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Secondary Education – Initial Preparation 
Annual Program Report  
Academic Year 2009-10 

October 14, 2010 
 

1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) 
of Secondary Education candidates approved by the Professional Education Council (PEC) for 
admission into initial teacher preparation programs during this academic year.  Before the 
Office of Teacher Services submits their names for review and approval by the PEC, candidates 
must meet minimum requirements established by the state and/or the WKU Professional 
Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
ACT 

PPST* 
Math 

PPST* 
Reading 

PPST* 
Writing 

SAT 
GRE 

Composite 
Admission 

GPA 
N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 

Secondary 
Education 

              

230101- 
English and 
Allied 
Language 
Arts 20 26             1 1040 1 610 23 3.35 
450101-
History/Social 
Studies 16 24 1 180 2 181 2 175         18 3.12 
450801-
History/Social 
Studies 2 25                 1 1130 3 3.33 
270101-
Mathematics  4 28                     5 3.06 
260101- 
Biological 
Science 5 22                 2 1110 7 3.10 
400501-
Chemistry 1 29                     1 2.54 
400703-Earth 
Science 1 24                     1 3.79 

*PPST refers to the ETS Pre-Professional Skills Tests. 
 

b. Course Based Assessment Data 
 
Table 2 provides the percentage of Secondary Education candidates (N = 281) scoring at each 
level of proficiency on critical performances within education courses for this academic year.  
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Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – Standard Partially Met, 3 – 
At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

% Scoring→ 
↓ Course 1  2  3  4  

SEC-351  1 2 58 39 

SEC-352  0 0 69 31 

SEC-453  1 0 36 63 

SEC-475  0 0 95 5 

SEC-477  0 0 17 83 

SEC-479  0 0 0 100 

SEC-481  0 0 94 6 

 
Notice that Table 2 shows a large difference in scores by content areas. There has been 
inconsistency in how people score the 1-4.  There are also variations in faculty understanding 
of how the scoring should be done.  The human factor can’t be totally discounted, especially 
looking at undergraduate courses.   
 
Table 3 indicates the level of Secondary Education candidate (N = 281) proficiency across 
critical performances related to the Kentucky Teacher Standards (KTS).  Candidates receiving 
an overall rating of 3 or 4 on a CP are considered to have demonstrated proficiency on the 
standards associated with the CP.  As the chart demonstrates, 97-100% of candidates score at 
3 or 4, indicating a high rate of proficiency and in line with the Overall Unit proficiency. 
 

% Scoring→ 
Standard↓ 

1 2 3 4 Secondary 
Grand Total 

 

Overall Unit 
Proficiency 

KTS 1 1% 1% 55% 43% 100% 98% 
KTS 2 1% 1% 60% 38% 100% 98% 
KTS 3 1% 1% 51% 47% 100% 98% 
KTS 4 1% 2% 64% 33% 100% 97% 
KTS 5 1% 0% 48% 51% 100% 99% 
KTS 6 1% 1% 54% 45% 100% 99% 
KTS 7 1% 0% 61% 38% 100% 99% 
KTS 8 0% 0% 44% 56% 100% 100% 
KTS 9 1% 1% 50% 48% 100% 98% 
KTS 10 0% 0% 23% 77% 100% 100% 
Unit Wide  1% 1% 54% 44% 100% 99% 

 

*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate,  
4 – Implements/ Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection,  
8 – Collaboration, 9 – Professional Development, 10 – Leadership 
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According to Table 3, 97-100% of students in the Secondary Education program are proficient 
in Critical Performances for each Kentucky Teacher Standard.  These numbers reflect the 
Secondary Education Faculty’s assessment of students’ performance on tasks related to their 
critical performances.  
 
 
Table 4 indicates the number of Secondary Education candidates (N = 21) who have scored 2 
or lower (below proficiency) on critical performances during this academic year. 

