For instance, planning is practiced and evaluated 
in the Block classes for elementary education majors. Students write lesson plans and collaborate with their classroom teacher 
and university faculty members to evaluate the appropriateness of the plans. The students are required to teach a minimum of 
four lessons during their field experiences. They demonstrate skills with a variety of teaching strategies and in particular are 
encouraged to practice the strategies the classroom teachers are using in their schools. They teach and reflect on those lessons. 
In the middle and secondary education classes, all students write and receive feedback on lesson plans and the critical
performances assigned to each class require students to reflect on the teaching they participate in or observe. Classroom 
teachers provide feedback to the students and faculty and this helps with the design of the program. One critical performance 
aligns with Standard 6. All students collaborate with classroom teachers, design, and implement a collaborative project. Examples 
of projects completed include work with a Family Resource Center in a high school, offering a leadership conference, working on 
a project involving battered women, and providing after school tutoring. The projects have been very favorably received and 
students reflect on how positive the experiences have been. Student teachers complete 16 weeks of student teaching and are 
responsible for a minimum of 2 weeks where they are completely responsible for the classroom. As part of the requirements for 
student teaching each of the Standards is assessed using the Student Teaching Evaluation (Note: This evaluation has been 
redeveloped as described earlier in this report.) and students must receive a passing grade of C or higher to be recommended for 
teacher certification. Collaboration, professional growth, and leadership are addressed through the completion of specific tasks 
that involve the cooperating teachers, university supervisors, and the student teacher.

At the advanced preparation level, programs have embedded field experiences within course work or in special internship type 
courses. Many of these provide data for programs through observations or critical performances within the experiences. For 
example, in the EDU 544 course shared by MAE Elementary, Middle, and Secondary programs, candidates attempt new teaching 
strategies and newly developed lesson plans in their own classrooms and then report their successes and lessons learned. 
Similarly, in the methods courses of these programs, candidates complete projects and develop units that they carry out in their 
own classroom. In the Educational Administration programs, as a matter of past practice field based experiences have always 
been a required element of education course work. In practice these were loosely coupled and self identified experiences such as
shadowing, observing, attending meetings, etc. However, beginning with the redesign undertaken in 2001, field experience 
minimums were set at 10 clock hours per credit hour. In the ongoing refinement of the program the expected activities and 
outcomes are becoming more defined. Each has specific outcomes such as the completion of a school culture triage survey and 
report, development of a community profile, assessment of community and school resources and an inventory of current best 
practices at the school site. In the Library Media Education program, all field experiences have an assessment component that is 
connected to state and professional standards. In the LME 537 course the Instructional Design project (Teacher Work Sample) is 
related to seven state and five professional standards. The LME 512 project requires completion of PGP with self-reflective 
criticism about the strengths and growth areas of the candidate. The LME practicum requires completion of a final professional 
portfolio with a PGP, and an assessment by the supervising professional with whom the practicum is done. Likewise, in Literacy, 
all courses that involve field experiences and clinical practice have identified state and International Reading Association
Standards based critical performances that are used to evaluate student learning and to assess the graduate literacy program. 
Based on data and feedback from teachers and administrators in the field, students needed stronger connections between theory 
and practice in the areas of teaching reading in the content areas, in particular with adolescent and adult learners. There are now 
eight courses within the MAE-Literacy program that require clinical or field experiences. In School Counseling, the field and 
clinical experiences allow candidates to demonstrate their proficiencies as outlined in the Conceptual Framework when they 
develop their Action Plans, complete their Portfolios and complete the 120 practicum hours. In School Psychology, practicum 
placements are considered essential for initial application of knowledge and skills acquired in classes (e.g., consultation case 
projects, curriculum based assessment projects, functional behavior assessment projects) to the setting in which they are used. 
Without opportunities to practice skills and apply knowledge, the generalization of knowledge and content could not be assessed. 

