
WKU Responses to Teacher Leader Review Committee Concerns 
(November 24, 2009) 

 
Teacher Leader Review Committee Concern A:  Assessment guidelines of instructors don’t match the skills they 
are teaching their candidates (not modeling formative assessments). 
 

WKU Response:  Because none of WKU’s new Teacher Leader courses have been developed, actual syllabi for 
these courses are not available.  In developing “prototype” syllabi, we created an outline of common topics in a 
typical syllabus.  Thus, in the area related to typical assignments and assessments, we included the following: 

COURSE REQUIREMENTS AND ASSIGNMENTS (EXAMPLE): 

 1. Quizzes: At the times listed on the class schedule, quizzes will be given over the assigned readings. 
 2. Application exercises:  During the semester, several application exercises will be completed during class.  

These will help you in preparing for the exams. 
 3. Critical Performance:  See Critical Performance Description above.  This performance will serve as part of 

your grade for the course and will become part of your electronic portfolio.  You must upload this at 
http://edtech2.wku.edu/portfolio/ by the due date announced in class.  Please note that although I will give 
you corrective feedback on how to improve your performance for your electronic portfolio, the first grade 
you receive will be the one recorded for this course.   

 4. Examinations:  There will be three exams in the course, each consisting of 40-50 multiple-choice items.  
Although some questions may involve recognition of material, many questions will involve comparing, 
contrasting, and applying various concepts.   

 
However, we did not take into consideration that the review team might view these as prescriptive regarding the 
types of assessments actual WKU faculty must use in their courses.  WKU faculty recognize the importance of 
formative assessment in their coursework, not just to model the practice for students, but because formative 
assessment is essential for good instruction.   Thus, most teacher preparation course requirements include 
opportunities for students to receive both feedback for their work and faculty support to help them improve 
their performance.  Faculty routinely adjust their teaching based on the results of formal and informal formative 
assessment.  Thus, the information we provided in our “prototypes” should have reflected the following more 
typical WKU faculty practices: 

 Using formative assessment to scaffold student learning, performance and growth as professionals 
 Providing feedback on assignments that increases student knowledge, self-reflection, self-evaluation, and 

professional growth and development 
 Using formal and informal measures of assessment to document student strengths and needs, adjust 

his/her instructional planning and practices, and to identify appropriate modeling, resources and support 
that will enhance student learning and performance 

http://edtech2.wku.edu/portfolio/
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Teacher Leader Review Committee Concern B: Field Experience/Clinical Practice – lack clarity on ensuring 
that candidates are exhibiting leadership in their field/clinical experiences and working with diverse 
populations.  What will candidates actually do and how will their field experience be evaluated? 
 
WKU Response:  The following highlighted passage and chart will be added to the paragraph on page 9 of 
the Teacher leader Proposal (10/30/2009): 

So how can these major issues for teaching be addressed in a program, as not all candidates are 
exposed to all of these issues and the major tenet of the proposed program is for the work to be 
job-embedded?  Participation in Professional Learning Community (PLC) groups will allow 
candidates to dialogue and share experiences from their classrooms with other candidates.  
Purposeful configuration of the PLC groups by the course instructors based on the diverse settings 
of the candidates’ classrooms will allow teachers to gain insights from other practitioners’ 
experiences on pedagogy and outcome measures that may differ from their own, as well as shared 
on-line viewing of and discussions about the implications of diversity in each other’s classrooms.    

Candidates will engage in a variety of discussions, tasks, clinical experiences and/or self-reflective 
measures as a means of (a) demonstrating an awareness of issues of diversity, (b) demonstrating 
proficiencies in planning and implementing culturally relevant instructional practices with all 
learners, (c) demonstrating leadership dispositions through designing a school culture that supports 
and values student differences.  University faculty will develop a variety of evaluation rubrics, 
scoring guides, critical performances, and/or guidelines for portfolios for documenting and 
evaluating student proficiencies and growth over time. 

Following is a list of potential PLC activities with suggested evidence and/or evaluation documents.  

Potential Activities for Professional Learning Communities 

 Potential PLC Activities  

Discussion and/or assignments within PLC groups (face-to-
face, electronic meetings, on line discussion boards, etc.) 

Potential Evidence/Evaluation Documents 

Substantiating activities through evidentiary documents, 
such as agendas, teacher generated research, 
lessons/units, student work samples, videos of classroom 
activities, etc. 