 
Table 4. Secondary Education Candidates Scoring Below Proficient on CPs  

Student ID 
Score 

Student Count 
1  2  

800361146 
 

1 1 
800072416 1 

 
1 

800237532 
 

1 1 
800308914 

 
1 1 

800326725 1 
 

1 
800328483 

 
1 1 

800369262 1 
 

1 
800430348 

 
1 1 

800448267 
 

1 1 
800448354 1 

 
1 

800448433 
 

1 1 
800480325 

 
1 1 

800484303 1 
 

1 
800485470 

 
1 1 

800485958 
 

1 1 
800490022 

 
1 1 

800496563 1 
 

1 
800511212 2 

 
2 

800514382 
 

1 1 
800524179 

 
1 1 

800361146 
 

1 1 
Grand Total 8 13 21 

  
Further investigation of the individuals in the previous table shows that the majority of these 
students either is or has been on academic probation or failing classes in their content major 
and/or their education requirements.  Many of them demonstrate patterns of poor academic 
achievement.  Moreover, secondary education faculty have little recourse when students 
simply stop attending classes or fail to turn in critical performances, which often appears to be 
the case. 
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c. Clinical Experiences Data  

 
The Secondary Education program uses the following courses and experiences to evaluate 
candidate dispositions:  EDU 250, SEC 472-484, and  SEC 490.  The program has identified the 
following courses and experiences where candidates report the diversity of their field 
experiences:  EDU 250, SEC 352, SEC 453, SEC 475, SEC 477, SEC 479, and SEC 481.  SEC 352 has 
been designated as the experience where candidates must work in settings at or above the 
average 11% diversity of the schools in the 30+ counties that represent our service area. 
 
Table 5 reports how Secondary Education candidates performed on dispositions as they 
entered and progressed through their program (N =161) and during their student teaching 
experience (N = 70).  Students are considered “proficient” who average at 3 or higher on each 
disposition category. 
 

Table 5. Secondary Education Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student 
Teaching 99% 100% 100% 100% 100% 
During Student 
Teaching 100% 100% 100% 100% 99% 
 
These results demonstrate that the Secondary Education Faculty are emphasizing the 
dispositions required in a way that students are acquiring the necessary behaviors and skills. 
 
Over this academic year, Secondary Education candidates (N = 102) reported demographic 
information on field placements with an average of 91 % ethnically diverse students and 88%  
students with disabilities (based on National Center for Education Statistics and Kentucky 
Department of Education).  This reported number does not appear to be inclusive of the 
candidates in the new SkyTeach program who likewise have field experiences in the same 
school districts that are inclusive of much diversity. This ethnic diversity percentage continues 
to be well above the average 11% diversity of the schools in the 30+ counties that represent 
our service area.  Table 6 reveals the percentages of field experiences with various 
characteristics.  Note that candidates could choose all the characteristics that applied for any 
given experience.   
 

Table 6. Percentages of Field Experience by Category Types 
Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments 20 
% Candidates working with Students with Learning Disabilities 58 
% Candidates working with Students with Moderate/Severe Disabilities 10 

% Candidates working with Students with Emotional/Behavioral Disorders 39 
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% Candidates working with Gifted Students 57 

% Candidates working with English Language Learners 30 
% Candidates working with Students with  Visual Impairments 7 
% Candidates working with Students with Hearing Impairments 5 
% Candidates working with Students with Speech/Language Delays 13 

% Candidates working with Students with Development Delays 10 
% Candidates working with Students with Autism Spectrum Disorder 11 
% Candidates working with Students with Other Impairments 2 

Working with Diverse Students 

% Candidates working with African American Students 82 
% Candidates working with Native American/American Indian Students 4 
% Candidates working with Latino/Hispanic Students 68 
% Candidates working with Asian Students 46 

% Candidates working with Students with Special Needs (Aggregate) 88 
% Candidates working with Diverse Students (Aggregate) 91 

 
Overall, as can be seen in Table 6, in 88% of their field experiences Secondary Education 
candidates reported working with at least one student with special needs and in 91% of their 
field experiences candidates reported working with at least one student from a diverse ethnic 
group.  
 

d. Culminating Assessment Data  
 

As Component 4 of the WKU Professional Education Unit Continuous Assessment Plan (CAP) 
strategy, all initial preparation candidates complete a culminating assessment of professional 
and pedagogical knowledge and skills, the Teacher Work Sample (TWS).  This assessment is 
also used to demonstrate candidates’ ability to impact Secondary student learning.  In 
particular, candidate performances on Assessment Planning and Analysis of Student Learning 
have been identified as key indicators of candidates’ ability related to student learning. 
 