Regarding the use of technology during field experiences (IR 3b3), at the initial preparation level, Kentucky New Teacher 
Standard 9 - Technology is assessed during student teaching and at every level of the preservice training. Students use word 
processing for assignments throughout their training and for research. They learn to use the ACTIV Board in schools and on 
campus, create Web Quest projects, organize and reflect on data collected from pre and post assessments and display results in 
chart and graph form, prepare and teach using power point, incorporate United Streaming clips in their lessons, assist classroom 
teachers in the use of technology, and upload critical performances in the electronic portfolio. All of these uses of technology are 
assessed and assigned points that impact final grades in the education courses. Additionally, the culminating critical performance 
of the program, the Teacher Work Sample, provides evidence of student teachers’ abilities to use technology to teach and assess 
student learning.

At the advanced preparation level, programs allow candidates to demonstrate technology through various means and contexts 
associated with their specialty area. For example, MAE Elementary, Middle, and Secondary Education candidates demonstrate 
technology through course based projects that are part of their culminating portfolio in EDU 596/598. In Educational 
Administration and Leadership, candidates utilize technology to enhance administrative practice, such as student data 
management, fiscal data management, classroom walkthroughs, and communication. In Interdisciplinary Early Childhood 
Education (IECE), candidates participate in assistive technology workshops at local schools. In Library Media Education,
preparation and teaching of a technology integration unit is a critical performance in LME 537. Students must document the
effectiveness of instruction with an analysis of student performance in relation to state and professional standards. In Literacy,
technology standards are addressed within all courses in the MAE-Literacy program. All candidates take a required Literacy



Areas for Improvement related to Standard 3 cited as a result of the last NCATE review:
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Standard 4. Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and 
apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences
include working with diverse higher education and school faculty, diverse candidates, and diverse 
students in P-12 schools.
Please indicate any significant evaluations, changes and/or improvements related to Standard 
4 that occurred in your unit this year:

Education and Technology (LTCY 518) course that prepares them to use technology for teaching and learning, researching, and 
as a means of providing literacy support for learners through the use of assistive technologies. During various clinical experiences 
candidates use a variety of technologies, such as laptop computers, spreadsheet software, presentation software for literacy mini-
lessons, productivity software for developing handouts, exercises, and information summaries (Publisher), as well as others 
related to teaching fluency and comprehension to ESL and struggling readers. In School Counseling, practicum students are 
required to be “computer literate” in the use of the internet. They are required to identify and utilize educational data in formulating 
counseling goals and in blending technology into the delivery of counseling services (e-mail, blackboard, power point, internet 
searches). In School Psychology, students use technology for test scoring, report writing, collaboration with colleagues, and 
information gathering which is part of the day-to-day job requirements. 

Regarding candidates’ successful completion of clinical practice (IR 3c1), in the initial preparation program, there were 240 
student teachers in spring 2007 and 157 in fall 2006 totaling 397 student teachers for the 2006-07 school year. Only one student 
teacher did not successfully complete. At the advanced preparation level, in the MAE Elementary, Middle, and Secondary 
Education programs, 93% (111 out of 120) of candidates passed EDU 596/598. In Education Administration and Leadership, 35 
students became eligible for the 2007-08 Kentucky Principal Internship Program. In IECE, 11 of 12 (92%) of undergraduates 
completed student teaching, with one working toward completion this fall (2007) after withdrawing for health reasons. At the 
graduate level, all 6 (100%) candidates successfully completed their internship. In Library Media Education, 65 of 66 candidates 
(98%) successfully completed the practicum during the 2006-07 year. In the MAE Literacy Education program, 99% of candidates 
successfully completed clinical courses. Also during 2006-07, all 62 (100%) School Counseling candidates successfully
completed their clinical practice and all six (100%) School Psychology candidates were successful. 

