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1. Continuous Assessment Results 
 
a. Admission Data 

 
Table 1 provides the average admission test scores and admission grade point average (GPA) of 
Interdisciplinary Early Childhood Education, Master of Arts (IECE, MAE) in Education candidates 
approved by the Professional Education Council (PEC) for admission into initial teacher 
preparation programs during this academic year.  Before the Office of Teacher Services submits 
their names for review and approval by the PEC, candidates must meet minimum requirements 
established by the state and/or the WKU Professional Education Unit. 
 

Table 1. Approved Candidate Test Score Averages 

Program 
GAP Score 

Admission  
GPA 

GRE 
Composite 

GRE 
Verbal 

GRE  
Quantitative 

GRE  
Analytic 

GRE 
Analytic 
Writing 

N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean N     Mean 
IECE, MAE 13 2980 13 3.27 13 919 13 405 13 431 2 540 11 3.8 

 
b. Course Based Assessment Data 

 
Table 2 provides the percentage of IECE, MAE candidates (N =  11 for IECE 521; N = 10 for IECE 
523) scoring at each level of proficiency on critical performances within education courses for 
this academic year.  Proficiency levels are based on a scale of 1 – Standard Not Met, 2 – 
Standard Partially Met, 3 – At Standard, and 4 – Above Standard.  

 
Table 2. CP Proficiency Level Percentages 

Course 1  2  3  4  

IECE 521 0 0 45 55 

IECE 523 0 0 50 50 

 
Table 3 indicates the level of IECE, MAE candidates (N = 11 for IECE 521; N = 10 for IECE 523) 
proficiency across critical performances related to the IECE Kentucky Teacher Standards (IECE 
KTS). Critical performance data is reported only for those courses identified in the IECE, MAE 
assessment plan, therefore, not all IECE KTS standards are reflected in Table 3.  Candidates 
receiving an overall rating of 3 or 4 on a CP are considered to have demonstrated proficiency on 
the standards associated with the CP.  IECE, MAE candidates are typically performing at or 
above average on designated CPs.  
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Table 3. Percent of IECE, MAE Candidates Scoring Proficient on CPs by IECE KTS 

Course 
Kentucky Teacher Standards 

1 2 3 4 5 6 7 8 9 10 
IECE 521    100 100   100 100  

IECE 523  100   100 100     
*IECE KTS Key: 1 – Designs/Plans Instruction, 2 – Maintains Learning Climate, 3 – Implements/ Manages 
Instruction, 4 – Assessment/Evaluation, 5 – Reflection, 6 – Collaboration, 7 – Professional Development, 8 – 
Supports Families, 9 – Technology, , 10 – Leadership 

 
c. Clinical Experiences Data  

 
The IECE, MAE program uses the following courses and experiences to evaluate candidate 
dispositions:  IECE 521, 523, and 524.  The program has identified the following courses and 
experiences where candidates report the diversity of their field experiences:  IECE 521, 523, and 
524.  IECE 524 has been designated as the experience where candidates must work in settings 
at or above the average 11% diversity of the schools in the 30+ counties that represent our 
service area. 
 
Table 4 reports how IECE, MAE candidates performed on dispositions as they entered and 
progressed through their program (N = 11 for IECE 521, N = 10 for IECE 523) and during their 
internship (IECE 524 is considered equivalent to student teaching) experience (N = 12).  
Students are considered “proficient” who average at 3 or higher on each disposition category.  
As noted in Table 4, 100% of IECE MAE students averaged 3 or higher in each disposition 
category in IECE 521 and 523 (prior to student teaching) and in IECE 524 (similar to student 
teaching).  
 