Although in spring 2008 the Professional Education Council agreed that candidates who score 
a holistic score of at least “2 – Developing” are able to exit the program, for program 
evaluation purposes our goal is that at least 80% of program candidates will achieve “3 – 
Proficient” or higher.  Table 7 presents the proficiency rate for Secondary Education 
candidates (N = 61). 
 

Table 7. Initial Preparation TWS Proficiency Rates 
Program % Proficient 

Secondary Education 98 
Unit-Wide 99 

 
Because the faculty also scores TWS at the indicator level, we are able to use these scores to 
ascertain candidate success in meeting each component of the TWS.  For program evaluation 
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purposes, candidates are considered successful who average at least 2.5 on a three point scale 
(1 – Not Met, 2 – Partially Met, and 3 – Met) on indicators aligned to a standard.  Table 8 
depicts the percentage of Secondary Education candidates who averaged at least 2.5 on the 
indicators for each TWS Factor:  CF – Contextual Factors, LG – Learning Goals, AP – Assessment 
Plan, DFI – Design for Instruction, IDM – Instructional Decision Making, ASL – Analysis of 
Student Learning, and RSE – Reflection and Self-Evaluation.   
 

Table 8. Initial Preparation TWS Proficiency Rates of Secondary Education Candidates 

Program 
Teacher Work Sample Components 

CF LG AP DFI IDM ASL RSE 
Secondary 
Education 87% 95% 97% 97% 95% 74% 84% 
Unit-Wide 96% 98% 91% 98% 94% 87% 93% 

 
This perspective appears to demonstrate some troubling trends among Secondary Education 
students compared to the Unit-Wide Proficiency Rates.  Only Assessment Plans and 
Instructional Decision Making rate higher than the corresponding Unit Rate.   Design for 
Instruction is nearly the same as the Unit Rate.  However, Contextual Factors, Learning Goals, 
Analysis of Student Learning, and Reflection and Self Evaluation sections of the TWS 
demonstrate that Secondary Education Faculty need to work toward improving students’ 
understanding of and proficiency in these areas of professional competency.  However, in a 
review of these numbers from the 2008-2009 report, there is an 8% increase for CF, 27% 
increase in AP, and 14% increase in IDM. The only area that actually decreased from the 
previous years report was the ASL, down at 14%, and LG, down at only 1%. 
 
Looking at the previous years scores for Unit-Wide, those were very significantly improved as 
well as follows: CF up 10%, AP up 13%, DFI up 3%, IDM up 12%, ASL up 9%, and RSE up 18%. 
 
Because the TWS indicators have been aligned to Kentucky Teacher Standards, we can use 
these scores to ascertain candidate success in meeting each standard related to the TWS.  
Table 9 reports these scores as they relate to Kentucky Teacher Standards. 

 
Table 9. Percentage of Secondary Education Candidates who “Passed” each Teacher Standard 

Program 
Kentucky Teacher Standards (Measured by TWS) 

1 2 4 5 6 7 9 
Secondary 
Education 91% 95% 95% 88% 95% 89% 82% 
Unit-Wide 97% 98% 95% 90% 96% 95% 91% 

 
Table 9, like Table 8, reveals some significant areas of shortcoming for Secondary Education 
Candidates relative to the KTS.  Some areas of the TWS are not receiving the attention from 
Secondary Education, or Content area faculty across campus, required for student proficiency.  
Some Content area faculty that are not within the STE Department may have less guidance on 
teaching of the TWS throughout their program. This data include those students as well.  
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Secondary Education Faculty Members need to reexamine the TWS and align each course’s 
objectives to the needs of students for developing proficiency in the TWS.  Since Secondary 
Education Faculty have been through significant turnover in recent years, and courses have 
been taught by a number of different people at times, it is time to call the Secondary Faculty 
back together to ensure that all members of the faculty are cognizant of the goals, objectives, 
and standards for the TWS and KTS.  
 
Also, in reference to Table 9, in making a comparison of that data from the previous year as 
done for Table 8, there are significant improvements in 5 of the Standards. They increased as 
follows:  #2  & #3 -10%, #5 - 9%, #6 - 8%, and #7 - 6%. #1 was down 5% and #9 down 1%. 
Looking at the Unit-Wide data, they were up in all areas: #1 -3%, #2-5%, #4-10%, #5-13%, #6-
9%, #7-19%, and #9-15%. 
   