 

 

Regarding proficiencies related to diversity expected of candidates (IR 4a1), during the spring 2007 semester, the Professional 
Education Unit revised its dispositions to include valuing diversity, as well as examples of at standard and target behaviors 
associated with this disposition. These include accepting/willingly working with others from different ability, race, gender, or ethnic 
groups, displaying respectful and responsive behavior toward the ideas and views of others, interacting in a polite and 
professional manner with those perceived different from themselves, listening carefully and respecting the views of those
perceived different from themselves, and welcoming feedback and interaction with others. These examples provide a common 
framework as individual programs identify and/or refine opportunities to observe these dispositions in clinical settings. As 
described earlier, this fall 2007, all initial programs are developing a Program Assessment Plan that outlines how each program 
plans to collect mid-program level disposition data. All advanced programs are developing similar Plans that identify mid- and 
final-program opportunities to collect dispositions data. These will be finalized by spring 2008 as all programs begin the process 
of resubmitting Program Review Documents (aka folios) to the EPSB as required part of our accreditation renewal process. As 
these forms and data collection points are only now being added to the electronic accountability system, data will first become 
available at the end of spring 2008. 

Regarding assessments that provide evidence about candidates’ proficiencies related to diversity (IR 4a3), at the initial 
preparation level, several courses provide candidates opportunities to develop proficiencies related to diversity that are then 
assessed by critical performances. During the 2006-07 year, in the Elementary Education program, students receive strong 
training in planning for student diversity in ELED 355, evidenced by 98% of students receiving a score of proficient or higher on 
the critical performance. In Middle Grades Education, 98% of students completing an Authentic Planning critical performance in 
MGE 385 scored at least proficient. In Secondary Education (where P-12 and 5-12 students are also housed), students complete 
several critical performances in SEC 352, a course specifically dedicated to preparing candidates to work with diverse students. 
Percentages of students scoring at least proficient ranged from 89% to 100% across performances. In Interdisciplinary Early 
Childhood Education (IECE), undergraduate candidates successfully completed a planning for diversity critical performance in 
IECE 494 and graduate candidates completed critical performances related to diversity in IECE 523 and EXED 523. 

At the advanced preparation level, programs use courses and assessments to develop candidate proficiencies related to 
diversity. For example, Library Media Education has several experiences and assessments in LME 508 and LME 537 related to
evaluating and selecting library resources with respect to diversity and related to addressing the needs of diverse learners in 
library instruction and programming. In Literacy, the program has been revised to require the course, LTCY 527, Literacy 



Learning and Cultural Differences. The purpose of the course is to examine human universals as well as cultural and ethnic 
distinctions as they relate to the development of literacy. The course is designed to provide a foundation for strengthening the 
understanding, skills, and techniques professionals need to interact and work effectively with diverse children and families. The 
associated critical performance allows candidates to synthesize and construct a strategic plan that details specific solutions, ideas 
and considerations for a barrier to literacy related to diversity that has been identified at the global, national, state, or
local/community level. Additionally, in LTCY 520 and LTCY 521 candidates are expected to demonstrate evidence in 
implementing appropriate practices with diverse learners in weekly clinic sessions with clients and the related course 
assignments. In School Counseling, students are required to take CNS 555: Social and Cultural Diversity in Counseling. In the 
course assignments, students must develop and demonstrate their knowledge of the role of a counselor’s worldview, cultural self-
awareness, personal experiences, and self-concept development and also the impact this has on multicultural counseling. In 
School Psychology, the Field Based Evaluation of Competency Development instrument completed by practicum and internship 
field supervisors assesses candidates’ knowledge, skill, and sensitivity related to diversity.

Regarding the diversity of our faculty (IR 4b1), internal professional education faculty and staff data (total N = 132) show a
consistent picture since last year related to gender (Female – 60%, Male 40%), race/ethnicity (White – 86%, Black – 9%, Other –
5%).

Regarding the diversity of our candidates (IR 4c1), the following are 2006-07 undergraduate and graduate student enrollment
data from Institutional Research that show that our gender and ethnicity percentages have remained relatively steady with little or
no change over the last year:
Gender: Male (20%), Female (80%), and Race/Ethnicity: White (91%), Black (6%), Other (3%).