Contribute to the quality of practice of colleagues and to 
the overall instructional program of the school by 

 Analyzing and developing curriculum for the 
content, grade level, or department 

 Forming partnerships with administrators by 
serving on SBDM and other school committees 

 Collaborating with specialists to provide 
appropriate instruction for all students 

 Addressing and participating in the solution of 
school-wide problems and policy issues 
 

 Analysis of horizontal and vertical curriculum 
alignment documents 

 Evidentiary documents of involvement in school 
decision making activities 

 Examples  and analysis of collaboration with 
colleagues 

 A self-reflection of strengths and weaknesses in 
leadership contributions for the instructional 
program of the school and a personal plan for 
professional development for improvement 
 

Collaborate with colleagues, university faculty, and other 
members of the community by 

 Acting  as a resource for colleagues in other 
disciplines 

 Working with colleagues on lessons and/or units 

 Examples of collaboratively produced 
lessons/units 

 Agendas, outlines, and/or videos of 
presentations, or workshops 

 Providing other evidentiary documents 
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 Collaborating in the planning if integrated 
curricula 

 Taking the leadership in alerting peers of student 
concerns 

 Observing and coaching novice and other teachers 

 Cooperating with postsecondary educational 
institutions to prepare new teachers 

 

 A self-reflection of strengths and weaknesses in 
leadership contributions for collaboration with 
colleagues, universities, and other community 
members and a personal plan for professional 
development for improvement 

Contribute to the larger learning community at the school 
site and beyond by 

 Promoting public understanding of the aims and 
achievements of the school 

 Proposing, designing and carrying out staff 
development opportunities 

 Sharing successful practices with colleagues 

  Making presentations at workshops at the school 
site or beyond 

  Publishing in professional journals 

 Making positive contributions to professional 
organizations 

 Serving on local, state, or national education task 
forces 

 

 Developing an on-going communication log 
system of parent contacts, plans 
discussed/implemented, and feedback 

 Developing a personal website to inform parents 
and other stakeholders of activities, student 
performance, etc. 

 Providing other evidentiary documents 

 A self-reflection of strengths and weaknesses in 
leadership contributions to the larger learning 
community at the school site and beyond with a 
personal plan for professional development for 
improvement 

Respect diversity among students by:  

 Having a knowledge of backgrounds 

 Responding to differences in the personalities and 
temperaments of students and in the various ways 
in which children acquire and show self-
confidence 

 Fostering students respect for and appreciation of 
others, regardless of personal and academic 
differences 

 Infusing teaching with examples and perspectives 
representing a broad range of cultures and 
backgrounds 

 Understanding the cultural differences within the 
classroom 

 

 Contextual factors summary with analysis on the 
implications for instruction. 

 Specific examples of instructional practices that 
provides equity, fairness, and diversity. 

 Examples of involvement of parents and other 
caregivers in sharing the traditions of families. 

 Activities to acquaint students with cultures 
beyond their community. 

 Research on current literature, experts among 
their colleagues and the community, and other 
reliable resources to insure the learning 
experiences selected are relevant to students and 
authentic to the traditions of their cultures being 
considered. 

 Analysis of the teachers’ own biases as the result 
of their won cultural backgrounds, values, and 
personal experiences. 

 

Employ differentiated instruction by: 

 Providing varying strategies to encourage all 
students to participate in learning experiences 
that are instructionally sound for them as 
individual learners 

 Addressing issues of diversity proactively to 

 Examples of differentiated learning strategies for 
individual students with analysis of the learning 
achieved 

 A self-reflection of strengths and weaknesses in 
providing differentiated learning. 

 



WKU Response Page 4 

promote equity and ensure that all students 
receive equal opportunities to learn and advance 

 Allocating instructional resources, including one-
on-one attention, according to the unique needs 
of  each student 

 

Engage students in collaborative learning activities by: 

 Providing a collaborative learning community 
where all students participate fully in a 
comprehensive curriculum 

 Exhibiting a deep understanding of collaborative 
learning through groups 

 Arranging students in heterogeneous small groups 
to facilitate interactions among pupils from 
different backgrounds and ability levels 

 Analysis of collaborative learning group 
instruction 

 Providing lessons/units that employ 
cooperative/collaborative learning techniques 

Accommodate students with exceptionalities, including 
physical or learning disabilities, giftedness, and cognitive, 
social, emotional, or linguistic needs, by: 

 Selecting and using appropriate instructional 
resources, including assistive technologies 

 Modifying the physical layout of the learning 
environment, as needed 

 Modifying instruction for new English language 
learners 

  

 Examples and analysis of accommodating 
students with exceptionalities and the learner 
results 

 A self-reflection of strengths and weaknesses in 
providing accommodations and a personal plan 
for professional development to improve. 
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Teacher Leader Review Committee Concern C: Part C lacks supporting narrative to describe/explain charts. 
 