Additionally, all candidates are assessed during their student teaching experience using the 
Student Teaching Evaluation form.  This assessment is conducted during the SEC 490 class, and 
is done by a University Supervisor who is not a member of the Secondary Education Faculty.   
 
Table 10 reports the percentages of Secondary Education student teachers (N = 70) successful 
on each standard.  For program evaluation purposes, candidates are considered successful 
who average at least 2.5 on a three point scale (1 – Not Met, 2 – Partially Met, and 3 – Met) on 
indicators aligned to a standard.   
 

Table 10. Secondary Education Proficiency Rates by Kentucky Teacher Standards  

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Secondary 
Education 96% 87% 83% 80% 80% 93% 83% 91% 96% 80% 
Unit-Wide 95% 90% 93% 88% 84% 94% 86% 93% 96% 89% 
 
Even though this data has similarities to Tables 8 and 9, it must be noted that there has not 
been a reliability check to align the ratings of Secondary Education Faculty and University 
Supervisors who work in the field with candidates.  Beyond that, the numbers that appear 
here, reiterate the importance of aligning the assessments of the Secondary Education 
program so that candidates are adequately prepared to perform in the areas required.  The 
areas of greatest concern here would be in Standards -3 (Learning Climate), 4 (Management), 
5 (Assessment and Evaluation), 7 (Reflection), and 10 (Leadership). 
 

e. Exit and Follow Up Data 
Table 11 delineates the Educational Testing Services reports of the pass rates on the Praxis II 
content exams of candidates who completed the program in the 2008-9 academic year (the 
most recent year with complete data).  The last column allows for pass rate comparison of our 
candidates to our 2007-08 results.   
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Table 11 a. Pass Rates on Content Tests for Initial Teacher Preparation 

Program Type of  Assessment 
Candidate 

N  
(2008-09) 

WKU  
Pass Rate 
(2008-09) 

WKU Pass 
Rate 

(2007-08) 
 Secondary Education  BIOLOGY CONTENT KNOWLEDGE  2 100%  100%*  
Secondary Education  ENG LANG LIT COMP CONTENT KNOW  19 100%  94%  
Secondary Education  ENG LANG LIT COMP ESSAYS  20 95%  88%  
Secondary Education  MATHEMATICS: CONTENT KNOWLEDGE  7 100%  100%*  
Secondary Education  MATH PROOFS MODELS PROBLEMS PART 

1  7 100%  100%*  
Secondary Education  SOCIAL STUDIES: CONTENT KNOWLEDGE  19 84%  100%  
Pass rate based on N<10 
 
The 84% pass rate in Social Studies Content Knowledge is troublesome. However, it also could 
reflect faculty in other colleges as much so, or more, than faculty in Secondary Education. 
 
Table 11 b. Pass Rates on Professional and Pedagogical Knowledge and Skills Praxis Test 

Type of Assessment 
N Taking 
Assessment  
(2008-09)  

Institutional 
Pass Rate  
(2008-09)  

Institutional 
Pass Rate  
(2007-08)  

Unit-Wide  – Professional Knowledge  341  98%  96%  
Unit-Wide – Teaching Special Populations  58  91%  96%  
Unit-wide  399  97%  96%  

 
The results in Table  11b. reflect Unit-Wide results, not simply Secondary Education Students.  
The results demonstrate an increase in Professional Knowledge and a decrease in Teaching 
Special Populations over the results from one year ago. 

 
1. Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 

Values   
 
Examining Tables 9, 10, and 12 that outline performance proficiencies on the TWS, 
observed classroom performance, and responses to a student teaching survey, we 
determine that we need to improve coverage of assessment and analysis of learning in our 
program. Currently there is not a separate Critical Performance on assessment.  
Assessment is integrated throughout the program but we need to be more aware of what 
specifically is being covered in each course and develop a separate Critical Performance for 
the EDU 351 course, the foundation course for instructional planning and strategies. The 
Leadership Standard is somewhat lower than preferred (See Tables 10 and 12) scoring 84% 
and 2.6 respectively. Collaboration is also low (Table 12) at 2.5. Collaboration and 
Leadership are our more challenging standards to address considering limited 
opportunities available to our students in field placements.  However, we will make a 
continued effort to creatively review possibilities and also work with our field placement 
coordinator seeking improvements in this area. 