Regarding efforts to recruit and retain candidates from diverse groups (IR 4c3), at the initial preparation level, WKU’s Professional 
Education Unit continues to engage in several efforts to identify, recruit, and retain a diverse teaching and administrative force 
through its Minority Recruitment and Retention Center. To promote the state’s Minority Educator Recruitment and Retention 
(MERR) Program, throughout the year the Center coordinator visited middle and high schools, as well as community colleges, to
discuss education careers and make students aware of available scholarship dollars. The coordinator also participated in college
fairs, open houses, and “Focus on Western” events, and hosted student groups on campus. The coordinator also worked on a 
special project within the Young Male Leadership Academy, with a local high school on the Multicultural Cadet Corp, and with 
local Future Educator of America groups in an effort to “grow our own” future educators from diverse backgrounds. Such efforts 
have brought in 12 additional students from diverse groups this year who plan to enter teacher preparation.

To retain the students once they are here, the coordinator offers support through ACT/PPST, Praxis II, résumé writing, and 
interview workshops (open to all, but targeted for these students), involving students in professional development, and meeting 
with students on a regular basis. Furthermore, school district administrative personnel are invited to talk to students about their 
districts and what their districts have to offer them upon program completion. Even with these efforts, only about 20-25 students 
compose all of MERR at any given time. 

At the advanced level, various programs are trying different strategies to increase the diversity of the students. For example, the 
Educational Administration and Leadership is running the 10th consecutive cohort of 7 participants in the Administrative 
Leadership Institute, making a total of 138 participants over ten years, and also has the Superintendent Internship Program. Its 
PILOT program is also focusing on methods to reach candidates in rural districts, through tuition scholarships, school district 
commitment, and various approaches to course delivery. In Exceptional Education, an African American faculty member actively 
recruits diverse candidates and serves as the faculty advisor for WKU’s Black Student Caucus. Another faculty member serves 
as lead investigator of Project TREE, which is a statewide project to recruit and maintain candidates and teachers from diverse 
groups in Exceptional Education programs. The Library Media Education program attracts candidates from Louisville area, which 
is ethnically diverse. Informational brochures about the program have been mailed to Louisville and Lexington area schools.
Program brochures have been mailed to school districts in other locales with large diverse populations such as Nashville and
Memphis. The Literacy program faculty have developed relationships with associations and organizations that are geared toward 
working with underrepresented groups, especially the Housing Authority of Bowling Green’s Learning Center, which serves a 
population that represents 9 major ethnic groups with an overall 98% diverse population being served in the After School and 
Summer School programs. The HABG sets a goal of 100% postsecondary education for all learners it serves. Additionally, the 
Literacy faculty has a working relationship with local middle and high schools in the Bowling Green, and Warren County school 
districts. Finally, the Literacy faculty works with organizations and offices on WKU’s campus to take advantage of career fairs, 
recruitment events, and other opportunities we might have to attract candidates from diverse groups. In School Psychology, 
promising candidates from diverse groups are recruited at the undergraduate level by program faculty. The Office of Graduate 
Studies provides “minority” scholarships for these students that include tuition waivers and graduate assistantships. All recruited 
students from diverse groups have successfully completed the program (2006-07, two Black, one linguistically diverse). 

Regarding the diversity of the P-12 student candidates encounter in field experiences (IR 4d1), as reported in our comprehensive 
Unit-Wide Assessment Report for Initial Programs, efforts have also been made this year to measure the diversity of the field 
experiences candidates have indicated on their field work summary forms over the last two years. Over this period, 2086 students 
reported demographic information on over 6,000 field placements with an average of 18% diversity (based on state provided 
school diversity data). This diversity percentage is well above the average 10% diversity of the schools in the 31 counties that 
represent our service area. Candidates also provided on these forms the school context in which they worked and the types of P-
12 students with whom they worked during their field experience. Note that candidates could choose all the characteristics that 
applied for any given experience. Regarding context, 84% reported working in a mainstreamed classroom, 9% in a resource 
room, 32% in a collaboration setting, 15% in a pullout program, and 19% in a tutorial/enrichment setting. Regarding ethnicity, 
81% reported working with African American students, 6% with Native American students, 54% with Latino/Hispanic students, 



Areas for Improvement related to Standard 4 cited as a result of the last NCATE review:

Please indicate how the unit has addressed these Areas for Improvement (Optional).