Table 4. IECE MAE Proficiency Rates on Unit-Wide Dispositions  

Period 
WKU Professional Education Dispositions 

Values 
Learning 

Values Personal 
Integrity 

Values 
Diversity 

Values 
Collaboration 

Values 
Professionalism 

Prior to Student Teaching 100% 100%` 100% 100% 100% 
During Student Teaching 100% 100% 100% 100% 100% 

 
Over this academic year, IECE MAE candidates (IECE 521, N = 1; IECE 523, N = 2; IECE 524, N = 
12) reported demographic information on 3 field placements.  Incomplete data was collected 
for IECE 521 and 523 in fall 2009 as some students used the Fieldwork Summary form reporting 
diversity and some used an older version of the Fieldwork Summary form.  That issue has been  
corrected for fall 2010.  Data is complete for IECE 524 which is the summer 2010 internship and 
includes those students who reported appropriately for IECE 521 and 523. This ethnic diversity 
percentage continues to be well above the average 11% diversity of the schools in the 30+ 
counties that represent our service area.  Table 5 reveals the percentages of IECE candidates 
working with children with various characteristics.  Note that candidates could choose all the 
characteristics that applied for any given experience.   
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Table 5. Percentages of Field Experience by Category Types 

Working with Student With Special Needs 

% Candidates working with Students with Physical Impairments *NA 
% Candidates working with Students with Learning Disabilities *NA 
% Candidates working with Students with Moderate/Severe Disabilities 8% 
% Candidates working with Students with Emotional/Behavioral Disorders *NA 

% Candidates working with Gifted Students *NA 
% Candidates working with English Language Learners 66.6% 
% Candidates working with Students with  Visual Impairments *NA 
% Candidates working with Students with Hearing Impairments *NA 

% Candidates working with Students with Speech/Language Delays 66.6% 
% Candidates working with Students with Development Delays 75% 
% Candidates working with Students with Autism Spectrum Disorder 25% 
% Candidates working with Students with Other Impairments 8% 

Working with Diverse Students 
% Candidates working with African American Students 83% 
% Candidates working with Native American/American Indian Students 0% 
% Candidates working with Latino/Hispanic Students 75% 

% Candidates working with Asian Students 25% 
% Candidates working with Students Identified as Other Ethnicity 58% 
% Candidates working with Students Receiving Free or Reduced Lunch  100% 
% Candidates working with Students with Special Needs (Aggregate) 100% 

% Candidates working with Diverse Students (Aggregate) 100% 
 

* Children in infant, toddler and preschool classrooms tend to be identified through IDEA as 
Developmentally Delayed with the exception that in some programs children with more 
moderate/severe disabilities (that may also include physical and sensory impairments), 
speech/language delays, and autism may receive these specific categorical labels .  Infants 
prior to 18 months are less likely to be identified with developmental delays or disabilities in 
KY as compared to children 18 months and older.  

 
d. Culminating Assessment Data  

 
In the final semester of coursework, IECE MAE students are required to take and pass an Oral 
Comprehensive Examination.  The Oral Comprehensive Examination provides evidence that 
students have mastered the content knowledge and skills aligned with the personnel standards 
established by the Kentucky Department of Education (IECE Teacher Standards), the Council for 
Exceptional Children and its Division for Early Childhood (CEC/DEC), and NAEYC.  In AY 2009-10, 
100% (n=10) of those taking the exam scored “pass” based upon the Oral Comprehensive Exam 
rubric. 
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IECE students complete a pre- and post- self-assessment of their knowledge and skills, 
separately, on the Kentucky IECE Teacher Standards based on a 4-point likert scale, with 1 being 
little or no knowledge/skill in this area and 4 being extensive knowledge/skill in this area.  Post 
data for 2010 graduates has not yet been entered into the CEBS Accountability System.  Results 
will be reviewed by IECE faculty when data analysis is complete.   
 
Currently, the IECE MAE program is supported, in part, by an Office of Special Education 
Programs (OSEP) personnel preparation grant.  As part of the evaluation for that project, post-
ratings for summer 2009 graduates were reported to OSEP for targeted items on the standards 
survey and are relevant to this report.  Data indicated that means for the standards specific to 
disabilities and relevant intervention strategies ranged from 3.21 to 3.86 with over 50% of the 
items having a mean of 3.57 or higher. The range of means for standards specific to family-
centered services was 3.57 to 3.79, and the range of means for standards focused on cultural 
and linguistic diversity was 3.43 to 3.86.  Based on one of the underlying philosophies of this 
curriculum (i.e., lifelong learning), it is to be expected that means might be somewhat less than 
4 as a rating of 3 is defined as more extensive knowledge in this area, but want to review or 
further develop in this area.  These results are being used to make modifications in the 
curriculum to address the following topics:  integration of technology into the early childhood 
curriculum, ongoing assessment of children who are culturally and linguistically diverse, 
enhanced planning and communication with families from diverse backgrounds. 
 