WKU Response:  Supporting narrative has been added to describe and explain charts.  Please refer to the 
following charts: 
 

 Course Model  

 Instructional Model 

 Assessment Model 

 Framework for Teacher Leadership 
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Foundations of Teacher 
Leadership
TCHL 500 - 3 HOUR 
Prerequisite or 
Corequisite for all 
subsequent courses

LEVEL 1 - 9-16 hours

LEVEL 2 - 12-18 hours

Select Advanced Courses Based 
on  Assesment at conclusion of 
Level 1 and indvidualized career 
goals
Content, pedagogy, and/or 
specialization courses make up the 
remainder of the requires MAE 
course hour requirements 12-21 
hours

Individualized 6-15 hours

Content CoursesPedagogy Course s in Specfic Areas

CAPSTONE PROJECT: 
Action Research must 

be completed and 
presented to 
appropriate 

stakeholders.
TCHL 560

Successfully
complete
Assessment  Critical 
Performances before
progressing to Level 
2

C2.  Coursework Model

Action Research  
(May be taken on 
Level 1 after 
completing a 
minimum of 9 
hours  or on Level 
2. May span several 
semesters)
TCHL 560 - 3 hours

OR

Courses toward a specializad degree or 
endorsement. For example:  Ed. Admin, ESL, 
Gifted & Talented

ASSESSMENT II:

STANDARDIZED TESTING

TCHL 554 - 1 HOUR 

CLASSROOM INSTRUCTION: 
EQUITABLE SCHOOLS AND 

COMMUNITY PARTNERSHIPS

TCHL 544 - 1 HOUR

CLASSROOM INSTRUCTION:

MANAGING THE LEARNING 
ENVIRONMENT

TCHL 548 - 1 HOUR 

CLASSROOM INSTRUCTION: 
INSTRUCTIONAL STRATEGIES

TCHL 540 - 1 HOUR 

CURRICULUM DEVELOPMENT

TCHL 530 - 3 HOURS

ASSESSMENT I:

FOUNDAMENTALS OF 
STUDENT ASSESSMENT

TCHL 550 - 1 HOUR 

ASSESSMENT III:

CLASSROOM TESTS AND 
INSTRUMENTS

TCHL 558 - 2 HOURS

INTEGRATED CORE FOCUS: 
DESIGNING AND IMPLEMENTING 

INSTRUCTION
6-10 hours

CONTENT COURSE(s):

From Level 2

3-6 course hours  (with 
permissionsand not included in 6-16 

hours of Integrated Core Focus)

The Teacher Leader Master’s Degree or Planned Non-Degree Fifth-Year Program is divided into two instructional levels.  Level 1 
provides pedagogy, leadership, and content applicable to all P-12 teachers working in the wide gamut of developmental levels and
content areas.  The approach is an integrated core of concomitant skills focused on designing and implementing instruction that 
prepares the candidate to impact student learning through classroom research and leadership.  Level 2 directs the candidate into an 
individual program in content, pedagogy, and/or areas of professional growth concurrent with the goals of each candidate.  An
Action Research Project for Teacher Leaders focusing on a classroom, school, or district issue is the capstone for the completion of 
the program.
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C3.  Instructional Model

PROFESSIONAL GROWTH  INSTRUCTIONAL MEETINGS 
On-line, face-to-face, mixed delivery (to be determined by 

PLC  groups and faculty facilitator). Instructors provide 
course content, assessment guidance and facilitator 

support to small PLC  group cohortsFOUNDAMENTALS OF 
TEACHER LEADERSHIP 
Development of 
Professional Growth Plan
TCHL 500 - 3 HOURS

LEVEL 1

EMBEDDED CLASSROOM PRACTICE of PROFESSIONAL 
GROWTH SKILLS - Groups composed of varying

certfication areas, content areas, and developmental 
levels providing diversity.

Professional
Learning 
Communities

Professional
Learning 
Communities

Professional
Learning 
Communities

Professional
Learning 
Communities

Professional
Learning 
Communities

LEVEL 2

Following Level 
1 
Transition to 
Level 2
Assessment : 
Critical 
Performances 
Uploaded to 
Electronic 
Portfolio 
System EPS. 
Minimum 
scores of 3/4.

Content and/or Pedagogy Courses an/or Leadership 
Courses 

Courses toward a specialized degree or endorsement for 
certification. For example:  Ed. Admin, ESL, Exceptional 

Needs

Instructors to act as 
Facilitators and Team 
Members to Indivdiual 
Teachers

Action Research  
Captstone 
Completion with 
presentation to 
appropriate 
stakeholders

Action Research 
Project May be 
started on Level 1 
after completing a 
minimum of 9 hours  
or on Level 2. May 
span several 
semesters.
TCHL 560 - 3 hours

Up to 6 hours of 
Level 2 content 
courses may be 
taken on Level 1 
with persmissions

INTEGRATED 
CORE FOCUS : 
DESIGNING AND 
IMPLEMENTING 
INSTRUCTION
6-10 HOURS

Level 1 will be individualized based upon the candidate’s level of proficiency upon entrance to the program.  Proficiencies w ill be determined by use of documents from the Foundations of Teacher Leadership 
(TCHL 500) and faculty advisement.  If found to be highly proficient based on submitted documentation, candidates will have t he option of completing the critical performance assessments for Level 1 without 
the prescribed coursework.  Candidates attempting this option must score of 3 out of 4 with 4 being the highest on all performance assessments for Level 1.  Candidates will be required to take a minimum of 9 
out of 16 available hours.  