 



Secondary Education 2009-10 Page 9 of 15 

 
 

Annually, the WKU Teacher Survey is sent to student teachers and alumni who potentially 
have been teaching one or more years.  Below are the results of the electronic WKU 
Teacher Survey sent to student teachers and alumni who have potentially been teaching 
one or more years. Out of a possible 419 student teachers, 410 (98%) completed the 
survey; out of a possible 1521 alumni, 217 (14%) completed the survey. Survey items 
requested the respondent’s perception of WKU preparation on each of the Kentucky 
Teacher Standards using a scale of 1 - Poor, 2 - Fair, 3 - Good, and 4 - Excellent. Standards 
with average scores of 3 or better across items were considered to demonstrate 
acceptable program quality.  Table 12 reports Secondary Education survey results.   

 
Table 12. Average Scores on Teacher Standards Questions for Secondary Education 

Respondents 

Program 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
Secondary 
Education 3.10 3.05 3.32 3.03 2.89 3.12 2.93 2.78 3.28 2.96 
Unit-Wide 3.34 3.33 3.54 3.28 3.20 3.30 3.29 3.10 3.32 3.10 
*KTS Key: 1 – Content Knowledge, 2 – Designs/Plans Instruction, 3 – Maintains Learning Climate, 4 – Implements/ 
Manages Instruction, 5 – Assessment/Evaluation, 6 – Technology, 7 – Reflection, 8 – Collaboration,  
9 – Professional Development, 10 – Leadership 
 
Respondents were also able to provide comments if they answered “poor” for any item.  Table 
13 presents Secondary Education respondent comments by years of experience (0 = Student 
Teaching).  
 
Although there are legitimate areas for improvement pointed out, the Secondary Education 
Faculty is concerned for three main reasons.  The first concern is that only soliciting further 
comments from respondents who gave an answer of “poor” on the survey questions is, by 
design, going to solicit only negative comments.  Second, faculty are concerned that including 
student teachers, who have not yet taught, does not provide realistic feedback on their overall 
preparation to teach, but primarily feedback centered on the respondent’s affective 
perspective of the Secondary Education Program.  Finally, there is a concern that some of the 
individuals, perhaps particularly student teachers, included in this sample of survey 
respondents, are students who were disgruntled with individual faculty members.  Faculty 
request that comments be sorted to reflect those who have never taught and those with 
actual teaching experience.  

Table 13. Secondary Education Respondent Comments 
 

tch 
exp 

Comments of Teachers with one or more years of experience 
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1 
The main problem with the Secondary Ed program is the lack of technology. I graduated WKU knowing nothing about 
software or programs that teachers use.  I also feel as though the ONLY professor I learned anything substantial from 
is Dr. Metzgar. 

1 

In 120 hours of instruction, only 3 of those hours are devoted to specifically teaching Secondary XXXXXX...and in the 
class I had, I didn't even learn how to do that. I went into teaching not having read a single piece of literature I was 
getting ready to teach. I cannot tell you how far behind that put me. If I didn't understand and wasn't familiar with 
the curriculum, how could I be expected to teach my students?  Another thing that was engraved in our heads was to 
let the students use the technology in the classroom. The problem: we were never taught the technology! Again, how 
can we have our students do it when we can't? Any time I had to design a unit/lesson, I was told to plan, the 
implement objectives, when in fact, in the real teaching world, it goes the other way around...use objectives to plan a 
lesson or unit. That was the most difficult transition I had to make.  Student teaching helped a little, but it's different 
from teaching on your own. When you're really teaching, you have no crutch to lean on. I think a lot of the instruction 
at WKU is theory-based rather than experience-based. I didn't find it particularly realistic when I entered my own 
classroom. 

1 

I felt as though the English program and the Education program didn't work together to formulate my teaching 
abilities, at all. The English department was excellent at teaching me literature and writing; however, they offered 
only two classes to connect my learning to teaching. The Education department required me to take classes that I felt 
were "filler." Other than SEC 453, I feel as though I learned very little. SEC ###, my exit Survey class, consisted of us 
coming to the classroom, talking to each other, then leaving. If the professor had followed her syllabus, it would have 
been a very beneficial class. However, as she did not, it was not. I believe that if the English and Allied Language Arts 
major was tweaked to where the student was taught more strategies, classroom discipline skills, and given more 
opportunity for real-life experience, it would give beginning English teachers much more preparation for the 
classroom! 