IECE students also complete a 25-item pre- and post survey specific to Cultural and Linguistic 
Diversity.  Post data for the 2010 graduates is also in the process of being entered into the CEBS 
Accountability System and will be reviewed by IECE faculty.  The range of means on the post-
assessment for summer 2009 graduates was 2.43 to 5.0, with a median of 4.14 and a mode of 
4.0.  Items with means less than 4 are being examined in relationship to other program 
evaluation data to determine any needed curriculum modifications specific to cultural and 
linguistic diversity. 

 
e. Exit and Follow Up Data 

 
IECE graduates were formerly required to take the IECE Specialty Exam, a state developed exam 
in place of a PRAXIS II exam and achieve a minimum cut-off score in order to receive the IECE 
Statement of Eligibility.  That exam has been discontinued by the Kentucky Education 
Professional Standards Board due to it being dated and thus, invalid.  A new PRAXIS II exam has 
been developed for IECE students/graduates in Kentucky  by the Educational Testing Service 
and will be required in the future of IECE graduates in order to qualify for IECE certification.  In 
2009-2010, IECE students could take the newly developed exam in order for the state accepted 
“cut-off” score to be determined.  For those who completed the exam as part of this process, 
their scores will be accepted for five years.  100% of IECE graduate students completed this 
exam.  
 
Focus group discussion was also conducted in summer 2010 with 2010 graduates.  The focus 
group was facilitated in a structured manner by an objective (non IECE faculty facilitator) and 
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included questions that addressed the degree to which the IECE MAE program addresses the 
IECE Kentucky Teacher Standards across the birth through five year age range and with diverse 
groups of children and families.  That discussion was summarized by the facilitator and 
submitted to IECE faculty for review.  
 
2. Summary of Results by Kentucky Teacher Standards  
 
Overall, from the data collected (i.e., critical performances, self-rating of standards, diversity 
survey, oral comprehensive exam, internship portfolio, and focus group discussion) pertaining 
to student performance on the KY IECE Teacher Standards, the CEC/DEC standards, and the 
NAEYC standards, the students in the IECE graduate initial preparation program are performing 
very well. Graduates from our IECE program are qualified and eligible for certification for 
working with young children, both with and without disabilities and their families from birth 
through five years of age. Our students are sought after in the region’s school districts as well 
as by First Steps, Kentucky’s Early Intervention System for the state. WKU IECE graduates have a 
reputation of being well prepared. Our graduates are performing well on the critical 
performance indicators and program staff will continue to monitor and update those critical 
performance expectations to meet current research and recommended practices in the fields of 
early childhood and early childhood special education. 
 
In addition, 100% of IECE graduate students attempting the Oral Comprehensive Exam in 
summer 2010 “passed” it.  And 100% of students received a rating of satisfactory on the 
culminating portfolio for the IECE internship.  Both the comprehensive exam and the portfolio 
address all IECE Teacher Standards. 
 
Table 2 below illustrates the relationship between the KY IECE Teacher Standards, the CEC/DEC 
standards, and the NAEYC standards.  IECE graduates are expected to demonstrate mastery of 
each of the sets of standards.  
 