43% with Asian American students and 27% with students from other racial/ethnic groups. Regarding students with special 
needs, 13% reported working with students with a physical disability, 54% with students with a learning disability, 12% with 
students with a mental disability, 30% with EBD characteristics, 40% with gifted students, and 32% with ESL students. Overall, in 
82% of their field experiences candidates reported working with at least one student with special needs and in 89% of their field 
experiences candidates reported working with at least one student from a diverse ethnic group. 

In addition to these experiences with diverse populations in our area, the longstanding College of Education and Behavioral 
Science International Committee works to coordinate diverse cultural experiences for both faculty and students so they are better
prepared to teach and understand diverse populations. The following events took place this year.

Regarding student-teaching, in fall 2006 six initial preparation candidates completed a part of their student teaching experience in 
Belize under the direction of a faculty member in the department of Curriculum and Instruction. In spring 2007, four candidates 
student taught in Belize under the direction of a faculty member from the department of Educational Administration, Leadership, 
and Research. Another Curriculum and Instruction faculty member attending the annual Consortium for Belize Educational 
Cooperation meeting and another faculty member continued contacts with educators in Parras, Mexico for possible future student 
teaching placements. Forty-four candidates also attended a student teaching abroad orientation, seven of which chose to student 
teach in Belize this fall (2007), accompanied by the Curriculum and Instruction department head. An additional candidate student 
taught in Germany based on arrangements made with visiting German faculty, mentioned below.

Additional international-related activities and appointments include the following:

-Two events were scheduled to increase faculty and student understanding of the Muslim religion—a panel discussion led by 
Muslims living in the area and a presentation by a noted Muslim author
-Faculty from Germany visited WKU, which led to new international student teaching opportunities. 
-In spring 2007, a school psychology faculty member was newly elected as president of the International School Psychology 
Association. 
-Contacts have been initiated with educators in Spain who are working to arrange future student teaching placement in Barcelona 
and Madrid. 
-A faculty member completed a two-year English Language Library design project with a school in Barcelona, Spain.
-The CEBS Dean traveled to Malaysia and Malaysian delegates came to WKU to explore education and cultural exchange 
opportunities between American and Malaysian universities.
-Seven faculty attended a session to learn about study abroad opportunities and the steps necessary to apply for and manage a 
study abroad course.
-WKU hired a Chief Internationalization Officer to promote university level international opportunities and to direct a selective 
American Council on Education (ACE) project that supports university efforts to develop strategic plans for comprehensive 
internationalization.

Regarding ensuring that all candidates have at least one diverse field experience (IR 4d2), at the initial preparation level, although 
the diversity percentages reported earlier are high, they suggest that at least some candidates are able to progress through their 
preparation program without working with diverse students. More problematic is that the present system collects these data but
includes no monitoring mechanism in place to ensure that candidates gain experience working with diverse students. Because of 
this realization, as part of the Program Assessment Plans described earlier, each initial and advanced program is identifying at 
least one field experience placement that reflects a strong diversity component. Again, these plans will be finalized by spring 
2008 as all programs resubmit Program Review Documents (aka folios) to the EPSB as a required part of our accreditation 
renewal process. Some programs have already identified this experience. For example, in the Elementary Education program, 
candidates taking the required LTCY 420 work in the Housing Authority of Bowling Green’s Learning Center. In IECE, 
undergraduate student teachers are placed in diverse settings by the program director and graduate interns serve in the highly 
diverse WKU Child Care Center. In the Library Media Education program, the LME 501 course requires providing services to
diverse learners and the LME 508 course requires a field experience in ethnically diverse field setting. In Literacy, two courses, 
LTCY 523 and 524 include clinical experiences with diverse populations of learners, and another course, LTCY 527 provides 
opportunities for candidates to work with students in the Housing Authority of Bowling Green’s Learning Center. The program’s 
Adult Literacy Clinic (linked to LTCY 523 and 524) serves low-level adult learners from diverse learning, language, and 
socioeconomic groups. Additionally, many of these adults are special needs learners with one or more impacting learning 
disability. Another function of the Adult Literacy Clinic is to serve students from the Bowling Green Community College and
WKU’s campus who struggle with reading (College Reading Success). Many of these students (80%) are from diverse racial, 
ethnic, and language groups including students from Saudi Arabia, India, Taiwan, China, Korea, and Mexico. In School 
Psychology, the diversity of candidate experiences is monitored by a diversity form that is completed by each student at the end 
of each semester and turned in to the Program Director. Field based experience plans are developed at the start of the semester 
with experiences with individuals from diverse groups a required component. Students record contacts with individuals from 
diverse backgrounds on an internship activity documentation form. 
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Standard 5. Faculty Qualifications, Performance, and Development.