Within courses, candidates will be assigned to Professional Learning Communities (PLC) designed to include teachers of divers e content and developmental levels in order to assure a global view of the entire 
education spectrum.  This model will advocate a learning community demonstrated by people from multiple constituencies, at al l levels, collaboratively and continually working together (Louis & Kruse, 1995 as 
reported by Southwest Educational Development Laboratory [SEDL], 2009). 

Level 2 will be global, in that choices will be made available in areas pertinent to the professional career goals of each candidate.  Coursework will be determined based on the assessment at the conclusion of 
Level 1.  Each program will be individualized based on the candidate’s assessment results, professional goals, and growth plan. In the Level 2 program, candidates will (a) take additional courses to attain Level 1 
proficiencies or (b) specialize in an area.  
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C4.  Assessment Protocol

CRITICAL PERFORMANCE  
ASSESSMENT (CP) PROCESS
Evidence provided of job-
embedded practice uploaded to 
EPS.  Requires a minimum score 
of 3/4 on each CP.

ENTRY
ASSESSMENTS

ACTION RESEARCH 
CAPTSTONE PROJECT

CRITICAL PERFORMANCE  (CP) 
ASSESSMENTS UPLOADED TO THE 
ELECTRONIC PORTFOLIS SYSTEM (EPS). 
REQUIRES A MINIMUM SCORE OF 3/4 
ON EACH CP.

DEGREE 
COMPLETED

ADVANCEMENT/ 
TRANSITION  TO

LEVEL 2

LEVEL 1

LEVEL  2

Individualized Course 
Work - Standard 
Course Assessments

PROGRAM 
ACCOUNTABILITY/RELIABILITY: 
Assessments rescored randomly -
scores  to be consistent or third 
score taken -

Project to be scored with scoring guide by 
instructor and  stakeholders.  Scores must 
be consistent

The program follows a three-point protocol assessing candidates as they transition from one level to the next that is administered at strategic times to 
guide the professional growth of all candidates.  The protocol begins with the Foundations of Teacher Leadership course (TCHL 500) designed to 
introduce the candidates to leadership concepts and to determine the course of study and time duration for each concomitant skill addressed in Level 1.  
Critical Performance assessments on the candidate’s ability to meet the Advanced Kentucky Teacher Standards are administered throughout the 
coursework, uploaded by students to an Electronic Portfolio System (EPS), and scored by the faculty.  A monitoring system, Response to Intervention 
(RTI), also will be employed to assure that candidates not reaching full potential in coursework and assessment protocols are provided advisement 
services in a timely manner.

At the end of the level 1 coursework, the assessment performances will be reviewed and assessed holistically by faculty members and practitioners.  This 
assessment will determine if the candidate needs additional Level 1 type work to demonstrate proficiency on the Advanced Kentucky Teacher Standards 
to be taken on Level 2.  It provides feedback that allows the candidates and advisors to alter the program of studies, if needed.  Assessments in Level 2 
are administered and scored by the faculty throughout the coursework and uploaded to the Electronic Portfolio System (EPS) as appropriate.  At the end 
of Level 2, candidates will complete and present a capstone Action Research for Teacher Leaders project. 
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C5.  Framework for Teacher Leadership

Danielson, C. 2006. Teacher Leadership. 
ALexandria, VA: ASCD.

Danielson (2006) defines teacher leadership as “that set of skills demonstrated by teachers who continue to teach students but also have an influence that extends beyond 
their own classrooms to others within their own school and elsewhere” (p. 12).  It entails teachers organizing and facilitating others with the goal of improving the school’s 
performance in critical responsibilities involved in teaching and learning.  

Teacher leadership also requires developing and recognizing leadership skills and dispositions in order to work in collaborative relationships with colleagues to mobilize 
when an opportunity or problem presents itself.  Fullan (2001) says, “The litmus test of all leadership is whether it mobilizes people’s commitment to putting their energy 
into actions designed to improve things.  It is individual commitment, but above all it is collective mobilization” (p. 9).  The type of leadership a teacher displays can be 
formal or informal, direct or indirect.  Teachers may have a title with specific job responsibilities, or they may demonstrate leadership through marshalling colleagues, 
students, and/or other stakeholders into accomplishing a goal.  They may serve as the designated “head” of a team or as an active participant.