3 

I feel that the secondary education program waits too long to get students into the classroom to teach lessons. The 
way that elementary blocks are set up allows them to start teaching lessons and working first hand in the classroom 
environment early that secondary teachers do not experience until right before they do student teaching. I would 
have felt more comfortable with my teaching had I begun my preperations earlier in my college career. 

    2 There should be a class that teachers the teach how to test for certain objectives; how to write effective test 
questions; how to write questions that facilitate higher order thinking skills. 

3 I would like to have had more preparation and ideas for addressing students with diverse learning needs and 
disabilities. 

2 We were not shown various forms of technology that we could use in the classroom, so that was new to me when I 
started teaching. 

1 
Classroom management should be more of a focus as well as leadership and planning quality lessons 

1 
The education classes need to spend more time in the classroom, and less time doing paperwork. The only thing I 
really felt prepared for was filling out the KTIP paperwork. Until student teaching, I had virtually no time in the 
classroom teaching, merely observing. 

1 
Regular education teachers often are not taught how to deal with collaborative classes or inclusion students, but 
many encounter this situation in student teaching. Although I realize some of these standards are hard to teach, I 
generally feel the education department does not prepare new teachers for much other than lesson planning. 

2 

I did not receive a lot of practice on the idea of how exactly how to create assessments and how to creatively show 
students the results. I felt that this was one of my major weaknesses in my first year. After practice I know it is still a 
work in progress but I think that if I was taught HOW to create test questions to measure a student's depth of 
knowledge I would be better off now. I still find myself making mistakes on assessments with questioning.  Also, I 
think that knowing more teacher terminology would have aided in my success. I felt that I was thrown into the 
professional field still lacking basic commonalities and terms that are often used in the education field. IT very quickly 
was overwhelming and confusing because I was not familiar with many of the basic terms and acronyms. 

Comments of Teachers with one or more years of experience 
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4 I feel the teacher program could be enhanced by offering students more in classroom time and less time debating 
theories of learning on campus. One of the many things I have learned throughout my life is that there is nothing like 
honest to goodnes hands on in the trenches experience to facilitate learning. 

1 The only really useful class I had during my pre-service education training at WKU was Dr. Kacer's 351 class. I've used 
the strategies from that class & have felt very prepared in respect to lesson/unit planning & alignment of objectives. 
Otherwise, I initially felt unprepared in all other areas - especially when dealing with diversity. 

Comments of Student Teachers 

0 

I think it would be better to have an advisor for education majors that are secondary education. My advisor was 
English, but had no ideas the classes or requirements for the education part of my major. I had no idea who to talk to 
about the classes or the praxis exams. Also if there were particular classes to teach certain literature that could be 
taught in the high school setting. 

0 

Western needs to offer a class that focuses entirely on assessment. How to write a test, how to break down results, 
how to design instruction based on a pretest you have designed. It is a shame that a class in assessment is offered at 
the graduate level, but not for undergraduates. I also think that students need to be required to teach a lesson during 
the observation time and have a standard form for lesson plans. I was in no way prepared for what my university 
supervisor wanted from me in my final portfolio. I also was thrown into a student teaching situation where there was 
little support all along the way from my cooperating teacher, so I wish I had known more about how to teach before I 
was put in that situation. Thank You Rebecca Stobaugh for teaching me to write a lesson plan, and thank you Vicki 
Metzgar for teaching me to get the students to sit down, shut up, and learn something.  I would also like to suggest 
that all pre-block, block I, block II and student teaching teachers use the same format for the TWS. I have completed 
the teaching program and have completed at least three TWS that are completely different. It would help us the 
students if we learned the process once and then build on it each additional semester. Not create a new TWS each 
semester based on a set of guidelines put forth by the professor. This will help reduce headaches for both the 
professors and the students. It also allows the university to have a set standard. 

0 

A lot of the reasons I put poor and fair for items is because I don't feel like I was ready to go into the classroom and 
teach. It's not that they didn't teach us these things. It's that we didn't get to practice these things in the classroom. 
The elementary ed. students have block one and block two where they get to go into the classroom and have 
teaching experiences way before they go into the classroom for student teaching. We as secondary eds. teach for the 
first time during student teaching. I feel like I was thrown in blind. If I had more practice in the classroom, I would 
have been more comfortable. I think you all should try to do block one and two with the secondary eds. 