Faculty are qualified and model best professional practices in scholarship, service, and teaching, including 
the assessment of their own effectiveness as related to candidate performance. They also collaborate with 
colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and 
facilitates professional development.
Please indicate any significant evaluations, changes and/or improvements related to Standard 
5 that occurred in your unit this year:

During the 2006-07 academic year, the following professional education faculty hires and changes took place: Four new faculty 
were hired, two in the Curriculum and Instruction department and two in Special Instructional Programs department. One faculty 
from each department is on tenure track, the other two faculty members are in non-tenured positions. In addition, three faculty left 
the institution: two in the Curriculum and Instruction department retired, and one in Psychology (education psychology) moved to 
another institution.

During this academic year, professional education faculty within our college were involved in many activities related to 
scholarship, service, and teaching (including professional development). Each year, as part of the promotion, tenure, and salary 
increase process, faculty must present evidence of their accomplishments in each of these areas and report it within the college-
wide faculty Management Information System (MIS). In particular, as part of their presentation faculty must share the results of 
the Student Input to Teaching Effectiveness (SITE) evaluation for their courses and must be prepared to address areas of 
concern that are consistent over several courses or a period of time. Below is a listing of faculty accomplishments gleaned from 
our college-wide faculty Management Information System (MIS).

Scholarship:
-Faculty report serving on 39 national- or state-level editorial boards.
-Faculty report the submission of 157 manuscripts for publication.
-Faculty report that 4 books, 13 chapters, and 27 journal articles have been accepted but not yet published.
-Faculty report 4 books, 7 chapters, 35 journal articles, and 18 other scholarly works have been published.
-Faculty report 307 presentations.
-Faculty report progress on 173 research development or creative activities.

Grants: 
-Faculty report serving as PIs on 35 federal, state, private, or internal grant projects. 
-Faculty report serving as Co-PIs on six projects.
-Faculty report involvement in other capacities on 17 grants.
-Faculty report involvement in the writing process of 17 grant proposal.
-Total Amount of Awarded Funded Projects 2006-07 (External): 71 $9,090,187

Service:
-Faculty report serving on 358 internal and other professional committees.
-Faculty report involvement in 119 curriculum development activities.
-Faculty report holding 54 local, state, national, or other level offices, seven of which include president or CEO positions.
-Faculty report involvement in 485 service related activities (consulting, speeches, taskforces, conducting workshops).

Teaching/Professional Development:
-Faculty report being reviewed or participating as reviewers in 28 peer teaching review activities.
-Faculty report participation in 31 professional development activities.

Regarding modeling best professional practices in scholarship (IR 5c3), specific examples behind the numbers listed above 
include:
-Editorship on Gifted Education journals, as well as multiple books, chapters, and articles in press
-Editorship of a K-12 writing journal
-Publications in state education journals
-Principal Investigator and Faculty Researcher of a collaborative project (with University of CT and University of Colorado-
Denver) involving the Center to Guide Personnel Preparation Policy and Practice in Early Intervention and Preschool Education
and funded by the Office of Special Education
-Collaborative relationships with the Kentucky Department of Education and Kentucky State Humanities Council
-Publications in professional journals including Kentucky Libraries, IFLA Journal, Cataloging and Classification Quarterly
-Involvement in International Comparative Librarianship and statewide surveys of Kentucky media centers
-Presentations at Kentucky School Media Association, AERA, and the National Association for Bilingual Education conferences
-Development of a series of Podcasts on on-line teaching methods, available through iTunesU
-Development of a databank of over 2,250 educational web pages to support literacy teachers and candidates in the MAE-
Literacy program
-Coordination of WKU’s federally funded e-train express project
-Directing the Kentucky Reading Project (grant funded) and WKU Literacy Clinic
-Directing the Dollar General Literacy Foundation grant
-Directing the upcoming DuPont grant (ICAN2) in partnership with the Housing Authority of Bowling Green in 2008
-Directing the Dollar General Literacy Foundation grants