Table 6. Comparison of IECE Teacher Standards, CEC/DEC Standards, and NAEYC Standards 
IECE Teacher Standards CEC/DEC Standards NAEYC Standards 

Designs, plans instruction Foundations 
Development and 
characteristics of learners 
Individual learning differences 
Instructional planning 

Child growth and 
development 

Creates, maintains 
environments 

Learning environments and 
social interactions 
Instructional planning 

Curriculum and instruction 

Implements instruction Instructional strategies 
Language 

Curriculum and instruction 

Assesses and communicates 
learning results 

Assessment Assessment 
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Reflects, evaluates 
professional practices 

Professional and ethical 
practice 

Professional ethics 

Collaborates with colleagues, 
families, others 

Collaboration Family and community 
partnerships 

Engages in professional 
development 

Professional and ethical 
practice 

Professional ethics 

Supports families Collaboration Family and community 
partnerships 

Demonstrates 
implementation of technology 

Instructional strategies 
Language 

Curriculum and instruction 

Provides leadership within 
school, community, 
profession  

Professional and ethical 
practice 

Professional ethics 

 
3. Summary of Reporting and Disseminating Results 
 
IECE program faculty meets on a regular basis during fall and spring semesters of each 
academic year to review and analyze program area assessment results. One faculty member 
has been responsible for graduate program area assessment and coordination of data within 
the program since 2008. This “Data Collection Coordinator” reports to the IECE faculty on issues 
pertaining to program assessment; needed changes; data required from each course; and on 
overall program assessment matters. In addition, the Data Collection Coordinator prepares the 
Unit Action Plan data and related NCATE documents. All reports are reviewed by IECE program 
faculty before submitting to the department head and other responsible parties within the 
college and university.  Each year, program assessment data is reviewed and evaluated for 
information which warrants program changes and course modification.  
 
Besides sharing of program assessment results within the IECE program, results are 
disseminated to the IECE advisory board. The IECE advisory board is comprised of faculty 
members who teach courses within the IECE program from related disciplines (e.g., Psychology, 
Communication Disorders, and Social Work) as well as field experts and parents of children with 
disabilities. Feedback is solicited from this advisory board in regard to additional modifications 
or changes to the IECE program.  The fall 2010 meeting focused on key content in each of the 
required courses in the curriculum specific to the related IECE standards addressed in that 
course, as well as the inclusion of cultural and linguistic diversity content within each course.  
Faculty are in the process of updating the curriculum matrix used to ensure that all standards 
are being adequately addressed by the program. 
 
4. Summary of Key Discussions and/or Decisions 
 

a. Describe any assessment or data collection changes you have made/will make based on 
your assessment results. 
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• Collection of candidate disposition data is more coordinated and consistent across IECE 
521, 523, and 524 for 2010-11. 

• Collection of  Fieldwork Summary data using the College’s form is more coordinated and 
consistent across IECE 521, 523, and 524 for 2010-11. 

• Electronic administration and analysis of self assessment of IECE standards by graduate 
students is being finalized. 

• Electronic administration and analysis of self assessment specific to cultural and 
linguistic diversity by graduate student.  

 
b. Describe any program curriculum or experience changes you have made/will make based 

on your assessment results. 
 

Review of assessment results do not indicate a need for any significant program changes.  Due 
to the blended nature of the IECE graduate programs (both Early Childhood and Early Childhood 
Special Education) field work placements include children both with and without disabilities.  In 
addition, efforts through Project CHILDD, an Office of Special Education Programs funded 
personnel preparation grant that supports the graduate programs, have resulted in field 
placements occurring in more culturally and linguistically diverse settings.  Upon analysis and 
review of the results of the IECE Standards Survey and CLD survey, IECE faculty in consultation 
with the IECE Advisory Board will determine if these results warrant curriculum changes. 
 
Minor curriculum changes were approved through university committees with final approval in 
fall 2010 to allow for more flexibility for candidates related to scheduling of university courses.  
They may now enroll in CFS 577 Seminar in Child Development Research or another graduate 
level child development course.  They may also now enroll in CD 486G Language Intervention or 
another relevant literacy and language course.   
 

c. Describe any decisions about group/individual student progress you have made/will 
make based on your assessment results. 

 
In future assessment reports, the Data Collection Coordinator will review needed program data 
with all faculty in the program and request that specific data regarding teacher dispositions, 
field experiences, and critical performances be submitted each semester for all courses.  When 
the PRAXIS II is required of all graduates, that information will be documented each semester.  
In addition, Oral Comprehensive Exam data will be documented.  

 
 

 
 
 

 
 

 
 