0 

The program should make it mandatory for secondary education teachers to have some experience teaching in the 
classroom before student teaching. Some secondary students get to teach a few classes per the request of their 
professors; other students do not have this opportunity. Education courses in strategy or classroom management, 
while valuable, are not realistic until they are exercised. Students need the same real world connections at their 
future pupils will need. 

0 
I had little to no instruction on how to design lesson plans or unit plans. I also lacked instruction on how to design 
assessments, organize leadership projects, and integrate technology. I felt very stressed and unprepared for student 
teaching. 

0 
Secondary teachers need more experience teaching in the field before the student teaching semester. This lack of 
experience leaves many of us ill-prepared and stumbling through the first few weeks of student teaching. 

0 
The Teacher Work Sample was a complete mystery to me. I had never heard of this in any other class before student 
teaching, and I felt completely unprepared to complete it. The Unit Plans I completed in prior classes were nothing 
like it. 

Comments of Student Teachers 
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0 

More expectations from the undergraduate observations would have been nice. I spent too much time sitting in 
classrooms watching! I needed to be up moving around, helping or teaching! Most of the teachers I observed would 
not let me help. WKU has definitely prepared me for this profession. I am so blessed to have received an education 
here. =) Dr. Kacer, Dr. Davison, and Dr. Metzgar have taught me so much. Not only that, they impacted my life in 
many positive ways. I'll never forget them. Professors don't get any better than that! 

0 
We are not prepared enough for the TWS. Other universities start working on the TWS up to a year before the 
student teaching semester. This way, the student teaching experience can be more focused on the actual "teaching" 
and not so much of the paperwork and design of the TWS. 

0 
I think I would have been more prepared to do the Teacher Work Sample if I could learn more about it before my 
student teaching experience. I feel that it could have been better explained or provided more practice for it. 

0 Reaching diverse learners was the only area in student teaching that I did not feel completely prepared. 

0 
The math methods class was not effective. It was a waste of my time!! I was never taught how to collaborate. 

0 A class needs to be added that only addresses how to create and use tests and quiz's. 

0 

It seems that there is a large gap in the real world of teaching and what WKU gets you ready for. My supervising 
teacher told me from the beginning that WKU would not expect what he expected. So much seems to get lost in 
translation. I would also like to mention that every single teacher I ever took in my education career had a completely 
different way of doing something. Be in KTIP, PGP, or anything else to do with education, it was always different. 
There must be consistency, WKU lacks this. 

0 
In the class on Classroom Management, students should get to teach at least one class in a high school for a week 
without the teacher present for their field experience. This solo teaching would help students with classroom 
management as well as managing instruction (Standards 3 and 4). 

0 The "Use time effectively" section is the one I selected as poor because none of my professors ever used time 
effectively in class so I feel unprepared in that section. 

0 This has been an excellent program! WKU should be very proud of having the school of teacher education as an 
integral arm of the university. 

0 

I feel that another class for classroom management would have been nice for being a new teacher. One semester 
worth of discussing classroom management did prepare me for the classroom. I feel that within that class there 
should be more opportunities to practice within the classroom.  I have noticed within the classroom that the schools 
are really focusing on higher order thinking. I feel that there needs to be a greater focus on it within education 
classes. 

0 Make objectives, activites, etc, more practical to a real classroom teacher. 

3 Over all, I felt assessment was an area that I feel the least prepared for. WKU could give examples of different types 
of assessments and ways to analyze the results. 

0 How to actually make out test and modify them For different types of IEP. 

0 It would be very beneficial if WKU could offer a class for education students specifically dedicated to classroom 
management. 

0 The classes I took while at western did not prepare me for the standards which I answered poor. 

 
2.  Summary of Results by Kentucky Teacher Standards and Other Key Conceptual Framework 

Values   
 
Areas of concern: 

• Better advising from Content area advisors for Secondary Ed students 
• Need for more and better instruction in how to utilize instructional technology  

in classroom settings  
• Need for earlier and more frequent teaching opportunities for students 



Secondary Education 2009-10 Page 13 of 15 

• Need for consistency among Secondary Ed and also other Subject Content 
classes with regard to Critical Performances and TWS preparation. 