Areas for Improvement related to Standard 5 cited as a result of the last NCATE review:

Please indicate how the unit has addressed these Areas for Improvement (Optional).

Standard 6. Unit Governance and Resources.

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information 
technology resources, for the preparation of candidates to meet professional, state, and institutional 
standards.
Please indicate any significant evaluations, changes and/or improvements related to Standard 
6 that occurred in your unit this year. 

-Implementation of the Adolescent Literacy Coaching Project in collaboration with CCLD
-Publication of several articles related to multicultural issues and literacy achievement
-Involvement in a longitudinal study since 1966 on the presidents of the American Counseling Association and also the Kentucky 
Counseling Association since 1968

Regarding modeling best professional practices in service (IR 5d2) and collaboration (IR 5e1), specific examples behind the 
numbers listed above include:
-Involvement with the Kentucky Principal Internship Program
-Development of an Educational Administration and Leadership advisory group, made up of practitioners, local business leaders, 
and representatives from the Bowling Green Housing Authority, to co-design (and discuss co-delivery) of new programs
-Leading the state (since 2001) in program redesign and program components related to Educational Administration
-Serving on the Daviess County Public Library Foundation Board
-Serving on the state’s Committee for Mathematics Achievement
-Twenty-two years conducting the Kentucky Writing Project (associated with the National Writing Project), which operates on a 
teacher-teaching-teacher model. Successful writing teachers from all content areas and grade levels attend our invitational 
Summer Institute in June. During the following school year, these teachers provide workshops for others in the schools. In
addition, the Project's Outreach Program is prepared to work with individual schools or districts as needed. The purpose of the 
WP is improve student writing abilities by improving the teaching and learning of writing in the nation's schools, provide 
professional development programs for classroom teachers, and expand the professional roles of teachers. The WP has a 
reputation for high quality instruction and excellent results, which has made it very competitive among Kentucky teachers of 
English.
-Directing training or serving on committees for the Kentucky Teacher Internship Program
-Chairing the WKU Advisory Committee for the Housing Authority of Bowling Green (HABG)
-Serving as literacy curriculum specialist for the Kentucky Reads grant (adult literacy) and planning instructional sessions for adult 
learners
-Serving as scholar for Prime Time Family Reading in Grayson County in Spring 2006, and provided professional development in 
Summers 2006 and 2007
-Serving as a co-director of the Adolescent Literacy Coaching Project (ALCP) sponsored by the University of Kentucky
-Working with various aspects of the Kentucky Reading Project and state Reading First Initiatives
-Serving in CACREP organizational activities
-Serving on the National Counselor Exam writing team
-Serving in National Association of School Psychologists leadership roles and National Emergency Assistance Teams 
-Serving in leadership roles in the International School Psychology Association (ISPA) 

 

 

Efforts have been made to increase the resources for the Unit as well as enhance the current resources available. During the 
2006-07 academic year, the Dean procured two new positions, one in Exceptional Education and the other in Literacy, that were 
filled in time for the 2007-08 academic year. Both of these positions were due to increased student enrollment and faculty 
productivity and were created to reduce dependence upon part-time faculty. 

Regarding the unit budget (IR 6b1), the overall operating budget for CEBS was increased from $10,485,551 in 2006-07 to 
$10,940,159 in 2007-08, a little more than a 4% increase across the college and all academic departments. Additionally, the
average salary increase for the 2007-08 academic year was 4%. These funds were necessary to allow departments to continue 
to deliver quality programs and recruit/retain quality faculty. From 2006-07 to 2007-08, proposed equipment allocations will move 
from $68,405 to $100,595 (47% increase) and classroom improvement dollars will move from $82,075 to $125,154 (52% 
increase), pending approval. Additional allocations in supplies and PD travel hold steady at $10,022 in 2007-08, the same as 
2006-07. Finally, a modest drop (about 2%) in funds made available for internal grants (Teacher Quality), from $221,222 to 
$215,832, occurred across academic years.

Regarding financial support for professional development (IR 6b2), although the dean has always provided support for faculty
professional development beyond that already provided within individual departments, beginning in fall 2007, an additional
$10,000 was set aside for faculty to participate in professional development specifically related to improving teaching
effectiveness.



Areas for Improvement related to Standard 6 cited as a result of the last NCATE review:

Please indicate how the unit has addressed these Areas for Improvement (Optional).

If you have another comments, use the space below:

Regarding information technology resources (IR 6e1), a variety of changes has occurred in the College of Education and 
Behavioral Sciences that provide additional resources for programs and faculty. Within the classrooms in Tate Page Hall where
the majority of Professional Education courses are taught, there have been modifications. Twenty-three classrooms in the 
building have been fully converted to multi-media classrooms. This includes the addition of a Starboard in every classroom as 
well as a document camera for each classroom with a multi-media lectern. Two classrooms have been equipped with high-end 
classroom control systems that control all technology equipment in the classroom. These two rooms will allow us to evaluate the 
control systems and provide insight as to what should be purchased for the new CEBS building that is in the planning stages. 

The Unit continues to use its 60 laptop computers to help faculty teach candidates to use this tool with their students in field and 
is researching the effects of using laptops in instruction. Several districts are considering – or have already initiated – wireless 
laptop programs within their schools. We are preparing our candidates to function effectively in those environments.

Additionally, through a grant called “e-train,” continued professional development is provided to faculty in the professional 
education unit, as well as campus wide faculty and P-12 practitioners, related to technology so that they in turn can better prepare 
or become teachers who are highly effective in using technology to facilitate, assess, and communicate learning for all students. 
This year marks the 10th “e-train Express Technology Conference” where a wide variety of presentations were made, providing 
information related to teaching with technology. Unit and other faculty members, as well as practitioners from P-12 settings,
delivered these sessions related to technology software and/or skills they acquired through the project.

Regarding resources available for the assessment system (IR 6e2), the following software was purchased and implemented over 
the 2006-07 year to enhance the unit assessments system: CodeCharge Studio (for software development) - $400, Server OS 
Licenses (Red Hat) - $250, EMS Database Utilities - $200, Arkeia Backup Utilities - $1500, and Knowledge Tree Document 
Management Software - $2750. In addition, the following hardware purchases were made: Dell Server - $5400 and Dell Tape 
Backup - $5400 

Regarding library and curricular resources available for professional education unit (IR 6e3), during 2006-07 year, 990 books and 
364 serials (print) were purchased. WKU Libraries continues to have access to major online resources available through 
database aggregators, including EBSCOhost (AcademicSearch Premier, MasterFile Premier, ERIC, Professional Development 
Collection, Mental Measurement Yearbook, PsychINFO, Psychology & Behavioral Sciences Collection, Tests in Print, Teacher 
Reference Center, and additional E-Journals), ProQuest (Dissertations & Theses, Dissertations & Theses AI, Career & Technical 
Education), FirstSearch (WilsonSelectPlus, PsychFIRST, ERIC, and GPO), and WilsonWeb (Education Full-text). Furthermore, 
as an in-kind contribution for hosting the National Council of Professors of Education Administration, leading academic publishers 
donated nearly 2,000 current edition administration-related textbooks and books, housed in the CEBS Education Resource 
Center.

Print and electronic resources are purchased based on faculty, staff, and student requests, as well as professional reviews. 
Subject librarians dedicated to program areas within the professional education unit stay current with titles published annually 
from various review and recommendation resources.
 

 

 

 

 