• Need for instruction and teaching opportunities across all SEC classes in how to 
write, administer, and analyze student assessments that are meaningful. 

• Need for more instruction related to working with students with special needs. 
• Need for more instruction or practical experiences related to classroom 

management. 
• Review critical performance course placements as related to the Teacher 

Standards to be sure they are most relevant to course objectives. 
 
3.  Efforts to Report and Disseminate Results 
 
The results of this report will be disseminated to the entire Secondary Education Faculty and 
their comments and suggestions will be incorporated into the document before it is submitted 
to the Associate Dean for review. 
 
WKU will undergo an NCATE review in spring 2011, and the results of this report will be shared 
with the NCATE Review Committee at that time. 
 
4.  Key Discussions and/or Decisions Made Based on Assessment Results 
 

a. Assessment or Data Collection Changes Based on Assessment Results 
For Table 13, we have chosen to group comments differently.  We strongly urge that 
survey respondents be offered the opportunity to make positive comments as well as 
negative comments by allowing individuals to comment after any rating on the survey, 
not simply when they give a “Poor” rating on an item. 
 
 

b. Program Curriculum or Experiences Changes Based on Assessment Results 
 
The following comment was made on last year’s APR: 

“Secondary students are at a disadvantage with limited opportunities to 
actually teach in ‘real’ classroom settings, especially during methods courses.  It 
is always a struggle to find a way to change this.  It is understandable that 
school districts just have not found enough teachers agreeable to do this.” 
(Secondary Ed. APR 2008-2009) 

 
No changes have been implemented that would alleviate this problem in the traditional 
Secondary Education program. With shortages of faculty and temporary faculty, we 
haven’t progressed as hoped, anticipating that more permanence in staffing would 
offer a fresh review. 
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The same follows for the following comment included in last year’s APR.  To date, no 
changes have been instituted. 

Examining Tables 9, 10, and 12 that outline performance proficiencies on the TWS, 
observed classroom performance, and responses to a student teaching survey, we 
determine that we need to improve coverage of assessment in our program. Currently 
there is not a separate Critical Performance on assessment.  Assessment is integrated 
throughout the program but we need to be more aware of what specifically is being 
covered in each course and develop a separate Critical Performance for the EDU 351 
course, the foundation course for instructional planning and strategies. The Leadership 
Standard is somewhat lower than preferred (See Tables 10 and 12) scoring 84% and 2.6 
respectively. Collaboration is somewhat low (Table 12) at 2.5. Collaboration and 
Leadership are our more challenging standards to address considering limited 
opportunities available to our students in field placements.  However, we will make a 
continued effort to creatively review possibilities and also work with our field 
placement coordinator seeking improvements in this area.” (Secondary Ed APR 2008-
2009) 

However, the STE Department has initiated a new structure that allows for program 
leaders. Although this is a new assignment, this will provide a point person and leader 
to instigate and follow through on some of these tasks. 

In addition, a task force was created to revise the Teacher Work Sample format and 
this year is a trial year to see if the new format will clarify any confusion on the part of 
students who do this in their student teaching semester. The new version uses a 
template format to guide students through the requirements that may have previously 
been omitted using the narrative format. 

c. Decisions about Group/Individual Student Progress Based on Assessment Results 
 
 
A new procedure has been put in place to identify students who score a 1 or 2 on any 
given course Critical Performance before they enter their student teaching semester. 
An intervention process will allow them to receive enhanced instruction on any 
deficiencies. 
 
Students who perform below expected standards on their Teacher Work Sample 
created during their student teaching have the opportunity to receive additional 
instruction and develop a new Teacher Work Sample. This offering is designed to 
strengthen their skills and be successful in their internship year of teaching. 
 
Secondary EDU 489 faculty will continue to have on campus meetings with students to 
allow personal support in their student teaching. This helps reassure them that the 
expectation is not that they be perfect teachers on day one, it is a process. 
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We need to continue to find ways to for our students to get instructional practice in 
school settings earlier in the program of study.  The SkyTeach program is a good model 
for this and we need to explore ways we can incorporate more teaching experiences 
despite staffing issues.  These experiences would address deficiencies addressed earlier 
in this report, especially the Analysis of Learning and Collaboration components since 
those are difficult to make real in the university classroom setting. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


